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I. SUMMILR'

The ::".c.hool-, t ;

At the heart of thLo I ..cr of pros-
pective tee Aers at .37.-oc..1.:1,-r,i C 47, 7 p. . t,..,.blish-
zsent of School-Con alnity

Each Center tiould con.v.i*t one or
more middle schools, at I:- cither conounity
agencies in a school district, ii 441z, tniLai o3: implementing this
total plan, Broot:c. ya College wot.,..2._cl two or '...21-ee cen-
ters. Eventually" the wYm1(1 rrP- lac t tror.. f.011h Con (one
for each local school district in 13,..-coklyn).

Each Center vouid inclode an ',1.4:1.:c;...t.1na7i -2 be
en extension of Brooklyn Colizcz, 1clt..,ad in <itlthtg e the
various schools prfluould provide facilities to avr.,..)ht those pr 3d
by the schools of the center. The \could include
quired for tutoring) special Yo.r

cational technology,, Elnd rorzinL-ii.4z

Each Center would planne6 fs.r.c., )(X. LOC prospective
teachers.

The overall purposet of wi 1.ss
a. to create training

complex for both tre-ver7ice -,,,-..11cr-rtior of teachers
and other professionals,.

b. to ad,fust the prst,tn. 1.1,` r

ience time to provids oppo lot 9.rt
integral parts of al] proi.s:ed

c. Closer dollege-cmaxAti -2.u112:6'1oL_I! fur e6),...?.t-wna1 plan-
ning.

d. cooperat1v rrch i7iL
M_re specific dotail ta:18 ow-a11 toce.i.ao7.--t are described in this

paper.

II. INTRODUCTION_

The School-Concannity, 9. concsptual scheme
for the establishment of a conet?-z.,-L-.17... z.:.1.:Liaace of three enti-
ties; Brook17n College, the will Ycrk alrA.4 _ the Comm-it', A Center would be a plzysical axtmsit okiy-n College in a
school district bit it vouln also pr,-nr3.cio Aznotione:1 b'.?.E0.) for service to
the community of that (new:. 7.V..

The major purpose of the Cot: nJi biz= to the (41.ality of the
education of the children area 7-cro.th Of the cori.it i :hIh it is located
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by proiriding conditions which would improve the education of pre-service

and in-service teachers in that Center.

A traditional requirement of our present teacher-training program has

included what is called "observation and participation in schools and

service in community centers ". Our proposed new program would go far be-

yond tois concept of service both in the provision for physical facilities

and the correlative quality of experiences and research. The Center would

encourage and support the development of a comprehensive and more inte-

grated working relationship among the faculty and students of the College,

the personnel of the school district and the residents of the community

The importance of locating the Center in the community should not be

overlooked. It would provide a visible and tangible expression of our

desire to attend to the particular needs and special strengths of that com-

munity. It would also enable us to work closely with the schools in devel-

oping, implementing and evaluating new programs in teacher education.

III. THE NATeet OF A SCHOOL-COMMUNITT TEACHING-LEMBO CENTER

The proposed Center is a functional arrangement or complex of several

components that are related to each other in various ways. The character

of each Center would depend on the special strengths and needs of the

faculty, schools, and community.

1. The Hub

At the heart of the Center would be the "Hub". It would be

a separate facility located in the community geographically close

to the schools it would service. The Hub would serve primarily as

the base of operations for the Brooklyn College faculty and students.

It is here that facilities would be provided to augment those in

the schools: classrooms, study centers, educational technology

equipment, staff rooms, and other resources that are necessary for

the implementation of the program. In addition, the Hub would pro-

vide meeting rooms, available to the commanity.and.to school per-

sonnel. It may also serve as a regular meeting place of the Council

of the Center: Brooklyn College, school personnel and the community

representatives. If it is possible, some of the community activities

rould be housed in the Hub building. For example, a nursery school

or a dee care center might utilise some part of the building.

The Hub would be an extension of ,Brooklyn College in a

eammenity. It.would be the place from which the prospective teachers

would operate and it would serve as the nucleus which would guide the

activities of the Center. In the first year of operation, there

night be but 100 prospective teachers assigned but when the Center

has its fall complement of students it should be able to guide the

activities of 300-400 students, including graduates teaching in the

city.
The Heb would be the initial reception center for the prospective

teacher assigned to the School-Community Teaching-Learning Center and

it would serve as his base of operation for approximately two years.
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The faculty of Brooklyn College who teach here would have an office
and they would be part of the staff of the Center. In addition,
there would be a community :elation person and a librarian whose
responsibility it would be to run the library and maintain a resource
file. Because some educational technological equipment would be
housed at the Hub, and because of the office equipment at the Hub,
there would be a need for twenty-four hour custodial help. The pro-
jected program suggests also the need for the assistance of para-
professional people to be part of the Hub staff.

The prospective teachers would plan their programs with the
staff of the Hub and records developed that would record the programs,
the experiences and the evaluations of the prospective teachers'
performances.

The Hub would be used by the schools and by the community res-
idents and should be able to accommodate small groups and groups as
large as one-hundred-fifty persons.

In addition, the prospective teachers would be tutoring,
using video-tape equipment and taking academic work at the Hub.
Classrooms would be required as would be areas for the various learn-
ing activities. If we view the HUI, as a place that would encourage
the student to spend his extra time in the community and if the
student would be assigned to a Center for blocks of tin then the
Hub should have facilities, such as a lounge and 'study rooms, for
the use of the prospective teachers.

A kitchen would be an important item, because it would service
the Hub and those community activities that would be housed in or
near the Hub.

The Coordinator of the Hub would be the Director of the Center.
The duties of the Director of the Center are described on Page 84.

a. Summary of Facilities of the ilub

cubicles for tutoring
conference rooms
1 small auditorium
office and equipment

typewriter
calculators
cabinets
files - repository for records

classrooms
one -way vision screen

area for making video-tape
area for learning activities material

equipped kitchen
reference library - educational resources
lavatories
study rooms
lounge

equipped offices for the staff



154

b. Staff

coordinator
secretary-receptionist
commuaity-relations person
learning-center librarian
paraprofessionals
24-hour custodial help

c . Coord9.rtor Director

The Coordinator of the would be the Director of the

Center.

2. The Schools

The schools in a district that would be affiliated with the
Center would be selected by representatives of Brooklyn College, the
District Superintendent, the Teachers' Unions and the local school

board.

These schools would participate in the activities of the Hub

and in the use of the facilities allocated to the Center.

Prospective teachers would utilise these schools to engage in
the experiences described in the course descriptions and would service
the school population in many ways during the two or more years they

would spend in the community.

Each school would provide for the prospective teachers' activ-
ities by Betting aside sufficient space for tutoring (at least 20

cubicles) and for storing additional instructional materials and
technological equipment used in educational activities.

3. Community Activities

A unique element of the Center would be the provision for com-
munity activities: social and economic activities. They would be ad-

ministered by the initiating agency but they would, because of the
mutual benefits that would accrue, use the resources of the Center.
For example, a neighborhood Vista program might desire to work with

the Center. Several college students could be available to them
for tutoring some of the adults or conducting some meetings to ex-
plain the work of the schools. In return, the students at the Center
would benefit from working closely with some of the parents of the
children with whom they would be in close association for two or more

years

Another activity that might be developed would be a residence
unit that would provide short-term housing for a limited group of

students and faculty. It could be modeled along the lines of the
Vista program. A group of students and faculty might live for a
period of two weeks to five months at the residence. Not only would
this encourage the students to participate in the many activities of
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a community liet t eeeld ale() present the students with an insight
into the (tnamics of the neighborhood.

The difficultiee of securing optimal arrangements with agencies
(Vista Program, hospitals, clinics, community action agencies) that
service a community are not to be minimized. However, the difficul-
ties encountered would be sarely offset by the advantages the students
would gain working in agencles that service the community in which
they will be obeerving, participating, and student-teaching and, hope-
felly, teaching.

4. The Director of the Center

Each Center would have a Director whose office would be located
at the Hub. The Director would be responsible for the successful
integration of the activities of the Center. In addition he would
be chairman of the executive board of the prospective Council of the
Center, the liaison person between Brooklyn College and the school
and community representatives and the chief fiscal officer of the
Center.

IV. THE PARTICULAR NATURE OF A SCHOOL-COMUNITY TEACHING-LEARNING
CENTER

Although the general organization of each Center would be the same,
the unique qualities of the community in which it is located would undoubt-
edly influence the Center. It would also be molded by the College and
school faculties and by the social organizations or components with which
it is connected. Thus, each Center, though organized along the same lines,
would, in fact, be different from the others.

1. Seecialization of Subjects

A Center might become noted (and thus attract faculty and stu-
dents) for its special attention to the Arts. Perhaps several faculty
members who were particularly competent and interested in the visual
and/Or performing arts would join together as a team. They yould.en-,
courage their students to develop their talents in this area and to
relate them to the teaching of the children and youth of that school
district. This interest would, hopefully, spread to the entire com-
munity and stimplete broader interest and participation in the Arta.

Another Center might be known for its emphasie in a different
area. Although each Center would be responsible for the general pro-
fessional preparation of the prospective teachers at that Center,
there might, for example, be special emphasis on language arts or
social studies. This emphasis would be seen not only in the inter-
ests and skills of the etaff and the 'students but also in the type
of cooperative research it would stimulate.

2. Specialization of Community Activities

In addition to emphasis on specific eUbjects, it is also to be
expected that each school district would have commautity activities
that are substantially different from those found in adjacent Centers.
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If the Centers are to eeflect truly the impetus toward an ex-
perienceeeutered teacher preparation then each Center would have to

be flexible eIY31101 to develop a style of e-eration that would be most

appropriate for the staff, the prosy ' =ethers, the school per-

sonnel, the children and youth, and community residents served.

V. THE IMPORTANCE OF THE CENTERS

1. Broadening

Many of the students at BrooKlyn College are living in the areas

in which they were born and have not traveled extensively. The

Center would provide prospective teachers with opportunities to work

with people of different ages, interests, professions, and ethnic

backgrounds.

The Center would provide prospective teachers not only with first

hand teaching experiences but also opportunities for working with
children and youth in other important areas of living.

Working with children and youth of one community would provide
prospective teachers with greater security in the teaching roles
through deeper knowledge and understanding of the children and youth
to be taught and their environment.

2. Closer Relationship between Eactiaaed Students

The opportuhities for a closer, more satisfying relationship
between the faculty and the prospective teachers would be increased
at the Center. There would be many occasions available to the faculty
to observe the students in many social as well as professional activ-
ities. Based on the observations and the close contact, the faculty

member would be able to appraise more realistically the student's
work. He would thus be able to suggest further experiences that would
assist the student's growth and development as a professional person.

3. Improved Relationshi) between and
Personnel

Tte situations in which the prospective teachers would be placed
would 'ee directly available to the faculty. A faculty memeber would
visit a school or community agency in the immediate vicinity, learn
about the particular operation, and help the students with any dif-

ficulties they may encounter.

The proximity of the College staff to the schools would permit
the development of a closer rei %ionship with the schools. The

College faculty and students would be more available to the schools
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and all tho resources of the Center would be available to the schools.

The planning and implementation of joint programs would be more

easily accomplished.

14. INT0.2.-DIJIL2112E2I1112 Research

A Center would also encourage the development of cooperative re-
search programs germane to the community. As a result of the activ-
ities in the community, research projects would be identified and the
effort to develop them would be a cooperative endeavor. The A-esearcher

would to accepted because the school and the community would participate
in the sel6c.tion of projects that need investigation.

5. Meld4ng of Theory and Practice

The prospective teachers would also be able to develop an under-
standing, to the extent that it is possible in a particular field, of

the connection between practice and theory. The faculty would have

a knowledge of the community and they would be able to help the pros-
pective teachers to integrate theory and practice in the manner de-
scribed in the body of this document.

6. Develo ent 52L10A'..farenese

The variety and depth of experiences would help the prospective
teacher develop greater self-awareness. He would be able to test
himself in max- situations and receive the support and guidance of
the faculty in his attempts to develop his abilities. He would be

able to gauge his strengths and weaknesses in many situations, and
would be given opportunities for growth.

7. Development of Social Consciousness

The Center would also provide the Imam to help a prospective
teacher develop social consciousness. The work at the Centers would
assist the prospective teacher to develop a greater understanding of
the social forces that affect th' lives of the people in the commun-
ity, and to appreciate the similarities and differences among people.

8. Social Change

The Center would maximize the possibilities for the prospective
teachers, school personual and College faculty to act as agents of
social change, The Center would encourage, by the nature of its
structure, the exploration and the development of methods of acting
in a socially responsible fashion.

9. Ix Epved Working-Relationship

The Center would also improve the working relationship the
College maintains with the schools. Through their joint efforts,
greater planning would go into the programs of the prospective teach-
ere. The schools would have greater number of prospective teachers
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to assist in the clascroom.3, flhe atudonte would be more available

and should be better prepared to cope with the situations in which

they would find themselves. The cooperative activities that would

result from the closer connectiou between the sc 'iools and the College

should prove both stimulating and professionally beneficial.

VI. THE CENTER AND ITS RESOURCES

The Center would become a vital asset to the community in the follow-

ing ways:

1. Space

The space designated as meeting rooms could be used by the com-

munity for community affairs, and thus could serve as a community

center or "neighborhood house". It could also serve as a cultural

center for a film series for a community theatre group.

2. Faculty Service

The College staff connected with the Center could provide ed-

ucational services to the community. For example, a group of parents

might express a need for information about nutrition, or child rear-

ing practices -r perhaps they might want information about preparing

for citizenship. Time and knowledge permitting, the staff could ar-

range for some meetings with tho parents. Services related to the

needs of the community could also be provided by the broader College

faculty.

3. Educational Service to Paraprofessionals

An additional service to the community could br made becaude of

the proximity of the faculty to the community. Many paraprofession-

als have found it difficult to continue their education because their

family responsibilities prevented them from traveling to the College.

By having a base in the community, the faculty might be able to ar-

range to give courses for College credit at the Center.

4. Consultation Services

The community activities would be able to benefit from the pro-

fessional services that would be available through the Center. The

staff could serve as consultants to a community dAy-care center or to

a nursery school. The prospective teachers could be used to help

staff such enterprises and themselves gain invaluable knowledge of

child growth and development.

5. Identification of Community Problems

The direct involvement in the community would sensitize the

staff to the short-range and long-range needs of the community, and

facilitate more adequate responses. The staff, for example, might

see the need for a summer program in the community and join with the
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parents in developing one. The Center would also serve as a base

from which the students could meet the child en and youth of the

comrunity an Saturdays or Sundays for theatre groups, or tutoring,

or trips to places of interest.

6. 12sarplo.......Awareness

The Center might also serve the youth and adults as a place for

them to learn about other activities in the City and possibly to learn

new skills and hobliies.

7. Implementation of Activities

There would be a gradual development of the activities of the

Center and a contimaing evaluation of their functions.

The Center broadly
conceived would be not only the locus for the

educational activities that would occur during the day, but would be

the place for constructive community activities throughout the week.

VII. THE PROSPECTIVE TEACHER AND THE CENTER

1. Choice of Center

As early as possible after a student at Brooklyn College would

decide to enter the Education Sequence he would select or would be

assigned to a particular Center for the greater part of his work in

the Department of Education. His selection might be based on the

location of the Center or on the special area of concern of the

Center.

2. Close Association of the IrtailliLand,.School Personnel

At the Center the student would have the time and opportunity to

work closely with several faculty members -- individually and in teams.

He would also be in frequent contact with school personnel, community

residents, and the children and youth of the school district.

3. aVritty of Educational Experienees

The Center would offer a variety of social and educational ex-

periences that might be suggested for a prospective teacher. The

determination of the type of experience and the duration would depend

upon the decision reached after an assessment of the student by some

members of the staff and the student himself. That is, the student's

skills, attitudes and abilitien would be identified and, based on an

approximate end realistic goal, activities in which the student should

participate would be determined. Activities, such as tutoring or

working in the day -care center would become part of his program as his

assignment at the Center.

4. Individualisation of Instruction

The prospective teacher would be able to assume some responsibil-

ity for his own development.
Periodically the staff and the pros-

pective teacher would evaluate his social and professional growth and
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make those emendations necessary to further his development. For

example, a report on a prospective teacher by his supervisor in the

activity at which he is working may indicate that further work in
that area is not necessary. The prospective teacher could then spend
his time at some other activity or he might instead put further ef-
fort into developing a skill or talent that he believed would enhance

his teaching. The decision, in any case, would be based on planning
and continuous evaluation by the student and a staff of professional

people. This individualization of instruction should make the student's

experience at the Center unique and professionally stimulating.

5. In-Depth Experience

For the most part, the prospective teacher would take his work

at one Center. His work would, therefore, be cone in one community
and the student would benefit from this in-depth experience in one

school district. The student would thus gain a deeper understanding
of the social forces impinging on the community and the children and
youth for whom he would eventually have full responsibility in the

school.

6. Accountability of Collese_Staff

Although there would be many experiences in other agencies and
institutions, it should be stressed that the responsibility for the
growth and the development of the student's skills and competencies
as a professional person is ultimately an educational one and it is

the College staff who would be responsible.

NMI. THE PROSPECTIVE TELCHF2 kND THE HUB

As early as possible, preferably in his lower sophomore term, a student

would begin his work at a School-Community Teaching-Learning Center. He
would report to the Ha of the Center and meet the staff. During the orien-
tation period he would meet the other prospective teachers and those who
were in their second year. The instructional team might at this time have

conferences with the prospective teacher so that they could appraise the
prospective teacher's skills and competencies. The prospective teacher

might be asked to perform some task or take some testa. A determination
would then be made of the experiences he should have and the skills he
might begin to acquire. Specific decisions would be made by the instruc-

tional teams in the course sequences.

The prospective teacher would become part of a team of second year
students and some faculty mambera.

By individualising instruction the program would allay prospective
teachers to have inteniiii experience in one area and omit something in
other areas in which they have competence. As another part of his prep-
aration, the student would do some work in group dynamics and tutor chil-

dren.
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No matter what the etudtntle he would be guided to
evaluate continuously his progress and 1.,o decide what needs to be
altered or included in order for him t,o into a professionally com-
petent person.

IX. THE SCHOOL ; AND THE HUB

This prog7am would encourage a cloeei sreangement between the
schools and th(v Colleges The facilities at the would be used by school
personnel. They might come to the Canter for course work or for meetings
with the co city. They would participate in the evaluation of the pros-
pective teae=s and would meet with the faoulty to plan needed research.
The library, containing materials about the community and other resource
material, could also be of assistance to them.

There would b much vork done by thu 1,rospective teachers at the
schools. It would be mceosary for t.hu ,ohcole to set aside three rooms in
each building for the use of the College. OLa roam would be used for video-
tape storage and one of the others would contain space for materials used
in the courses,

X. BT. WSIGB.

A bus eta-vie° 3bould be provided fn.- Cnazsrs to connect them to
one another and to Brooklyn College, It 770V:AC, he of vital importance that

the students and the faculty riot be 15o'Iatz,& from the College campus and
its resources.

XI. THE CENTER ODUECIL

Although each unit of the Center mole 1Je responsible for the admin-
istration of that unit it would be nyeuev7-1-., for the successful inte-
gration of common actIvitiee, for a Gota:cil be established. This pros-
pective Council would include representatives of the College, the schools
and the community.

The prospective Council yould approve of roach projects and act
in an advisory capacity not only by establie/ing priorities for these
projects but also for other activities of the Center.

XII. GOVERNANCE OF THE CENTERS

A description of the administration of the Centers will be found in
a document on structure which is to be preraeod separately from this cur-
riculum document.

XIII. CHARTS

Figure 1. - School Districts, Borongh Bzooklyn, 1970

Figure 2. - School-Community Teaching-Loaming Center; schematic
desiEn

Figure 3. - School-Community Teaching-Learning Center; Council
cf the Center
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Figure 1. School Districts, Borough of Brooklyn, 1970.

(10 Districts)



',M
V

O
' M

I..,
..a...1

1/

11,4--

i1
-

-(...-t

!
.._

I.V
s-41.1V

-U

iN
 a

1F/4
ct

w
 o

tom
i.v.7

N
N

I
'1 to O

W
 ,7S-1

.1.471/41101

.."'"

H



r-4

Figure 3: School-C
oareanity T

eaching-L
earning

C
enter: C

ouncil of the C
enter.

.t14:7411:4443:T
iM

la

V
i
e
r
u
m
w
f
m
,
a

H
u.

R
veascaornve

111M
X

PIL
qbe

C
.Inigt

C
 6.4 sA

011141

I1.141144

A
aa %

/M
ar s%

R
tratA

tatittw
E

C
om

m
ur.011

(O
W



APPENDIX

THE CAMPUS MEDIA LEARNING CENTER

1

1

I

}

165



166

The Campus Media Learning Center

TABLE OF CONTENTS
Page

i I. Introduction
167

II. The Divisions 167

III. Instructional Functions
175

IV. Advisory Panels
177

V. Research and Development
178

VI. Administrative Staff
178

VII. Charts
180

VIII. Appendix A: Description of Three Courses in

Instructional Technology 182



rPt'

167

THE CAMPUS MEDIA LEARNING CENTER

I. INTRODUCTION

The Campus Media Learning Center would be an o'- campus ed-

ucational complex which would provide for individualization of

instruction and independent study for teacher trainees, as well as

opportunities for teacher trainees to develop facility in the

use and application of aspects of Instructional Technology in the

teaching-learning process. The Center would also provide records of

real life situations of neighborhood activities, resources, and sub-

cultural patterns for study by prospective teachers. It would be

equipped with the resources and instructional staff needed for

the development, production, and evaluation of innovative programs

and procedures in Instructional Technology.

In addition, the Center would provide a means of assessing

prospective teacher behaviors, cognitive, affective, social, and a

means of assisting prospective teachers in strenghthening specific

behaviors: The complex would include a system for recording prospective

teachers' experiences; would maintain records of previous learnings

and would relate these learnings to those objectives, for each

curriculum level, which are to be
mastered by the prospective teachers.

The Center would provide a broad foundation for educational

research and development which could be initiated by faculty

members and prospective teachers. Continuing evaluation of the

activities of the Center through research would be vital both to

the maintenance of the Center and to the quality of instruction

in the schools and in the Department.

II. THE DIVISIONS

The Campus Media Learning Center would be composed of eight

divisions: programmed instruction division; teaching-learning

systems division; learning materials and resources division;

educational television; film and sound division; graphics division;

dial access retrieval division; and, service division. The first

seven divisions would be primarily instructional in their functions

with a focus on the individualization of instruction and self-study.

The eighth division would be concerned with the up-keep of the

equipment and materials of the Center. The specific purposes,

functions, equipment, and staff of each division are detailed in

the following sections.
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1. Programmed Instruction Division.

a. Purpose. The Programmed Instruction Division would

provide the facilities for individualization of instructicn

and independent study through the use of varieties of

programmed instruction, including computer-assisted

instruction. This Division would establish liaison with

the Department of Information Science for the use of

the College computer-assisted instruction facility.

In the Center would be housed a variety of computer-

managed instructional units.

This Division would be responsible for in-service

type of instruction for College staff who would be

interested in developing software for use with any

of the programmed instruction units.

b. Facilities and Equipment.

1. Eight rooms containing 25 terminals each, or

a total of 200 terminals for computer-managed

instruction.
2. Lesson access systems room for terminals.

c. Staff.

1. Supervisor of Programmed Instruction Division.

2. Assistant Supervisor: liaison with College

facilities.

Assistant Supervisor: in-service instruction in

preparation of stoftware for units.

3. One secretary; two clerk-typists.

4. Four operators (two for day period; 2 for evening).

5. One site manager (with system and programming experience).

d. Remarks.

This Division would operate 14 hours a day, five days a week;

one-half day on Saturdays.
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2. Teaching-Learning Systems Division.

a. Pur ose: This Division would provide teacher trainees

either independently or in small groups, with the

opportunity of studying and/or developing video-taped

behavorial situations involving children and youth to

illustrate specific teaching-learning systems. Further

cxperiences would include micro-teaching and simulation

work as well as the use of learning programs for College

courses which include sound/slides, movies, or filmstrips

as media of concept presentation.

b. Facilities and Equipment.

1. Ten rooms eac0.1 containing 25 carrels and monitors

for each carrel, or a total of 250 carrels and

monitors.

2. Dial access program recall.

3. Audio-video program source and distribution
systems (similar to RCA Learning Systems).

4. Slide, movie/sound source distribution systems

(similar to materials developed by Chester

Electronics, Inc.).

c. Staff.

1. Supervisor of Teaching-Learning Systems

Division.

2. Assistant Supervisor.

3. One Secretary and one clerk-typist.

4. Two operators (one, day; the other evening).

3. Learning Materials and Resources Division.

a Purpose: This Division would be designed to_support

teacher trainees investigating and exploring uses

for different types of learning programs which could

be presented through the media of Intruction Technology.

In this Division teacher trainees would locate, review, and

evaluate materials that would be useful to them in their

ea
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experiewcsin School-Community Teaching-Learning
Centers

b. Facilities and Equipment:

1. Room I: teaching machines used to aid children in the

learning process, e.g., The Hoffman Reading Program,

Avidesk, Language Master, Cook Learning Machine.

2. Room II: materials and machines that use electronic

devices for their presentation, but are not designed

for student responses, e.g., overhead projector,
8mm single concept loop projector and film, 16mm
projector, sound/film strips, 35mm slides, records,

cassette tapes, transparencies.

3. Room III: 30 dial access monitors and carrels which

would permit teacher trainees to view textbocKs in
various grade level and subject areas.

4. Room IV: 3-dimensional objects and flat materials,
e.g., photographs used in Early Childhood Education.

c. Staff:

1. Supervisor of Learning Materials and
Resources Division.

2. Assistant Supervisor

3. One secretary; two clerk-typists.

4. Two operators.

d. Remarks:

1. These rooms could be used by the Center's teaching
staff to demonstrate aspects of Instructional
Technology: the equipment and their functions in
the teaching-learning process.

2. Micro-copying would be available to reproduce
textbooks and materials used in some types of

College instruction to save filing the books for

reference. The copies of these books would be viewed

on the dial access monitor.

(1) see Appendix A, School-Community Teaching- Learning Center.
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4. Educational Television Division.

a. Purpose: This Division v4oul,i pro.,ide facilities for

video-taping events and happenings in neighborhoods,

public schools, and city resource centers. It would

also enable College staff and prospective teachers to

record on video-tape categories of teaching-learning
situations which could form a foundation for helping

the prospective teachers develop skills in applying

concepts necessary for analyzing and interpreting these

situations quickly and thoroughly.

This Division would produce micro-teaching situations

and instructional television programs. The Division staff

would work with College staff on development of micro-

teaching units and in the training of College staff

members in the use of portable television equipment.

This Division would work cooperatively with the

College Television Ce,,ter in the development of

facilities to avoid duplication.

b. Facilities and EquiEment:

1. One large television studio; one small television studio.

2. Three color television cameras for large studio;

two for small studio

3. Lighting for both studios.

4. Recording and sound facilities.

5. Sound and taping control facilities.

6. Facilities for closed circuit television.

7. One completely equipped Mobile Television Unit.

c. Staff:

1. Supervisor of Educational Television Division.

2. Assistant Supervisor: liaison with College Television

Center.

Assistant Supervisor: Center administration.

3. Four technicians,

4. One secretary; two clerk-typists.
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5. Film and Sound Division.

Film Production

a. Purpose: This unit would produce original 35mm slides,

filmstrips, transparencies, super-8mm and 16mm movies.

It would also reproduce slides and filmstrips, and copy

some books, including basal readers and other texts.

b. Facilities and Equipment:

1. Room I: for production of 35mm slides and filmstrips;

equipped with three Lieca copy machines, two Polaroid

PP 3 Land Cameras for large negative copies.

2. Room II: for copying books and other printed mater-

ials; equipped with three micro-copy cameras.

c. Staff: See note folloqing, description of Sound

Production Unit.

Sound Production

a. Purpose: This unit would record original sound for sound/

filmstrip or sound/slides, or for audio programs developed

by teacher trainees and instructional staff members.

b. Facilities and Equipment:

1. One recording studio

2. One sound production room

3. Recording unit similar to Ampex tape recording unit

c. Staff:

1. Supervisor of Film and Sound Division.

2. Assistant Supervisor

3. for Film Production Unit:

a. three photographic technicians

b. one secretary; one clerk-typist
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4. for Sound Prouuction Unit:

a. one sound production technician

b. two clerk-typists

6. Graphics Division.

a. Purpose: This division would support the production

of materials developed by teacher trainees, especially

materials for individually prescribed instruction,

for use in the School-Community Teaching - Learning

Centers. It would also support production of materials

designed by the instructional staff,

b. Facilities and Evipment:

1. One large graphics production room; two smaller rooms

for titling, printing, etc.

2. Complete equipment for graphic productions in terms

of flats, 3-dimensional objects for educational
television, and photographic division.

c. Staff:

1. Supervisor of Graphics Division.

2. Assistant Supervisor

3. Four graphic technicians.

4. One secretary; two clerk-typists

7. Access Retrieval Division.

a. Purpose: The Access Retrieval Division would include a

Dial Access Program Recall System. There would be at least

250 dial access terminals located in 20 rooms in the

Center. A user would be able to go to a terminal and"dial"

and view an assigned topic or unit. For example, a

student could view a video-lecture given by a professor

at another campus, or a commercially produced film on

child behavior, or one of an instructor's lectures they

had missed. This Division would be in operation 14-hours

a day, Monday through Friday; one-half day on Saturday.
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b. Facilities and Equipment:

1. Nine rooms each containing 50 Dial Access Retrieval
Systems totaling 250 units.

2. Storage facilities for lesson and resource materials.

c. Staff:

1. Supervisor of Access Retrieval Division.

2. Assistant Supervisor

3. Four technicians (two, day; two, evenings).

4. One secretary; two clerk-typists.

d. Remarks:

This Division would service 250 monitors placed through-
out the Center. These facilities could be used to their
capacity by the 2,000 undergraduate students enrolled in
courses in the Department of Education and by the students
in the Department's Graduate Division.

8. Service Division.

a. Purpose: This division would maintain and repair all audit/
visual equipment in the Center.

b. Facilities and Equipment:

1. One large service room for repairs of visual and
audio equipment.

2. Audio and visual testing and repairing equipment.

c. Staff:

1. Supervisor (service manager) of Service Division:
non-instructional line.

2. Four technicians.

3. One clerk-typist.
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III. INSTRUCTIONAL FUNCTIONS

The Campus Media Learning Center would form the foundation
and would provide the facilities and programs for individualization
of instruction and self study. It woulji also provide the base where
a prospective teacher could learn about the uses and applications of
the various aspects of Instructional Technology.

The staff members of the Campus Media Learning Center,
individually and in teams with other instructors, would teach the
theories and applications fundamental to Instructional Technology.

In order to accomodate the large number of classes and approxi-
mately 2,000 students who would make use of the Center during a
semester, the concept of modules of learning would be used by the
Center's staff.

1. Learning Modules.

Modules of learning would be designed to meet needs of the
specified courses. These modules would explore and develop
applications of Instructional Technology in the light of the
requirements and objectives of each course in the Education
Sequences. In the basic Education courses, Instructional Technology
experiences would be directed to procedures, methods and materials
of instruction used to meet the needs of individuals and small
groups of children and youth, the processes of developing programs
for individually prescribed instruction, and the philosophy of
integrating technology with traditional teaching methods and
procedures. In subject area methodology courses, such as Language
Arts, Mathematics, Social Studies, and Science, the concepts of
learning modules would be more detailed and the concept elements
would be directed toward the applications of Instructional Tech-
nology to the specific skills and knowledge required for that
particular subject area.

In addition to meeting the needs of the prescribed curricula
the Department of Education would offer three elective courses at
the undergraduate level on Instructional Technology which would be
housed in the Campus Media Learning Center. (For description of
these courses, see Appendix A.)

2. Teaching and Seminar Rooms.

The nature of the assigned activities of the Campus Media
Learning Center would require specially designed rooms for
teaching and seminars.
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a. Large Genera ,1 Assembly Rooms.

1. Purpose: These rooms would be used for large
group presentations of learning modules in Instruction-
al Technology. These rooms could also be scheduled
for special undergraduate and graduate courses.

2. Facilities and Equipment:

a. Complex of four "auditorium" rooms each seating
100 people.

b. These rooms would be joined to a projection center
in the middle of the complex which would provide
visual/audio presentations through the use of a
rear view projection screen facing each of the
rooms (see diagram, page ).

c. The projection room would contain (1) two 16mm
projectors, (2) four 8mm projectors, and (3) four
slide and filmstrip projectors. Further, the
projection room would be equipped with sound
control systems for each of the assembly rooms.

d. Two portable television cameras would be part of
the equipment and would be used for showin
teacher demonstrations with children or youth,
or for closeup observation of table demonstrations.

b. Teaching-Leasning Systems Seminar Rooms.

1. Purpose: The requirement that teacher trainees
prepare learning materials for students whom they
teach in the School-Community Teaching-Learning Centers
would demand a team instructional approach to planning
and making learning programs to be used to meet the
specific needs of the student(s) who would be taught
by the trainee.

2. Facilities and Equipment:

a. Ten teaching learning system conference rooms.

b. Each room would contain a monitor for the Dial
Access System (see description of Division 7:
Access Retrieval System, page ).

c. Each room would contain a conference table and
seats for ten people.
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c. Behavioral Situation Seminar Rooms.

1 Purpose: The study of micro-teaching situations
completed by teacher trainees in the School-
Community Teaching-Learning Centers would require
small conference rooms where the prospective
teacher(s) and an instructor or an instructional
team could view and discuss the recorded teaching
situations. These conferences would require some
privacy because of the quality of involvement of
the prospective teacher(s) in seeing and discussing
his (their) behavior in teaching-learning situations.

2. Facilities and Equipment:

a. 20 Behavioral Situation Conference Rooms.

b. Each room would contain a monitor for the Dial
Access System (see description of Division 7:
Access Retrieval System, page ).

c. Conference table and five chairs; removable
partitions in each room so two rooms could be
combined for larger group.

IV. ADVISORY PANELS

Advisory panels for the Campus Media Learning Center would
provide the mechanism for (1) meeting the needs of children and
youth in today's schools, (2) keeping up-to-date on the constant
changes taking place in urban areas, and (3) maintaining a forward
look in the development of Instructional Technology equipment and
programs. Three panels would be suggested:

1. Community, School, and College Advisory Panel. This Panel
would be composed of members representing community groups, public
school teachers and administrators, and College staff members.

2. Industrial and College Advisory Panel. This Panel would include
representatives of Instructional Technology equipment manufacturers
and commercial developers of learning programs, and College staff
members. At times, public school and community leaders would meet
with this Panel to discuss mutual educational interest and needs.

3. Intra-College Advisory Panel. This Panel would be composed of
instructors from the Divisions with the Liberal Arts College.
The members of this Panel could advise the Center on ways to
broaden its goals and activities to meet the needs of the total
College population.
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The Director of the Campus Media Learning Center would be
chairman of each of the three Panels.

An Advisory Panel meeting room would be planned at the
Campus Media Learning Center. This room would provide necessary
facilities for meetings with representatives of the three Advisory
Panels. It would be equipped as follows: conference table and
20 chairs; small seating arrangement for 10 people for informal
conversations and conferences; three monitors for Dial Access
System; sound recording equipment; secretarial facilities; other
conference equipment.

V. RESEARCH AND DEVELOPMENT

The work of the Campus Media Learning Center should be
continually evaluated and reviewed in terms of its stated
objectives. This should be done in cooperation with the Office
of Testing and Research. The evaluation of the learning and
development of prospective teachers in meeting educational
objectives, improving instructional techniques, and growth in
self-reliance and self-direction are measurable variables con-
cerning the structure and functioning of the Center.

Research and development would not be a formal part of the
Center's program, but would be structured to allow an individual
or groups of staff members and/or supervised teacher trainees to
work on defined educational problems. The facilities of the
Campus Media Learning Center: production, teaching-learning
systems equipment, and data analysis techniques, would be
available to those staff members and supervised students who
would wish to conduct educational research.

VI. ADMINISTRATIVE STAFF

The Administra'ive Staff of the Campus Media Learning Center
would be composed of a Director, a Coordinator of Activities, and
the Supervisors of the eight Divisions within the Center.

1. Director. The Campus Media Learning Center Director would be
responsible for implementing the role assigned to the Center and
the Center's activities both on and off campus. In addition he
would unite the different Divisions of the Center into a cohesive
group working toward the accomplishment of the Center's goals.
The Director would be the chairman of the three Advisory Panels
established for the Campus Media Learning Center. He would be
responsible to the Dean of Teacher Education.
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2. Coordinator of Activities. The Coordinator would be respon-
sible for integrating the activities of the Campus Media Learning
Center and those of the School-Community Teaching-Learning Centers.

3. Division Supervisors. Each Division Supervisor would be
responsible for planning and executing the activities within his
Division. In Addition, Supervisors would teach units in Instruc-
tional Technology and act as advisors to staff members and pros-
pective teachers in areas related to their (the Supervisors)
particular specialization.

h. Division Assistant Supervisors. Each Division Assistant
Supervisor would be responsible to his Supervisor for the
efficient functioning of his particular Division, or for other
assigned tasks (for example, liaison with another College
department).

1
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APPENDIX A

ELECTIVE COURSE FOR STUDENTS IN
EARLY CHILDHOOD EDUCATION SEQUENCE

(Nursery through Grade 2)

Instructional Technology (Education 1.021

A. The Study of the development of technology as a means of
concept attainment, the bases for multi-stimulus presented
materials, the investigation of individual prescribed
instruction and lesson programs, technology in small group
procedures, utilization and evaluation of various types of

materials as applied to Nursery through grade 2 teaching

experiences.

B. Three class hours, 2 laboratory hours: 4 credits

1 hour Campus Media Learning Center; 1 hour School-
Community Teaching..Learning Center.

1. Campus Media Learning Center:
Investigation and evaluation of technological programs
designed for early childhood education. The determination

of materials to meet the needs of teaching individuals
and small groups. The preparation of specific materials

to meet the needs of children in the Campus Media Learning
Centei.

2. School-Community Teaching-Learning Center:
Technology Laboratory
Guided observation and participation in helping children

gain skils in Language Arts, in exploring vicarious
experiences, and developing concepts through the application

of educational technology practices and procedures in the
Laboratory and in classroom teaching situations.

C. Prerequisites:

Education 140.X

D. Exclusion Clause:

Students who attended Education 1.2X.
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Appendix A - (continued)

ELECTIVE COURSE FOR STUDENTS IN ELEMENTARY SEQUENCE

AND FOR STUDENTS IN MIDDLE SCHOOLS SEQUENCE

Instructional Technology (Education 1.2X)

A. The study of educational technology processes in teaching

Language Arts Skills and subject area concepts to children

in a classroom situation, in small groups, and as a means

of individualizing instruction. The investigation of the

development of technology as a means of developing vicarious

experiences, as a means of concept attainment, and as a means

of improving instruction. The evaluation of different types

of programs as applied to teaching in grades one through six.

B. Three class hours 2 laboratory hours: 4 credits

1 hour Campus Media Learning Center; 1 hour School-Community

Teaching-Learning Center.

1. Campus Media Learning Center:
Investigation and evaluation of technological programs

designed for children of grades one through six. The

determination of materials to meet the needs of teaching

individuals and small groups. The preparation of specific

materials to meet the needs of children in the Campus

Media Learning Center.

2. School-Community Teaching-Learning Center:

Guided observation and participation in helping children

gain skills in Language Arts, in exploring vicarious

experiences, and developing concepts through the application

of educational technology practices and procedures in the

Laboratory and in classroom teaching situations.

C. Prerequisites:

Education 50.X or 55

D. Exclusion Clause:

Students who have attended Education 1. OX or Education 1.9X.
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Appendix A - (continued)

ELECTIVE COURSE FOR STUDENTS

IN SECONDARY SCHOOL SEQUENCE
(Grades 9 through 12)
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Instructional Technology (Education 1.3E)

A. The study of the processes of educational technology

in developing subject area concepts, the evaluation of

technologically presented programs, the study and

application of individually prescribed instruction, computer

assisted instruction, and educational television. The

preparation and testing of lessons directed towards

concept attainment of individual children,
small and large

group presentations, and the use of technology as a remedial

approach to teaching youth.

B. Three class hours, 2 laboratory hours: 4 credits

1 hour Campus "Media learning
Center; 1 hour School-

Community Teaching-Learning Center.

1. Campus Media Learning Center:

Investigation and evaluation of technological programs

designed for secondary high school students. The

determination of
materials to meet the needs of teaching

individuals and small groups. The preparation of specific

materials to meet the needs of children in secondary education.

2. School-Community Teaching-Learning Center:

Guided observation and participation in helping youth.

gain skills in subject matter areas and in obtaining

conceptual development of specific subject areas through

the application of Instructional
Technology processes and

strategies.

C. Prerequisites:

Education 55.X or 6O.X.

D. Exclusion Clause:

Students who hay, attended Education 1.0X or Education 1.2X.
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.V V

Design for Counseling; Services ana Affective Education

This paper accepts as its base the rationale, assumptions and goals in the

document on Curriculum which it accompanies and supports the premise that a

Brooklyn College Counseling Center on Campus and Conneeling facilities located

in the School-Community-Teaching-Learning
Centers will be necessary in order to

impliment the Counseling, Academic Counseling, Orientation and Screening func-

tions. These facilities should incliele a reference ana referral library, sev-

eral conference rooms, a one-way vision room, a confidential file area, private

rooms for individual interviews and adequate secretarial facilities.

Two major groups should be established: one consisting of the entire per-

sonnel involved in Counseling, Academic Counseling, Orientation and Screening;

the second, consisting 4 faculty involved in the area of Affective Education.

The functions of these groups should include assietance tii1E671F6ipective

teacher in continuous planning, advisement, development of self-awareness and

development awareness of group processes.

The following is a schematic representation of the various Functions

including Scope, Technique, Staff, Time Allocation and Facilities.



DATINITION
SCOPE TSCHNIQUI

stocriam

COUSSOI
lag

"Individual counseling is communication be-
tween counselor and counsels. relative to the
situation of the latter. Suoh communication
has as its primary purposes the enabling of
the counsilse to cope bitter with his immedi-
ate and rpscific difficulties and to develop
his capacity for silt-direction and self-
undiretandlnt in order to moot pin effectively
the problems of Tutor. living."'

Freshmin through senior
year

1) Individual semolina with
referrals for prolonged
or extensive treatment

2) Counselors should refer
to clinical staff members
when case requires more
than "on the job" counsel-
ing

Acadapc
Counsel-
ing

That division of counseling which specifically
deals with curriculum guidance and planning

Freshmen through senior
year

1) Individual sessions,
group sessions

2) Routinise aspect. of pro-
gramming

1Sawrey, James M. 4 Telford, Charles W., Edna tional Psychology. %stoat
Allyn & Ration, Inc. 196e, p. 525.

STAFF Ow 100

Trained ellaisal pe

Trained eleassalers

TEM

dua
role
tans
elor,

into
case
"on

dual
sees



Th.C201

dual sessions with
rals for prolteged
teasiw treatosnt
.lore should refer
inical staff sabers
case requires more
"on the job.' counsel-

STAR Orr 100 stedsats)

1) Trained elided psychologists

2) 2.atasd seesselors

tU WACO= (pee 100 students)

1) Pell day, 5 days per ask, 2 ma
dolegists on duty equals 2 dia.
gal lines

2) Full day, 5 days per week, 2 ague.
Balers an duty squib 2 coasselers*
linos

) Brooklyn Oslo. Como Lao Cater

2)
BoheolCossteltetesokintiedOldaf
Center

3) One and bin shins Meld have son.
fidontial tiles ss well es son.
pletsly privets isterview resns

187

dual sessions,
sessions

aspects of pro-

1) Education department nenkor
trained in essesoling and kneel.
*dyable in 'allege serrientne,
teaching roquiromenta %tate eer
titioation, heard et Mantis%
local oohed beards, IMO Sew
sifts* to student muds requirisg
referral.

2) Graduate counseling students

1) 2 full -tine staff linos ter sewn.
soling and direct supervision of
student counselors

Brooklyn College Conosolieg Castor
and Sehed.Oenumeity %oohing-
Loarning Centers



FUNCTION

Orienta-
tion

DEFINITION

Orientation is a process designed to acquaint
(exp. oneself) with the existing situation.
Functionally this definition will be divided
into:
1)Secondary mchool Orientation to 9rooklyn
College Education program

2) Ccwrunity Orientatior to Brooklyn Collett
Fducmtion I rogram

3) Corrunity Colleges Orientation to 3rook-
lyn College Education Program

4) Freshmen Level Orientation

5)Sophcrora Level Orientation

SCOPE

1) Junior and senior stu-
dents in secondary schools
of New York City

2) Parents and community for
the dissemination of in-
formation with the goal
of selective recruitment

3) Perspective Brooklyn Col-
lodi. Education students
currently in the Commu-
nity Colleges in. order to

inform them concerning
Brooklyn's Education
offerings and aid teem in
their lamer planning

4) Invitation to all new
Brooklyn College students
interested in teaching in
order to acquaint them wi
Brooklyn Collegels Educa-
tion offerings and thereby
reach desirable perspecti
teaching candidates, early.

5) a. Early childhood and ale
centary school perspec-
tive tem:hers

b. Middle and secondary
school nerspective
teachers

TECHNI UE

1) Visits and talks with
students in groups and
individually if they ex-
press interest

2) Meetings, visits and in-
dividual talks with com-
munity leaders, groups,
organisations, etc.

3) Feetings and voluntary
individual sessions

4) Individual sessions,
meetings, brochures,
school puolications and
mailings

5) Meetings, publications,
individual sessions

ST

3)

II)

5)

1

1



TECHNIQUE

1) Visits and talks with
students in groups and
individually if they ex-
press interest

2) Meetings, visits and in-
dividual talks with cou-
nunity leaders, groups,
organisations, etc.

3) Meetings and voluntary
individual sessions

4) Individual sessions,
meetings, brochures,
school puolications and

mailings

5) Meetings, publications,
individual sessions

STAFF 100 students) TIIE ALIOCATION r 100 students

1) Education Department staff member
with expertise rot the Curriculum

2) Education Department staff member
with expertise regarding the cm.
munity and knowledge rot sale.
curriculum

3) Education Department staff somber
knowledgeable rot &Mart Cel-
ledge curriculum and community
collages

Education Deportment staff somber
knowledgeable rot Brooklyn Col-
lege curriculum and teaching re.
quireaseto

5) a. Dlucatiou Department staff
member knoeledgeible rot
Brooklyn College curriculum
and serviose

b. Beard of Educative licensing
division representative

1) 6 reline. hours - Education De-
partment Instructor

2) 3 relearn' hours . Education De.
partment Instructor

3) J release hours Education De.
partment Instructor

It) 6 release hours Education D.
part:tont Instructor

5) 6 release hours Education De.
partment Instructer

188

FACILITIES

1) %%Grover schools are

2) Wherever interested people are
community centers, clubs. schools,
especially SchealCommunity
Teaching-Learning Centers

3) Meetings it the Preeklyn College
Counseling Center en se individ-
ual, vel-atary appointeest basis
for interested perspective stu-
dents sad grelpseettege is um
community 'Weise mid visits to
Sehool-Cassunity-Teadling-leass.
ing Center.

4) Brooklyn College lecture hall and
housing for individual inquiries
at Brooklyn College Counseling
Center. Visite to Scheol.Commu.
nity-Teaching.Learaing Centers

5) Brooklyn College lecture hall
and hewing far individual im.
quirts, at Brooklyn College Coun-
seling Center sod EcheelCemmunity
Teachinlearniag Centers



FUNCTION

Orienta-
tion

(con

tinned)

DI FINITION TEtIFINI.41.;

E) Junior 1...,e1 Orientation

7) 5erior Level Orientation

c. 3oth "an and "b" should
have group and individ-
ual sessions in order
,ore fully to discuss
progra -ming, licensing
and community require-
ments and the multi-
plicity of teacher-rc-
lat.ld Irofeasions

6) Pre-student-teaching pop-
ul tio-

7) 1 .te programs and
1rJrme.lor

6) Oroup ses.ions, data
toms and individual
cessions

7) Group and individual
sessions, posts from
graduate schools and
job recruiters

I

STAFF (per 100 students/

c. Loral school board mem

6) a. ltducation Departmmst s
member knowlsdeeable
Student Teaching sours

b. Apprentice testators to
assist education staff
member

7) Brooklyn College graduate
gram instructor

rout
ores
essi

roup
essi
radu
ob r



rout ses.lons, data
ores and individual
essions

roup and individual

essions, guests trot'.

rsduate schools and
ob recruiters

STAFF r 100 student&

c. Loral school board member

6) a. Education Departmont staff
member knowledgeablo re,
Student Teething course.

b. Apprentice teacher. to
assist oducatien staff
member

7) Brooklyn Cella. graduate pro-
gram instructor

TIME ALLOCATION r 100 students
7ACILI'f113
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6) 4 release hours Education Do- 6)
postman Instructor for conduct
meetings and supervising student
and/or apprentice teacher progr

7) 4 release hours - Graduate Educa-
tion Department Instructor

Brooklyn College lecture hall and
housing for individual inquiries
at Brooklyn College Consoling
Center

7) Brooklyn College lecture ball and
housing for individual inquiries
at Brooklyn Cello's Counseling
Center



FUNCTION

screen-
ing

OEFIKT "ION SCOPE TECHHIQUZ

1) Judged by college entranoo
battery plus proficiency

examinations whore nee-
ossary. Remedial work to
be required in areas of
obvious deficiency.

(Courses should be offered
in those areas by the De.
pertinent of Educational
Services.)

2) Major department evaluati

3) College Health Services

4) Observation of performance
with children

5) Staff and responsibilities

with respect to screening
and entrance to coarser

should be worked up as
course sequences are being
developed.

1W1 (per 31O

1) Cellege %GUM

1

1

t) Cooperating en

3) Departments et
1 tdecatIAM (N 4
I 4) All ideeatlen :

5) tdneatien Ova
and trained pad

I

I

The processes by which students are judged
sulteble to enter into a teaching career

.

Freshman year through senior
year. Criteria for teaching
have long eluded the exports.
Certain criteria are general-
ly assumed to be acceptablet

1) A knowledgeable human being

2) Knowledge in the subject
matter taught

3) Relatively good health

h) Ability to communicate

5) Apparent psychological
stability

sprawl

Miss

Voalth
117

itstaue

t Inn
aegis

1) J
b

b
0

i.
p
S

2) N

3) C

10 a

5) S
w.

ai
sl

(14
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TECRNI
um succAssmo (ssoop stoolos)

gee teIL ides 011seetlen Department hr..
steamer to SVOMMIK s d seerdisate
the espies marooning menses.

1) Judged by college entrance
battery plus proficiency

examinations where nee-
smeary. Remedial work to
be required in areas of
oo:lous deficiency.

(Courses should be offered
in these areas by the De-
partment of Educational

Services.)
2) Major department evaluati

3) College Health Services

4) 0:nervation of performance
with children

5) Staff and responsibilities

with respect to screening
and entrance to coarser
should be worked up as
course, sequences are being
developed.

) College ?setts' Mies

FACIMEOL.

tredelpa Oa11 Wants belle med
hewing for ledkoldselfabeirlse at
Dewlap Miele De=-tag Onater.
Date to be stoma is tamps* Media
Warming dentap. InsIstemp meld be
mods ulth regard to dada ter retrieval
system mad allowable dots.

t) Cooperating wasp deptirtmate

3) Departments at Meal* der Physical
Defecatien Of k V)

4) All Eameatien Iss tractors

5) iducationempartmatlisatruises
mod trained paysbelesiets



FUNCVON

Affective
Education

DEFTNITIA SCOPE TECHNIQUE

°... the learner is n A. merely a -ogritive en-
tity; nn the contras le exhihits affective or
emotional states I- -otivations, attitudes,
personality, anxiet'en, cortent:ons and beliefs.
all of which influo4ce hi. learoir in direct
and indirect ways."'
1) Exam: nation of self

2) Development of self an rroun awareness.
(Refer to Special Features of the Pro-
gran in Section I of the "'urriculur
Docurent")

3) Sensitization to self, group, instructors
and concepts. (Refer to Special Features of
the Program in :section I of the "Curriculum
Document")

2
Ausubel, David P. & "noi.leon, Floyd G..
School Learning. s.. YOrK: Holt, Rheinhardt
and Winston, Tie p 34:.

1) Sophomore level
Incorporated into the
first course, "Children
and Youth in Schools in
Urban EnvircnmInt"
and Early 'nlldhood
course.

2) Junior level
Incorporated into "Learn-
ing courses

3) Senior level
Incorporated into Compre-
hensive Teaching Courses

STAFF (per 100 students

1) The course as outlined
involves a team of faculty.
It will be the function
of the trained psycholo,
gist to make the student
more aware of himself and
his reaction to others in
group situations.

2) a.

b.

3) a.

b.

To continue work of
previous year in de-
veloping greater per-
sonal insights
To develop greater
awareness of inter
group dynamics in
college and schools
To continue work of
previous 2 years
To further develop

insights and skills
required of a teacher
in his new role

1) Psychologist te Mac
teas teacher

2) Psyoholegist as a te
with specific group
skills

3) Psychologist as a
plus his avallabili
(in the Centers) for
consultation

) The

inv
It

of

gin
mor
hie

gro

) a.



TECHNIQUE STAFF (per 100 students) TIME ALLOCATICM (par 100 students) TACILITILS

) The course as outlined
involves a team of faculty.
It will be the function
of the trained psycholow
gist to make the student
more aware of himself and
his reactiom to others in
group situations.

a. To continuo work of
previous year in de-
veloping greater per-
sonal insights

b. To develop greater
awareness of inter
Group dynamics in
college and schools

) a. To continuo work of
previous 2 years

b. To further develop

insights and skill.
required of a teacher
in his new role

1) Psychologiot to !Unction as a

he teacher

2) Peyoholegist as a teen basher
with specific group Omni°.
skills

3) Psychologist as a Loam teacher
plus his availability to student
(in the Centers) for individual
consultation

2) Ts be worked out by instructional
Was of course sequins.'

2) To be worked out by instructional
tom of course 'swamies

3) To be worked out by instructional
tease of course sequences

1) Brooklyn Cellos* °layman

2) a. Brooklyn College olesereenv

b. Scheel- Community- Teaching-

Learning Canters

3) a. Brooklyn Gallop classroom;

be SchoolCassunity-Toaching-
Learning Centers



FUNCTION

Affective
Education

(con-
tinued)

DEFINITION
SCOPE TECHNIQUE

h) Sensitivity training - "The term is used
loosely to include a wide range of labora-
tory training approaches in human relations,

group dynamics, organizational development,

as well as a number of veroal and non-verbal

experiences that seek to incrtase awareness

and release human potential."'

h) Open to seniors and graduate

students

3Birnbaum, Max, "Sense About Sensitivity Training's, Saturday Review of

Literature. Nov. 15, 1969, pp. 82-3, 96-98.

4) A voluntary course in
sensitivity training

STAFFAper 100 student.)

4) Psychologist with sensitivl
shills and training



TECHNI BE

4) A voluntary course in
sensitivity training

STAFF (per 100 student.)

4) Psychologist with sensitivity
skills and training

TIKE ALIADCATION (per 100 students)

4) To be worked out by instructional
teens of course sequences

FACILITIHS

4) Brooklyn College aessroem

19
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pee-Tie nersonallze - to humanize 44the educational process
%.1-.-iardn,., to bec ome teachers'

le example of the me A? ef teaching that we hone our

,_Tlirloy when they became teachers In effect, can we practice

we 1trvtde a guided, reasoned eontieuity of educational experience

-e etejeet car exercise self-d5 eection in cooperation with instructors

eh -Xeon he fe elooely involved?

Is J.'; I>ezeifole to break down artificial barriers between individual

eeaesee -2eel leseiplines and encourage inquiry, problem solving, scepticism, and
enzeileeeual cariosity - relating directly to the vital issues which involve

ee, teldents?

Ad ii,r2 CrPraittee on Organization of Instructional Teams believes the

to !".,hr-,(,- questions to be "yes". Within a large, often depereenalized
.eeze'..eeee sectice:, involving many hundreds of instructors and thoweAnds of

e; eelution would seem to be to think in terms of smaller unite within

eeer nt:.,ay

ee. oet proposes a team approach to instruction - specifically, the

,F.311:. Plan. Recognizing that all faculty and students may not wish
I.,ert.teicete in the type of team plan here described, the Committee has provided

or alt:Irnt approaches to instruction.

he Inetrectional Team Plan is divided into two parts, Plan I and Plan II.

?Iea I .4e feeegned for the latter two or three years of the undergraduate students'

e,,:eee,_,ee pre-ram and maybe implemented by the Department of Education as it is

ceejaeele.ed. Plan II is designed for the first two years of undergraduate
le, therefore, a college-wide plan, which would require consideration

-e,,a-ed the Department of Education.

eecce.)....-ez pages explain (1) the general structure and content of the
Tfam Plan, (2) more specific application of the proposal to Plan I,
.;eljege-wide consideration of Plan II, and (4) prototype Instruc-

eeea, eetailed examples of the plan as it can be implemented.

21c, wv1,ntages of the Instructional Team Plan to students, faculty. and,
r.:() the schools these students will eventually serve, should become

:Is i, eeecrt evolves. The close interaction between the Instructional
c:emunity is shown, beginning early in the Educational Program and

intense involvement of the teaching intern in the School-Commu-

eitv 'ecaceing-eeerning Center.

Thto commdttee recognizes the difficulties of implementing such a dramatic

change t-.1 the ntructure of the Department of Education. Thus a gradual, progres-

eive L;1.)111-.,,:ntat:,m is proposed, based upon the readiness of faculty and students

to parteclnate.
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II. The iniit.ructi.onal Team Plan

A. 3asi: to the Instructioaal 'elac is tne principle of a small
number cT faculty members organized tog, ..cr to carry
oui. the educational progran - rz.-.3m:nsible for and accountable to
each °the:7,

B. The t.:yptcl Insti.uctionai wood bc? ,:c,alposed of five or six
instructurss assigned Pill ti we and fifty to sixty students.
Thv..:y- would remain together for, a two or three year period.

III. Staffin.E tie Imotructional Team

A. Faculty members who seek :ioLer persons' involvement with their
students, who desire to ms.ke use of methods of instruction be-
yond -onve.ltional course str;Ictucca, and who wish to interact
with other instructors OP on lAer.alsciplinary basis will be
recrlited for the Instructional Teams.

B. Selection cf faculty must iu iw consideration the personali-
ties and motivations of the inLtructors; thus faculty should, to
tne degree possible, selec-:. 'tams in which they would work.

C. Stat' ambers from other departhienl,s should be "borrowed" and
as;!gned as full-time team members, particularly for the secon-
dary level teams in which a specific discipline is emphasized.
This practice will become more necessary as the number of teams
increases; thus taxing the pzIrsonnill resources of the Department
of Education.

D. Film:. res-consibility for ass*x,aent of fec.alty and students to
Instructional Teams lies, of cout-:e, with the Dean of Teacher
Education. However, experience taught us that the team ap-
proach ill. not succeed unless the participants on the teams
are actively involved in organising and implementing the program
fr.Ac the outset.

The `;mesa_ guidelines of this plan should first be explained to
the entire Department of Education, Volunteers to participate
wou ld_ be soliclted. From among the volunteers, viable working
toaxm would be built, combining the judgement of the Dean, his
staff, and the prospective team members. One would expect that
within the Department "embryonic" teams would form themselves
and ccue forward, seeking official sanction.

IV. LeadershilL,-)f the instructional Teams

One faculty member on each InstrutIonr:1 Team would be named Coordinator
by his team colleagues. This assignment could be rotated among team members.
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V. FaculV-Student Rela-c.1. (.6 ffp-i..1)8

A. Each instructional Teaa vuold AL:acher-pupil ratio of

1 to 10412.

B. Each faculty member livul2 6.13 ativiser to 10-12 students

for a two year period and vould be accountable for guiding
his students' instructional program.

C. The heightened involvement of ft;cultd and students in each
other's lives, in a personalized team setting, is considered
one of the greatest strengths of this plan.

D. Personality conflicts between students and teachers could be

better and more constructively hank led. Efforts at adjust-

ment to the needs of the other would be made before resorting
tc avoidance or transfer to mother team, which latter case
is always possible, when necessary, for a student's (or in-

structor's) well-being.

E. Instructors in different Instructional Teams could exchange
students temporarily during times of specialized inquiry to

take advantage of the other's particular competencies.

VI. --Student-StatlIells2)Iships

A. Students would have a feeling of identity with their team

peers. There would be a greater sense of working toward

common goals.

B. CI:xreat research indicates that some of the best learning

t&kes place when students teach other students. Thus stu-

dents of two or three levels in each team (such as juniors

and seniors) will add to the leseaing potential of student-

to-student interaction.

VII. Organization for Instruction

A. Each house faculty team woiJd

1, Organize its awn instructional schedule

2 Hold planning meetings at least weekly

3. Provide instruction which meets requirements of the

college, and which will be appropriate for teacher
certificati00.

B. Organizational patterns, schedules, and instructional styles
could vary widely among Instructional Teams - for example -

1. A team may maintain tradit!cnal class hours and course
requirements, or -

2, A team may operate on a highly individualized, inquiry-
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basea level, where IacLit-, h11,1 ihteract one-to-

one, small grouts, in ),,..rge g1-34 inAruction, in inter-

disc.ipli.nary projects - all of which provide at least the

equivalent of course req,',rerat.:ms needed for transcripts.

VIII. The InstrIctiolal Teams and the 6cnools

A. Instructional Teams would maki: of yommunity resources in

their bailia programs, and necorIrpz1:y visit and observe

in the City schools.

B. In: tractional Teams would mnintain some physical connection with

the coLlege - particularly with second t:nd third year students,

but the bulk of their activities ,lould take place in the School-

Community Teaching-Learning Centers.

IX. Plan I: Instructional Teams - Depxtment of Education

Within the Department of Education, Instructional. Teams would be formed

according to the organizational patterns developed for Teacher Education as

presented in the body of this curriculum document:

A. N-2 Team: Sophomores, Juniors uai Seniors, approximately 18 each.

B. Elementary Grades team: Sophomores, Jnniors and Seniors, approxi-

mately 18 each.

C. Middle School Team: Juniors and Seniors, approximately 25 each.

D. High School Team: Juniors and Seniors, approximately 25 each.

E. Middle School and High School Teams would be further specialized

by subject areas, such as

1. 'sigh School Mathematics Instructional Team

2. Middle Scnool Communications Arts instructional Team

Plan I Staffinz. The Instructional Team would be staffed by three or

four faculty members of the area of specialty . i.e., Early Childhood Educa-

tion, Secondary Science Education - plus one from the Behavioral Sciences and

one from Educatiihal Foundations. They would provide basic instruction,

supervise student teaching, conduct seminars and engage in field experiences,

largely in the School-Community Teaching-Learning Centers.

Cooperating teachers in the public schools would be partners on the

team and would share responsibility for the training.of the students in the

tuttructional TO art8 .

Aasipment of Students. Students tar each Instructional Team would be

selected by thn faculty of the team from volunteers solicited by the Depart-

ment. Ideally, students would join the to at the outset of the curriculum

sequence, but provision would be made for latter entry, following consultation

with team faculty to establish educational expectations.
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Transfer students from other colicia.e,) community colleges, who

enroll at the third year level could be ;:nte3r1te3 into the Instructional Teams.

Curriculum of 1.nstructional Teams. k,ut-2.1)1.1% offerings of the various

Instructional Teams are described in tie body of this curriculum document.

Prototype Instructional Teams. Attached to this report as appendices are

detailed examples of individual Instructional Teams. They are intended, not as

definitive, but as possible implementations of the Instruction Team Plan.

Appendix A: instructional Team - Comurd.cation Arts Outline

Appenrlix B: Instructional Team - High School Mathematics
Education: Team Organization

Appendix C: Instructional Team: A Tentative School of

General Studies Variation

Instructional Team Plan at the School-C(vmunity Teaching-Learning Centers.

Vital to the success of the Instructional Team Plan is its successful in-

tegration with the instructional plan at the school -Community Teaching-Learning

Centers located in or near the public schools. The example cited of Mathematics

Education in ippendix B indicates one means to bring about such interaction.

This report has also previously recommenued that public school personnel

be included as full partners in teams in the field. Recognition of such public

school personnel as adjunct college Caculty with some financial advantage is

also a worthy possibility.

X. Implementing the Instructional. ',,fin in the Department of Education

A. Because of the difficulty of establishing many teams for literally

thousands of students, it is s.J.sgested that two pilot teams be

formed for the February, 197L sster. Refinements in the plan

can be made from the experience gained.

B. Iseginning in September, 1971, subsequent Instructional Teams would

be formed as they are ready with well-matched faculty teams for

It 'would be a great ni17.c:- to force -Gail, Or
rL.,..uctanto ill-prepared faculty and students.

C. Experience will teach us whether the entire Department of Education

could - or should - be included in the Instructional Team Plan. It

could well be that a series of conventionally scheduled classes will

continue to be necessary.

XI. Plan II: Instructional Teams - Brooklyn College

Plan Ti suggests an Instructional Team approach for the first two years

of undergraduate educauion and is, therefore, beyond the province of the Depart-

ment of Education. The valve of the team approach as described previously in

this report would also apply to the earlier Liberal Arts sequence. The following
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are suggested. untlicatiriair; of the tz)e col :e as a whole:

Assignment o17 .;-tudents to Inst/n7c:tatTeams

A. Initil pl'acement of Lut1F'Ci Lu PLau Ir Teams would be hetero-

geneol.ls. o far as possible, the student population of each
team should be balanced e/,I,T.ically and with respect to sex.

B. Freshmen anci cophomores wouJd be grmcd,:d heterogeneously in

sianilarly organised Instructicalal Te,cms. Each team would in-

clude approximately 1/2 freshman and 1/2 sophomores, thus
changing only 1/2 its population each year.

NB: Special open admissions teams could be established for
students who would benefit from a program geared to their

special needs.

C. Transfer of students between Plan II Teams could be made by
the mutual consent of the student and coordinators of the
teams concerned.

Staffing the Plan II Instructional Team

The Plan II Team could be staffed, for example,by one faculty member
each from the English, Social Studies, Mathematics, and Science disciplines,

plus one from Psychology/Sociology. They would provide the base for instruc-

tion for the 50-60 students in the Instructional Team. Some instructors

would be assigned from the Department of Education; others, from other Depart-
ments. Courses in other disciplines - such as, Physical Education and Foreign

Languages - would be scheduled as needed in the same manner as they are pres-

ently.

Curriculum of the Flan II Instructional Team

Curriculum offerings within a Plan II Team are described in part in the
body of this document and are further stated in college policy. Appendix D to

this report "11. Prototype Plan II Instructional Team: Course Sequence," is

an example of how such a team could organize its course work.

XII. Evaluation of the Proposed Organizational Structure

A plan for evaluation of the instructional Team Plan should became part

of the overall curriculum. In addition to helping to determine how well the
structure is fulfilling its goals, evaluation can serve as a dynamic input to

generate modification and change.

A. Those involved with modification would seek to answer the follow-

ing questions:

1. Does the organizational strucuu.re function to increase con-
tinuity and integration of the learning experiences within

the team? -

1
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2. Has the team provided sufficient supervision and counselling
to maximize the unity and utility of all course work?

3. Does the team structure foster early professional identifi-
cation at the point when students make their first commit-
ment to education?

4. Does the team structure contribute to a climate of increased
individual and group responsibility to the learning and
teaching process? Is there any evidence that the motivations
for teaching and learning are a result of the team structure?

5. To what extent does the team structure cultivate and use the
the individual strengths of its student and faculty members?

6. Is the teaching-learning model of the team consonant with
the way we hope our graduates will be prepared to teach?

b. This committee is aware of the complexity of evaluation. We are

concerned that evaluation procedures be sound in technique and in

criteria. We see the value of a permanent committee to monitor
the success of our program by calling on groups of faculty and
students as they see fit and charging them with aspects of this
ongoing evaluation.

We call attention to the fact that none of the goals linked to
this organizational structure are associated with conventional
academic measures. We urge that such standards not be imposed

on the evaluation procedure.

We feel that our goals can be translated into identifiable be-
haviors and that suitable measurement techniques must then be

developed.
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Appendix A

Prototype Plan I - Instructional Team: Communication Arts

A prototype of an instructional program for third and fourth year stu-

dents specializing in secondary school Communication Arts will help one to visua-

lize a typical educational continuum.

Electives outside the team curriculum are not shown. However, such

elective courses are possible when the need or desire arises. One should also

note the Summer Experience Program which is an integral part of this particular

PROTOTYPE

BROOKLYN COLLEGE of CUNY
COMMUNICATION ARTS PROGRAM
Undergraduate Curriculum

Sample Educational Program

1st semester JUNIOR YEAR 2nd semester

Credits Course Credits Course

3

3

3

3

Methods of Teaching + 7

3

3

Teaching Seminar + Porformance

Observation Supervised Student Teaching

Literary Movements Literary Movements continued

Developmental and Remedial Aural-Oral-Visual Media (lab)

Reading (lab)

Adolescent Psycholov

English as Second Language

15

1st semester SENIOR YEAR 2nd semester

Credits Course Credits Course

3 Measurements and Statistics 3 Literary Criticism

7 Ixitxrnship + Seminar 7 Internship + Seminar

2 Culminatinjg Seminar 2 Culminating Seminar

12 12

7 credits SUMMER EXPERIENCE PROGRAM

. to be taken before sophomore, junior or senior year

. to include experiences in living and learning in
cultures abroad or in deprived areas (e.g., ghetto,
reservations, et al) Summer employment in such

areas could meet the requirements.

59 credits Total (two years)
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Appendix B

Instructional Team - High School Mathematics Education: Team Organization

1. The Student Pcpulation would consist of 50-60 students in
their 5th, th, 7th, or 6th semesters. They would have
completed the Calculus Sequence in Mathematics and 45 credits
of required Liberal Arts courses. No more than 55%, and no
less than 45% would be seniors.

2. Provision for Multiple Ent y Points: A student entering fer
his 5th semester shall meet the requirements listed in #1
above. A student entering for his 6th semester shall meet
the requirements in #1 plus 3 Mathematics courses from the
required list and 10 credits in required Liberal Arts courses
(or Liberal Arts requirement completed). A student entering
for his 7th semester shall meet the requirements in #1 plus
6 Mathematics courses from the required list and all Liberal
Arts requirements completed. No student will be admitted for
one semester only. A student entering for his 8th semester
would have to commit himself to a 9th semester in order to
complete the Sequence and would have to meet requirements for
admission to the 7th semester.

3. The Faculty Population: This consists of ode-two from the
Mathematics Department, one-two from Mathematics Education,
and two from Behavioral Sciences and Educational Foundations,
in addition to the Department Chairmen from the public schools
occupied by the house.

4. The Student Pr ams: Each semester a student will select 5
units from: 1 required mathematics, 2) required mathematics,
3) elective mathematics, 4) methods, 5) foundations, 6) stu-
dent teaching, 7) paraprofessional activities, 8) free
elective frcm outside the team. A required seminar will pro-
vide a 6th unit.

5. Certification Requirements: Mathematics: 8 required courses
beyond Calculus, Foundations: 2 courses (Proseminar), Mathe-
matics Education: 2 units of paraprofessional activities in
connection with proseminar, 2 units of Methods, 2 units of
Student Teaching in connection with Methods, 1 unit of
seminar for every semester with the team.

6. The Physical Arrangements: There will be 25 juniors and 25
seniors assigned to a paired junior high-senior high or
middle school-high school. Thirteen seniors will teach in
the lower school and thirteen in the upper school. Thirteen
juniors will serve as paraprofessionals in the lower school,
and thirteen in the upper school. Each semester the school
assignments will be switched. Thus a student will serve as
paraprofessional in both upper and lower school and will
student teach in both upper and lower school.

204
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7. Units Offered in One Semester:

2
Required Mathematics two sections 25 in each
Required Mathematics two sections 25 in each

3 Mathematics Elective one section
4 Methods two sections 13 in each
5 Foundations two sections 13 in each
6 Paraprofessional Activities 25 students
7 Student Teaching Activities 25 students
8 Seminar 4 to 6 sections 8 to 12 students

8. Faculty Responsibilities: (Naturally these divisions of
to be worked out among the

Faculty Resyonsibilities

responsibility will have
participating faculty)

Unit
Primary Secondary Tertiary
Staff In: Staff In: Staff :

1) Required Mathematics Mathematics Math. Educ. Dept. Chrmn.

2) Required Mathematics Mathematics Math. Educ. Dept. Chrmn.

3) Mathematics Elective Mathematics Math. Educ. Dept. Chrmn.

4) Methods Math. Educ. Foundations Dept. Chrmn.

5) Foundations Foundations Dept. Chrmn. Math. Educ.

6) Paraprofessional Activities Foundations Dept. Chrmn. Math. Educ.

7) Student Teaching Activities Math. Educ. Dept. Chrmn. Foundations

8) Seminar* Each faculty member leads a Seminar and
is the key contact for the students in

9) Outside Courses his Seminar. Each Seminar must contain
both juniors and seniors to get a mixing
of experiences. Possib]y each faculty
member could serve as a secondary member
of another Seminar. The Department Chair-
man might also be used in this role.

9. Student's Module Time: All activities are scheduled in the schools.
For his 6 units a student would need the following hours per week:

a. Mathematics 6 hours
b. Foundations or Methods 4 hours
c. Paraprofessional Activities or

15 hours
Student Teaching Activities

d. Seminar 2 hours
e. Elective 3 hours

Total 30 hours
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Time

An Example of a Weeki,y Schedule:

Day 3

206

Day 4Day 1 Day 2

9:00 Methods a Seminar Methods a Seminar

Foundations a Foundations a

10:00 Methods a Seminar Methods a Seminar

Foundations a Foundations a

11:00 Math. Required a Math. Required a Math. Required a

12:00 Math. Required b Math. Required b Math. Required b. Team Facul.,y

Math. Elective Math. Elective Math. Elective Planning

1:CO Math. Required b Math. Required b Math. Required b Team Faculty
Planning

2:00 Math. Required a Math. Required a Math. Required a

3:00 Methods b Seminar Methods b Seminar

Foundations b Foundations b

4:00 Methods b Seminar Methods b Seminar

Poundations b Foundations b

This schedule makes possible the formation of a team within a team.

Students could schedule Mathematics or Foundations, Mathematics and

Seminar in the morning and engage in paraprofessional activities or

student teaching activities in the afternoon, or vtce-versa. Then

morning methods and foundations faculty could work with their own

students in the afternoon in paraprofessional activities and student

teaching activities, etc. Under this arrangement, it would even be

possible for a teacher to be assigned two student teachers and/or two

paraprofessionals without conflict in hours.

A Four Year Program Leading to Certification as a Secondary

School. Mathematics Teacher

SEMESTER

A. Math 3.2 (3 credits) and 13 credits

B. Math 4.2 (3 credits) and 13 credits

C. Math 5.2 (3 credits) and 13 credits

D. Math 11.1 (3 credits), Math 14.1 (3

required Liberal Arts courses

of required Liberal Arts courses

of required Liberal. Arts courses

required Liberal Arts courses

credits) and 10 credits of
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E. Math 11.2 (3 credits), Math 14.2 (3 credits), Educ. 71.X (3 credits)
and 4 credits of required Liberal Arts courses

F. Math 51.1 (3 credits), Math 9 (3 credits), Educ. 72.X (3 credits)
and 7 credits of required Liberal Arts courses

G. Math 8 (3 credits), Educ. 73.X (6 credits, incl-Aing student teach-
ing) and 8 credits of required Liberal Arts courses or free elect-
ives.

H. Math 25 (4 credits), Educ. 74.X (6 credits, including apprentice
teaching) and 7 credits of free electives

TOTALS: Education 18 credits
Mathematics 34 credits
Liberal Arts 50-70 credits
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Appendix C

A Tentative Variation For The School of General Studies

1. An experimental program for Seniors and graduate non-matriculated
students only, to last one full year (three terms), beginning with the
Summer term. Only part-time jobs, teaching or otherwise, will be pos-
sible the third (Spring) term, Up to 60 students %ccepted. All formal

course-work will be taken in the evenings.

2. Term I (Summer) to have the same experiences and content and faculty
etc. personnel for all enrollees, regardless of teaching-level:

a. Intensive individual and/or small-group study of three different
types of neighborhoods (each student to study 'only two, his/her

own and one other type): inner-city slum, working-class plus
lower-iddIe-class urban area, suburban middle.class. (Subsequerrt

comparison-groups to include students who have studied all three

types on a collective basis).

b. Two 2-hour total-personnel seminars per week, plus two work-group
discussion periods scheduled per week, plus assignment on an indi-
vidual basis to a particular cooperating faculty-person for pro-
gram counseling plus c. following, to be the uniformly required

college-centered set-up. Neighborhood-studies to be done at stu-

dent's own convenience.

c. Initiation of a clinically oriented "professional development"

self-exploration group utilizing role-playing, sensitivity-group
(S-G) and etc. techniques; to be conducted by a quaiiged clinical

faculty-person. (All students? Sub-grouped, with/gWddp hal/1%a

mixture of teaching levels? Plus faculty?) Pass-fail grading;

only regular attendance required to get a Pass.

d. Course-credit Breakdown:

Course-Area .
Student

Credits
Faculty,

Growing Up in Society I: The Social & Subcultural

Setting (for individual socialization) 3 3

Methods of Community /Subcultural Study 2 2

Sociological & Philosophical Foundations of Educ.
(Comparative) 3 3

Professional Development 1 3

Program Counseling 0 1

9 12

e. To hn staffed by a cultural anthropologist on loan, a social-psychc»

logically oriented developmental psychologist, a sociological and

philosophical educationist. f-G etc. clinician, three "adjunct"

community people.
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3. Term II (Fall) to entail pert-time sub-division into three(?) separate

groups:

A- level: pre-school and primary See Supplementary Term II

B-level: middle grades Statement for curriculum

C-level: junior and senior high school breakdown.

Class work to consist of a combination of total-group plus school-level

sub-group meetings. Other courses in other departments according to in-

dividual lacunai and/or interests.

a. Plus continuing assignment for counseling-plus to the same

faculty-person, plus a school - level- delimited S-G continuing

experience. Field work to be done at student's own convenience.

b. Course-credit breakdown:
Credits

Course-Area Students Faculty

Growing Up in Society II: The Individual Socialization

Process (Lectures plus school-level-groups seminar) 3 3

Including an Observation Exercise 1 1

Evaluation of Current Institutions as Socializing Agents:

Theory and Methods (includes a field experience entail-

ing study of actual roles of family, school, other in-

stitutions such as TV) 2 3

Professional Development, continued 1 3

Program Counseling, continued 0 1

7 Zl

c. To be staffed by same developmental psychologist and educational

philosopher and adjunct-community people and S-G clinician as for

Term I, plus rotating subject-area and methods people.

4. Term III (Spring) to entail complete separation into the respective school-

levels and to be strongly field (school plus community plus home) centered.

Only part-time jobs will be possible for participating students this term.

a. Course-credit breakdown:
Credits

Course-Area Students Faculty

Principles of School Learning & Instructional Practice

(and evaluation)
3 3

Principles and Practices of Curriculum Development & Evalua. 3 3

Professional Develop:lento continued 1 3

Program Counseling, continued
0 1

Methods of (Subject-Area)Teaching,plus supervised practice ? ?

(own job?) teaching .011
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b. To be staffed by a learning-theory cum curriculum person, plus
same S-G clinician, plus rotating methods and subject-area
people for A and B levels, one methods and subject-area special-
ist(s) for C-level people.

Supplementary rm II Statement

A-Level Group

1. The central experience is an intensive study and subsequent com-
parison of the home to school to home lives of children frown con-

ception to 8 years in the same areas as student stildied during

Term I.

2. Evaluation of socializing agents available to children of this
age-span in each type of area, according to instructor(s)-student(:3)

developed criteria.

3. Regular observation and teacher-aiding in child-care or nursery-
school or kindergarten facilities in one of the first two neighbor-

hood types studied by the student during Term I.

B-Level Group

1. The central experience is an intensive study and subsequent cam-

parison of the home to school to home lives of children and

youth from 8 to 13 in the same areas as student studied during

Term I.

2. Same as A-Level 2.

3. If already teaching, use of ova experience as partial fulfillment

of school-observation requirement (since probably teaching in a

parochial school). For those not teaching, assignment to a school

in the same urban area as student studied during Term I for tutor-

ing and observation; supplementary observation for those teaching.

C-Level Group

1. Same as B-Level 1. for youth from 12 to 19.

2. Same as B -Level 2. and 3.
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Appendix D

Prototype Plan II- Instructional Team: Course Sequence

The following prototype provides an example of the educational program which
could be followed by a student who expects to specialize in the Communication
Arts. To envision a program for a student Riming toward another area of
specialization, one should substitute appropriate courses for those marked
with asterisks (electives).

BROOKLYN COLLEGE OF CUNY
COMMUNICATION ARTS PROGRAM
Undergraduate Curriculum

1st semester 7RESHMAN 7EAR 2nd semester
credits course credits course

1 Seminar - Introduction to Team 1 Seminar continued
3 Nycholwr + lab 3 Psychology + lab
3 Sociology + lab 3 Anthropology + lab
*1 Physical Education *1 Physical Education
2 Usage and Basic Writing *3 Voice - Diction /Oral Interp.
3 Foreign Language + lab 3 Foreign Language + lab

*3 Survey of Philosophical and *3 Survey continued
Literary Movements & Backgrounds

*2 Reasoning and Debate

18 17

1st semester SOPHOMORE YEAR 2nd semester
credits course credits course

3 Pro-Seminar in Secondary Educa-
tion + lab 3 Pro-Seminar + lab continued

3 Social Psychology + lab 3 Urban Studies + lab
*3 Foreign Language + lab *3 Foreign Language + lab
*3 Backgrounds in Literary Cultures 3 Backgrounds continued
*2 Creative Writing *2 Creative Writing

Biological Backgrounds 1 Physical Education InterzetAL!!
Movement

*2 Linguistics
17

NB: Lab indicates: clinical observations,participation in projects, ,
involvement in the public schools, et a1, in Campus Media Learning
Canter and School-Cammunity Teaching-Learning Centers.

* Inactive
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I. Statement of Objectives

A. Introduction

The importance of the Liberal Arts in a curriculum of teacher preparation

is indicated in the Assumptions, Goals, and Special Features of this document

arA should be read in connection with this report.

The specific purpose of the following pages is to suggest those areas in

the four teacher preparation curricula (Early Childhood, Elementary, Middle

School, and Secondary School) where involvement on the part of the prospective

teacher, in Departments outside of Education appears important, and where

continuing cooperative endeavors between representatives of the Department of

Education and of other Departments in the College would be needed to implement

these suggestions. This direction of purpose is based on the extensive interim

reports of sub-groups of the Ad Hoc Committee for Liberal Arts Content in

Teacher Preparation Programs, Department of Education. These sub-groups have

been working in various subject areas. At the request of the Music Department,

the sub-group (Music) has been interdepartmental in its make-up. Initial

contacts have been made with the Chairman of the Departments of Educational

Services, Afro-American Studies, and Puerto Rican Studies. Communication has

been received from the Physics Department.

Several general features of the four curriculum proposals, included in

preceding sections of this document, should be recalled as being basic to

some of the points made in succeeding sections of this report.

1. The Early Childhood, Elementary, and Middle Schools curricula lead

to a major in Education. The Secondary Schools curriculum prescribes a major

in a subject area and a concentration of 20 credits in Education.

2. All four proposed curricula are experience-centered. The prospective

teacher is committed to a continuing, sequential, and intensive series of
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experiences in planned school-community settings.1 The experiences are to be

'ieveloped in conjunction with course offerings in the curricula.2 For some

prospective teachers these tasks will start in the Sophomore year (e.g., Earl:,

Childhood and Elementary curricula); for others, in the Junior year.

3. An introductory, or "first", course has been devised for each of the

curricula. This course is to be taught by a team of instructors: As part of

the content of this course the prospective teachers will learn, and out into

practice, systems of behavioral analysis; for example, techniques of analysis

of logical teaching-learning systems, or of classroom behavioral environments.

B. The Liberal Arts and the Curricula

There are three broad topics which should be included in cooperative

discussions between representatives of the Department of Education and of other

Departments in the College on the Liberal Arts and the curricula.

1. The Specific Requirements in the current College program for the

E.k. degree.

2. Suggested electives within other Departments which might be parti-

cularly appropriate for prospective teachers.

3. Contributions which Liberal Arts Departments will make to specific

courses in the four curricula (Early Childhood, Elementary, Middle

Schools, and Secondary Schools).

These three broad topics are detailed briefly in the following pages. The

topics themselves are not exhaustive, but should be regarded as suggestions

only; an initiation, and in some instances, as with the Department of Music,

an extension, of joint discussion between the representatives of the Department

of Education and representatives of other Departments in the College.

-see Appendix A, School-Community Teaching-Learning Centers, page 148 ,.

2see Appendix G, Experiences, page .238 .
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)

, scans by curricula and division, some suggested topics

for aiscussion, with regard to the Specific Requirements for the B.A. degree.

e intent here is not to alter the divisional structure of the Specific

Recuirements, but to give some consideration to the possible inclusion and/or

-jqvelopment of courses which (1) night be added to or'substituted for courses

in the Specific Requirements, and (2) might be more relevant to the tasks the

nro3pective teachers will probably face in the schools.

D. Suggested Electives

From within current offerings of the various Departments in the College or

frrm new course offerings developed in response to suggestions evolv!ng from

joint discussions with representatives of the Department of Education and of

.)ther Departments in the College, suggested elective courses for prospective

teachers in the four curriculum levels might be detailed.

E. Special Areas in the Curricula

1. Secondary Schools: discussion with representatives o" the major subject

.iepartments to (a) review department courses for the major preparing to teach

in the secondary schools with respect to the secondary school curriculum these

prospective teachers will probably be implementing, and (b) to consider subject

area requirements for entrance into the Secondary Education Sequence.

2. Middle Schools. Prospective teachers in the Middle Schools program

are majors in Education. However, enrollees are advised to "specialize" in

two subject areas. The suggestion is made that representatives of the Depart,-

ment of Education and of other Departments in the College explore possibilities

of developing subject area courses relevant to the probable school tasks of the

Middle School teacher.
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3. Elementary. The Elementary curriculum includes six courses which

explore the teaching-learning process in specific subject areas: Language

Arts, Reading, Science, Mathematics, Social Studies, The Arts (described as

Music, Dance Drama, Film-making). Two curriculum/methods are currently

frered in mathematics: Education 12.1 and 12.2 (Mathematics 2.1 and 2.2)

.'undamental Principles of Elementary Mathematics, I and II. The suggestion

Is made that similar courses be cooperatively developed by representatives

the Department of Education and of appropriate College Departments in the

)%h-:r subject areas. In Music such cooperative work is currently under way.

4. Early Childhood. For prospective teachers in the Early Childhood

curriculum there is a need to develop courses in the Liberal Arts which will

be more relevant to the tasks these students will probably face as teachers.

Development of such courses should be the joint responsibility of represen-

tatives of the Department of Education and other Departments of the College.



II. Progress Rc'oort of the Committee for Liaison with Liberal A:ts
Departments - May 1971

The attached report from a liaison sub-committee

(Professors Zits Cantwell and Shirley Wedeen) outlines
the work accomplished to date and planned for the future.

Electives in Liberal Arts Departments

At the present time the Department of Education is conferring

with Liberal Arts Departments to accomplish three major
objectives:

1. To construct Special Programs for Education Majors
who wish to s2ecialize in selected liberal arts
subjects.

2. To construct separate elective courses for Education
Majors who do not wish to register in these special
programs (see 1 above) but wish to be given the
opportunity to take electives in liberal arts which
meet their needs. (All majors matriculated for a
P.A. degree must take 12 elective credits in one
liberal arts subject.)

3. To construct a list of Liberal Arts electives which
will meet the needs and interests of students enrolled
in the Middle School Sequence in Education and the
Secondary Sequency in Education.
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Introduction

The Committee for Liaison with Liberal Arts Departments

has been charged with the tasks of (1) making initial contacts

with the chairmen(or their designated representatives) of Liberal

Arts Departments with respect to the proposed new curriculum of

the Department of Education for the purpose of inaugurating

discussions with these departments regarding the roles of their

disciplines in the education of teachers in the undergraduate

curriculum, (2) maintaining contact with any liaison or joint

committees established to continue discussions, (3) reporting

periodically on these discussions, for example, any suggested

changes or developments in curriculum, to the Chairman of the

Department of Education and to the Committee on Curriculum and

10aission to Courses, CLAS, for discussion and possible action.

The Committee for Liaison is not a policy making committee.

Its function is to make initial contact between the "3chool of

Education and Liberal Arts Departments of the College for the

purpose of implementing several possible types of joint enter-

prises between these Departments and Education, for example,

(1) special programs for Education majors in Liberal Arts

disciplines such as Art, Music, Puerto Rican Studies, and

Science; (2) courses in the School of Education and/or Liberal

Arts Departments taught by teams of instructors from Liberal

Arts and Education. Further, the Committee on Liaison has

the function of maintaining continuous liaison between repre-

sentatives of Liberal Arts in the various disciplines an"i the

School of Education through that School's Committee on Curri-
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culum and Pdmission to Courses, CLAS.

Since the Committee on Liaison began its work in April,

1071, discussions have beer initiated with the Departments of .

irt, Health and Physi-al Education - Men and Women, Mathematics,

!',..zic, Political Science, Puerto Rican Studies, Science - Physics.

The discussions to date are summarized in the succeeding para-

graphs.

1. Art.

Initial meeting: Professors Cantwell and Wedeen met with

the committee from the Art Department selected by Professor

M. Dorsky, Chairman (Profess ors Badalamenti-;"Campbell,

Gelber, and Holtzman). Discussions centered around (a) the

pos3ible role of the Art Department in the proposed new

Education curriculum, especially in Education 50.X6 and

40.X3, (b) possible suggested electives in the Art Depart-

ment for Education majors.

Current status: Discussion continuing with the Committee

from Art and Professors Baum, Giventer, and Hafner from

Education.

2. Health and Physical Education - Men and Women

Initial meeting: Professors Cantwell and Wedeen met with

Professors Frankel, Meagher, Pollack, Schalk, and Schoenberg

from the Departments of Health and Physical Education - Men

and Women. This meeting was the outcome of a discussion by

members of the Departmen is of Health and Physical Education-

Men and Women with the Committee on Curriculum and Admission

to Courses, CLAS, (School of Education) initiated by
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Professr,r Duker. Discussions at this second meeting

centered around the possibility of the development by the

Departments of Health and Physical Education - Men and

Women of two courses in Health Sciences: One designed for

Education majors, the second, for prospective secondary

school teachers, not majors in Health Education. Sugges-

tions were made by the representatives from Health and

Physical Education that the courses be (a) offered con-

currently with practice teaching so concepts would be

applled in school situations under supervision, and

(b) considered possibly as required rather than suggested

elective offerings.

Current status: Department of Health and Physical Education-

Men and Women are working on suggested courses; Dean

lmpellizzeri should appoint a liaison for the School of

Education.

0 3. Mathematics

Initial meeting: Professors Cantwell and Wedeen met with

Professor Singer, Chairman of Mathematics. Discussion

centered around Education 12.1 (Mathematics 2.1) and 12.2

(Mathematics 2.2) and the proposed Mathematics - Education

Course, Education XX.XX: Mathematics for the Elementary

School Teacher, for Education majors and the role of the

Mathematics Department in the development and contribution

to the proposed course.
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Current status. Discussions continuing with representatives

of Mathematics Department and representatives of Education

(Professors Chambers and Geddes).

4. Music

Initial meeting: Professors Cantwell and Wedeen met with

Professor Van Solkema, Chairman of the Department of Music.

Discussions centered around (A) the possible role of the

Music Department in the proposed new curriculum, especially

Education 50.X6 and 40.X3, (b) possible suggested elective

in the Music Department for Education majors.

Current status: Discussion continuing with representatives

from Music and Professors Bronars and Dietz from Education.

5. Political Science

Initial contact: A telephone conversation with Professor

Gorvine, Chairman of Political Science, who suggested the

Committee on Liaison contact Professor Abbot who has re-

quested additional information about the proposed new

Education curriculum.

Current status: Professors Cantwell and Wedeen will meet

with Professor Abbot in Septemter, 1971.

6. Puerto Rican Studies

The spe...ial sub-committee of Professors Allen, Beauclerk

and Cantwell from Education worked with Professors Dinos

and Nieves - Puerto Rican Studies on the development of

a Proposed Cur4culum for a Major in Elementary Education

for Prospective Teachers Interested in (Option A) Teaching



The Bilingual Puerto Rican Child and (Option B) Qualifying

For Certification In Bilingual Education. This curriculum

has been approved by the members of the Department of

Education and Puerto Rican Studies and submitted to the

Curriculum Committee of.the College.

7. Science - Physics

Initial contact: Professors Cantwell and Wedeen met with

Professor Skorinko at his request. Discussions centered

around the possibility of development of an Integrated

Science elective for Education majors and the role of

Science in the proposed new Education curriculum.

Professor Skorinko suggested that discussions continue

with Professors Gibson (Chemistry), G. Moriber (Chemistry),

and Skorinko (Physics).

Current status: Discussions will continue in the Fall

With these representatives from Science and a sub-committee

from Education appointed by Dean Impellizzeri.

The Committee for Liaison with Liberal Arts Departments

will contact the Chairmen(or their designated representatives)

of the remaining Liberal Arts Departments in the Fall semester,

1971.
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APPENDIX F

REPORT ON INDIVIDUALISED INSTRUCTION

I
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I. Modern Education and Individualised Instruction

Individualised instruction as the term is used in this paper implies:

1) a degree of self- selection on the part of the student; 2) a deteridnation

of the goal to be striven for on an individual basis; 3) pacing - that is a

rate of teaching-learning which is adapted to the individual learner; and

4) a shouldering of a aajor share of the responsibility for calming on the

teaching- learning process of the learner.

It would be inaccurate to say that individualization is now the prevalent
approach in the schools of Aaerioa. In fact it might be equally inacourate

to assert that a true individualization is at presen a major movement in the

schools. It would be entirely accurate, however, to state that there is a

definitely discernible treri toward increased use of the individualised

approach to teaching especially in the elementary school.

In support of this last statement the fact that only a dosen rars or eo

ago there was not a single book available on individualised instruction

coupled with the fact that not there are a maser of them available) seems

significant as it is improbable that publishers would invest in book mut.
scripts not Liiosly to be in better than ordinary demand.

1. Barb., Walter B. Iduoatorts Guide to Personalised Reading Instruction.
Inglewood Clif so N.J.: Prentice Nal, 10451.

Darrow, Helen Pis ter and Noyes, Virgin M. Approaches to Individualised
Reading. New York: Appleton-C.:earner-Crofts, 1960.

Dakar, Sam. Individualised Reading: An Annotated Bibliogisnal
M,Auchen, Th.f.: roareorow Press, 190.

Dahmer, Sea. /ndirisr..........ridualised . Metuchen, N.J.:
Scarecrow so

Howes, Virgil M. Individualised Instruction as Teaching Strategy.New York: Name lan, )970.
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In recent years the idea of ind:idualising instruction has been given

considerable impetus by each of three factors:

1. The population explosion.

2. The information explosion.

3. Technological developments.

It is obvious that the increasing number of people requires the most

efficient use of the educatienal establishment for the simple reason that

available resources are not adequate for the toleration of inefficiency.

It follows of course that the most efficient manner of training teachers ie

of crucial importance at this time. Individualized instruction is believed

by nany to be the most efficient means of education not only for training

teachers but for the students they will teach as well.

The geometric increase of available inNxmationmmhis a system where

the educates is uniformly exposed to a very limited amount of that informa-

tion completely antiquated. Individualised instruction Rakes possible the

utilisation of vastly increased amounts of this expanding supply of informa-

tion on other than a mass basis.

1. (continued)

Howes, Virgil. M. Individualized Instruction in Reading and Social
Studies. New Tc"

Howes, Virgil N. Individualized Instruction in Science. New Tort:
Macmillan, 191D.

Miel, Alice (g4.) Individnalis Practices. Practical
Suggestions for eao of Publics.
tions, Teachers College, Oolusibia University, 1558.

Veatch, Jeannette (Rd.) Individuslisis Your Reading Proiram.
Nev. Yorks 0.P. Mauve fens, IA,.

West, Roland. Individualised Reading Instruction. Its Implications

for the Teacher and Librarian. Port Washington, New York:
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Technological devices such as computers, micro-forms of various kinds,

television video-tapes, audio-tapes, and recordings make possible an enrich-

ment of nodes of instruction. Individualized instruction makes possible a

full utilization of the devices named as well as of a multitude of other

technological discoveries.

The most important distinction between individualized instruction as the

term is used here and individual instruction is that in the latter mode the

pace of instruction is varied to accommodate the individual learning while

no distinction concerning the ultimate goal and amount of learning that most

take place is drawn. Proponents of individualized learning regard this as a

most unfortunate shortcoming if one takes fhll account of the real nature of

individual differences. To these proponents it is obvious that not only the

pace but the size and sometimes the nature of the task most also be varied.

While enthusiasts believe that individualisation is supported by cow

pelling logic, the rnhappy fact from their standpoint is that the opposition

is firmly in the saddle in the average American teacher education institution.

It seems reasonable to suppose that this general opposition to true in-

dividualization of instruction in the teacher training institution can be

traced to either or both of two reasons,

1. A general opposition to char/ from the comfortably familiar

to the threatening unfamiliar, or

2. The cost involved in establishing true individualization in

terms of both money (see Appendix B) and in terms of human effort.

II. Teacher Education and Training in the Individualisation of Instruction.

If, in fact, individualized instruction is as meritorious as this document

assumes it is, then one would malty expect that teacher education plans for



*eacher training would stress the skills of individualized instruction. The

real situation is otherwise. Little more than lip service is paid to the

concept of true Individualisation by textbooks, courses of study, and class-

room activity. Faculties in many teacher education institutions accept --

and in some instances -- stress with prospective teachers those methods of

teaching in the elementary and secondary schools Which are based on

standardised goals and rorposes reached through uniform procedures.

This feeling of resistance to the concept of teaching prospective teachers

the skills involved in individualisation of instruction is fully shared by

school personnel in those Bawls where students serve as student teachers

and in other capacities. It is not difficult to appreciate the threatening

nature of another proposal for a radical change in the fUndawental approach

to teaching.

Again we find that the fundemental causes of the opposition involve the

natter of cost interns of both money and human effort.

It-

III. Individualised Teacher Education.

One of the nine teacher training institutions selected by the United

States Office of Education for support in the second phase of the development

of new curricula for teacher training is the University of Pittsburgh which

proposed a plan for the individualisation of teacher education.

An abbreviated version of Cleo proposal made by the University of Pitts.

burgh is set forth in Appendix A.

Row dose one individualise a carriodium for teacher education?

1. It must be done before and not after curA.citma is planned

and/or adopted and/Or put into effect.
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2. It is necessary to face up to the inconsistency of talking

about individual differences and about the necessity of

accommodating them by individualizing instruction and at the

same time preserving the teacher education lockstep.

3. A bold approach needs to be supported by budget control au-

thorities (reel as opposed to surface changes cannot be made

without such boldness and without adequate budgetary support -

sometime somewhere this has to be faced up to - professionals

will need to tell lay society that costs are necessary for

proper education it is possible that professionals might

find lay society much more receptive than we think).

What Ire the essentials of an individualized teacher education program?

1. An admission program which sill determine the suitability of

candidatea for admission to the teacher education program.

This should not be based on a process of ellanation (as we have done

in the past by the use Gf scholastic indexes, speech eacminations, etc.) but

on a process of seeing Whether a teacher education program could be devised

for this individual to give promise of producing a teacher of the calibre

desired.

2. By individual prescription arising from consultation between student

and adviser of experiences, courses, and other requirements to be made. This

does not mean 3,000 programs for 3,000 students but it nay well mean a large

number of individually varied versions of several dozen or more basic patterns

made up of elements from five or six basic programs. (The term ftbasic pat
terns" is used here in terms of the entire college experience not clay as the

Education sequence which may imply that the admission-counseling should take

place at the, time of college entrance rather than later.)

3. By setting up provisions for alteration of these individual presorip-
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tiona on an.thdividual basis when this is deemed desirable from the stand-

point of the teacher education program. If all students' programs and in-

dividuel requirements were computerised it would be a relatively simple

matter to make such changes as might be dictated by mutual agreement of the

student and his instructor or of the student and his counselor. For

instance various types of experiences at first thought to be desirable may

prove to be unnecessary or those not deemed to be profitable for the attsent.

might later prove on further reflection to be desirable.

4. By faculty reorientation - - Colleges can no longer talk about

need for greduate work an.. in-service course renewal by teachers and expect

that college teachers once hired and properly doctored need not receive amp

further teacher training. That this will create a tremendous tideof response

is not an arggeent against the validity of the concept proposed.

5. BY school reorientation . a new relationship between colleges and

the schools must be established. The School -Coma natyTeaohing-Learning

Centers contemplated in the new ourrtonla are a step in this direction but

how big the etc') is depends on the orientation inwaved.

IV. How Practical Is This Pox.tIon Paper?

The practicality of this position paper depends on many factors:

(1) the readiness of those invested with authority to have philosophical

sympathy with the idea, (2) budgetary support, and (3) proper machinery

to secure Foundation support.

It may well be asked whether partial Implementation wnuld be worthwhile.

Probably not, because it would be equally upsetting but not equally Gael
and at best might be a simple ease of paying lip service to Us, concept.
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A pilot project is possible but even this would require a tremendous

investment of time and brads. For example, the expanded resources of the

Office of Student Orientation might be used for one year to interview future

teacher education candidates and to create for then programs of What they do

and, just as importantly, what they do not need.

V. Individualised Instruction in the Proposed Program.

:ndividualised instruction is a process designed to educate each student

at a rate and depth commensurate with his physical, social, emotional, and

intellectual growth. It does not mean, however, that a teacher works with

only one student at a time. It does mean that a student works on content for

which he is ednoationally resdy'and in a manner which is most efficient for

him.

Individualised instruction is generic in nature and, therefore, includes

a variety of methods for its achievement. For example, phasing, flexible

scheduling, nongrsdedness, continuous progress, small group instruction,

independent study, team teaching, and vocational programs.

It is apparent that the methods Just enumerated are not exclusively

related to individualisation. Any of these methods have an equally useful

role to play in a non-individualised program. For example, independent

study is a viable approach even when the same task,, to be completed at the

same time, is assigned to all students in 4 class with the same expectancy

as to degree of mastery. Similar examples could be given in relation to any

of the other methods. listed.

The Proposed Undergraduate Program outlined in the body of the major

document has been planned for implementation within the framework of the

larger Brooklyn College Program and it, therefore, may not meet fully the
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requirements for "individualisation" as specifically defined in this position

paper. However, the Proposed Program has been planned and constructed with

specific provisions for individual differences among the students enrolled

in each of the Pour Course Sequences.

Amon& the provisions for accommodation to individual differences among

students in the Program are the following:

1. It is specifically stated in the basic assumptions underlying the

entire program that provision will be made for individualised instruction

(obviously not used in the narrow sense attached to the term in the present

paper) and will provide for instructing students concerning strategies for

taking account of individual differences in their present and future teaching

experiences.
.%

2. The informed selection by students through early orientation and

counseling of one of the four options (Early Childhood, Elementary, Middle

School and Secondary) is a simple recognition of individual differences in

the preference of students for teaching certain age groups.

3. The provision throughout the Proposed Program of elective courses is

a further implicit recognition of the necessity of providing for individual

differences.

4. The provision for individual *annealing of students in this grogram

is another such example.

5. The School-CommibyTeaching-Learadvg Centers to be established in

the community,as a basic part of this Program are intended to provide a

variety of experiences suited to the strengths and needs of the individual

community in which each of the Centers is locatod and to the needs and

strengths of each of the prospective teachers in each Center.
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6. Teem teaching, small group instruction, and independent study are

provided for in many places in the Proposed Program.

7, Evaluation of students; performance in terms of nester. attainment

of behavioral objectives will be an individual rather than a group procedure.

8. The modules and colloquia described in some of the proposals are

ftrther outstanding examples of a deliberate and purposeful design to

provide for individual differences.

9. The flexible nature of liberal arts requirements is a further

example.

10. Lastly, it is impossible to describe specifically the spirit that

runs throughout the curriculum vhieh implicitly as well as explicitly recog-

nizes the existence of individual differences, the importance of these

differences, and the need of providing for them.
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APPEND1;:. A

THE UNIVERSITT OF PITTSBURGH MODEL OF TEACHER
.RAINING FOR THE INDIVIDUALIZATION OF INSTRUCTION

Individualized instruction has been sought by many teachers during the

short history of American education. Through the years, volumes have been

written on this concept and glib speakers have urged the implementation of an

instructional program geared to each learner. Unfortunately, very few
examples of genuine individualization can be found today in the schools -°

our country. The University of Pittsburgh model of teacher training hats I-48D
prepared with individualizA instruction as the central theme. It is hoped

that this training model will make a significant contribution to the imple-

mentation of individualized instruction.

A general definition of individualization, adopted in the model, is as

follows: IndivMualized Instruction consists of planning and conducting,
with each pupil, programs of study and day - to-day lessons that are tailor-
made to suit his learning requirements and his characteristics as a learner.

Thus, by definition, the individualized instruction which has been conceived
in this model is marked first by planning and then by implementing the plan.

Model Features

Four structural features dominate this model for teacher training. In

two of these features, flexibility aril self-development, personal needs have

been recognized. With the other features, mastery and efficiency, professional
qualifications were acknowledged.

Flexibility was viewed as an essential feature in any endeavor which

honors individualization. This attribute is evident in the model as each pro-

cedures as Alternate Lsarr Routes were incorporated in various learning

modules. In this manor, fia7rates and styles of learning were
accommodated.

Self - development was featured in several phases of the program. The
selection process incorporates it through assessment of potential candidates.

By this process, training can be adjusted for each student. Extensive group

process experiences also focus on this area. Through such techniques,
students learn how to help others in a group or team setting.

The Pittsburgh Model also characterized the concept of mastery. Trainees
will be expected to demonstrate that learning goals have been met and movement
through the program bill be predicated on the evidence of mastery of specified

learning goals. However, rigid standards of performance for all trainees will

not be used.

Efficiency is the final feature of this teacher training plan. This
trait is related to the notion of flexibility. Efficiency is a prime feature
for it refers to the practice of adjusting to individual knowledge,,learning
style, and interests. In this way, undue delays and unnecessary repetitions
are avoided.



Appendix A - ((ontinued)

peers of pre-aervioe education includes a focus on Professional Education,
Teacher Competencies, and self-development through the Guidance requirement.
Most of these experiences occur in the Clinical Setting. The trainee ex-
periencer several roles during the final two years such as Assistant Teacher,
Student Teacher, and Intern.

As the trainee participates in the Clinical Setting, the dominant
flAtures of this model - flexibility, self-dsvelopment, mastery, and
affloiancy - are manifested throughout the process. The length of Student
Teaching will be adjusted in accordance to the needs of the trainee. Long-
term group process experiences will be provided to avoid a superficial sen-

sitivity to self. Evidence of specific competencies will be sought and
provisions will be made for the trainee's style of learning and operational

level,

Summary

The University of Pittsburgh model of teacher training for individualised
instruction is a general plan. Elaborate units of extensive instructional
softies have not been prepared beoause the model builders view the development
of such instructional materials as the necessary experience of all faculties
interested in the individualisation of instruction.

One vital agreement muted by the team which built this model was that
trainees mast witness individualised instruction throughout the pre-service

experiences. In this way, the concept of indtridualisation likely will be
internalised. Thus, it is assumed that graduates of this experience mill make
a significant contribution to the im plementation of procedures leading to
individualised instruction in the school. of America.
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APPENDIX 13

Estimated Costa of University Wasmontation

Rationale for Estisqing Costs for Implyclentation

This budget approach is functional, based on the probrble coats

of operational units of the iwplementation process plus the space

in which to conduct the operations. It is intended to supply a

prospective user with information necessary co develop a bu4;&t

appropriate for his local situation. The five major cost sources,

functionally stated, are Administration and Coordination, Instruc-

tional Materials Development, Retraining Faculty, Space and Evalua-

tion. All five can be expected to have high initial costs which

will then taper eff to maintenance levels. Since the full implemen-

tation of the model has not been attempted, the cost estimate
below have not been validated and are subject to an uncertain degree

of error. Therefore, it would be appropriate to make proper allow-

ance for exchange of funds among functional units and to provide

reasonably for contingencies.

I. Instructional Materials Development: Many specialized materiels

will be needed to laplment individualisation. Some materials can

be bought and used almost "as is." Others can be adapted from

commercially available items. Some moat be created, all will involve

cost, the last the most. Relatively little seems available for use

"as is", pl.rhaps 207. of what is needed. Another 707. could be

adapted from commercial texts, films end other material, using

pograwmers and unit writers to do the modification. That leaves

101 to be created, - that is, designed from scratch.

Instructional materials design and development and adaptation
will probably account for the greatest single outlay of gouty in
the first few years of implementation. The only hard basis for

projections at hand is the cost for creating instructional materials

in I.P.I. That, according to the Learning Research & Development
Center staff, is $3,000.00 per clock hour of elementary school

instruction. We are assuming that figure applies also for the
creation of materials for higher education. We are assuming,
further, that modification and adaptation of commercial material
for individualization will cost approximately $500.00 per clock
hour of instruction, and that "as is" material will need initial
servicing to the extent of $100.00 per instructional clock hour.
The above estimates include both the development of the materials
and their maintenance in operation with trainees during the tooling-
up period.



Assuming approximately 1800 clock hours of instruction make up

a four year collegiate program and that the goal is to individualize

1200 of those hours, the following costs can be estimated:

Amount and
Type_of Material

Instructional
Hours

Development
Coat Per Hour

Cost
Estimates

20% (As is)
240 x $ 100.00 im $ 24,000.00

70. (Adapted) 840 x. 500.00 do 420,000.00

10% ;Created ) 120 x 3,000.00 360.000,00

TOTAL

804,000.00

When all the individualized
instructional materials are avail-

able for use, it is estimated that it wilt cost $40.00 per instruc-

tional hour to maintain and replace materials as needed.

2. Retraining Faculty: Costs for released time and the tutelnge

of faculty in the uee of individualized instructior calla for a large

initial outlay and a continuing, the lesser, amount for a nuelmr

of years. It will take on the average 20 hours of individualized

instruction and
supervision to equip a contemporary college faculty

enbet to use individualized instruction at a saticfactory competency

ley' in every-day teaching of college students. There will, of

course, be a range of individual differences among faculty members,

and the estimate allows for that. The cost per hour per faculty

member is calculated at $50.00, including released time, pc:seonel

and materials, or
$1,000.00 pet faculty member for the initial 20

hours.

3. Administration and
The initiation of any activity

of this complexity calls for a larger investment, at least for a

time, in administration and coordination than does the conduct

of a well-established program. This includes, for example, the

development of the clinical component in the new way described in

the specification,.
Therefore, it is anticipated that one adders

professional person for every 50 students will be needed for she

first two years, and one for every 100 students thereafter. Me

cost for one such person, including salary and benefits, space,

facilities, secretarial support and travel is estimated at $30,00.00

per year.
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EXPERIENCE:.;

A. Introduction.

As described in the Assumptions, Goals, and Special Features, experiences

aro construed to be integral features of the four proposed curricula (Early

Childhood, Elementary School, Middle School, and Secondary School) throughout

their entire sequence of courses. For the specific details of the experiences:

the type of experiences, the behavioral objectives they are designed to im-

plement, the locations of the experiences, the reader is referred to the course

syllabi within a given curriculum. These *Alibi are to be developed by

appropriate groups should the curricula be implemented.

However, there are some general features *Joh are both common and basic

to the concept "experiences" as it is used throughout this document. It is

these features that, are described briefly in the succeeding sections of this

report.

B. Bole of Teacher visl via Role of Student.

One of the major challenges to any program of teacher preparation rests

on the development of guidelines which motivate the prospective teacher to ask

the questions, or see the need for information, the answers to which or the

data for -which educators are very reaAy to supply. The prospective teacher

in an uMsrgraduate program more easily identifies with a student role as

opposed to a teacher role. And nrtil the prospective teacher can be guided

to make the transfer to the latter, a teacher preparation curriculums used not

be as effective as it could be. The traditional "observations" leading to

"practice teaching experiences" at the end of a teacher preparation program

tend to foster the student role rather than the teacher role perception.

The experiences incorporated in the proposed curricula described in this
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document are to bo planned to help the prospective teacher identify with the

teaching role. There are three characteristics of the experiences which

reinforce thin factor.

1) The experiences are planned to be integral parts of all courses

in each of tie four curricula.

2) The experiences are
hierarchical and sequential in nature. The

content of the experiences is developed through continuing analyses

of individualized teaching-learning strategies.

3) The experiences, are to be aosigned on an individual basis

depending upon the needs and levels of performance of a

prospective teacher or is group or prospective teachers.

C. Eleagar in Teaching Behavior.

One of the aims of the four curricula presented in this document is to

prepare teachers who are flexible in their approaches to classroom situations;

who could approach a classroom situatAon from a continuing analytical view

in a way which would enable them to increase their knowledge and skills. It

is through the assignment of experiences,
appropriate to the level of develop.

ment of each prospective
teacher, that this flexibility in the translation of

theoretical xneeledge into practice is to be fostered.

Basically, the experiences are designed to help engender continuing

evaluative behavior as part of the prospective teacher's style. Learning

from the experiences entai/as

1) taking account of the important elements in every problem,

2) using relevant previous knowledge to develop understanding

of the problem,

3) selecting and adapting the plan for solution which appears

to have highest probability of suooess,

4) being able to evaluate the oonsequences of such application, and
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5) assimilating and coding in memory data from the experience.

Further, the evaluative teaching style which is to be festered in part

by sate of eve:lances consists of six phases: describing, analyzing, hypeth-

sising, proscribing, treating, ebserving consequences. The last phase

leads back to the first, describing the changed situation to begin a re-

cycling process. (Michigan State University, 1968)

The type of behavior is very closely akin to the evaluative teaching

behaviors described by Oagni'as being crucial to effective classroom:per.

romance. (0agair, 1970)

D. Hierarchical Sevence of Inanrionnen.

The experiences are designed to permeate the totality of each one of

the four prepesed curricula. This leads to a consideration of "hierarchical.

SOCIUNICIO" from two views:

1) An exploration, increasing in depth throughout a sequence, of specific

behavioral strategies articulated in a curriculum. For ample, the

objective might be stated as "Identity ideal instructional neterials;

their uses, utility, and sources"; one level of experience could

require the prospective teacher to reflect on the knowledge of in-

structional materials appropriate for a stated classroom situation:

their sources, sees, and needs; a second level of experience could

involve observation in s classroom, detailing the processes and

uses of instructional materiels and teaching aids, and evaluating

these processes *Muses in terms of specific teaching - learning

strategies.

2) An increasing complexity of involvement of the prospective teacher

in oemmunity and wheel situations; experiences could move from

tutorial work with one student to apprentice tesching experience.

The experiences vill make use of the faoiliuies offered by the Campus
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Media Learning Center and the School-Coommusity Teaching-Learning Center.

Prospective teachers will have opportunities to develop facility in system-

atic-observation, use of simulation techniques, video-taping, audio taping

and other components of Instructional Technology.

Different types of experiences can be expected to occur simultaneously.

The various experiential situations may be sequenced horisontally or verti-

cally. For exam le, a prospective teacher Denbo working with video-tape

to build a logical
teaching-learning system for a stated behavioral concept.

At the same time this system is interrelated with the prospective teacher's

work with adolescents in a youth center.

S. Styles of Analysis.

The prospective teacher will be expected to become familiar with to ch-

niquoa Which will enable his to analyse behaviors which are part of assigned

experiences: systematic observations, video-tape, sisaation, tutorial work,

classroom - both behavioral environment and logical systems.

For example, to analyse logical teaching-learning systems the proupec.

Live teacher might make use of Smith's technique, and for analysing behavioral

environments, Finder's. (Flanders, 19651 Smith, 1969). These are only two

of many schemes of behavioral analysis and are noted here only as examples;

a curriculum syllabus may list several different scheme.

F. Information Spites.

A sophisticated information system must be planned if the experiences

described for the proposed ourrioula are to be secoesafnlly implemented.

Bea experience must be stored for rapid retrieval. The description should

includes objective of the experience; prereqpisites; statement of con'lent;

setting; materials; level; method of evaluation; file.

The indexing system should be developed to permit arose-analysis of

the different phases of the curriculum sequences. The capabilities of
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cross-referencing should also extend to data on each prospective teacher.

An adequate staff at be provided for implementation of the system:. The

staff should include at least one systems analyst familiar with the rationale

and content of the four proposed curricula, and several programmers.

G. A2_....11 outline of possible detail for an hypothetical experience.

1. Program: Elementary.

2. Course: Education 50.12

3. Objective: Develop an awareness of one's (the prospective teacher)

self-concept and its relation to behavior.

4. Experience (general description): Work with individual pupils for

short period each week for several weeks: working with student

indiriftally in school.

5. Experience (specific application): Supervised individual work in

oral reading skills with four boys in grade 6 (sessions video- taped).

6. Evaluation: Analysis of behavioral environment and teaching4earning

situation on the video -tapes I:respective teacher (prospective

teacher has already mastered schemes of analywie); review analyses

with supervisor in terms of Objective of experience (3-above), for

example, analysis of the prospective teacherle attitudes and feelings

and how these interact with the teaching -learn ivg process.

This example-illustrateeone pointron.excentionnanotnexperLenoeenderdanedv,,.

to illustrate the Objective (3-above). For detail in developing Experiential

Sequences the reader is referred to the Michigan State University proposal

(Michigan State University, 1968).
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.1 .1

Forward

Two factors :;hould be kept an mind as one reads this Eeport: (1)
the pace of implementing the 1..valuation :Ian and the importance of
individualization in First Course implementation, and (2) the fund-
ing of the Evaaflon

1. Paciry the ,-1-emental or e.t and indiv-
idualization in ,]Ll Cours

Certain part. EvaLu:: .;an Oe implemented in
the hall Semester, 71, other, -iared and 'tried out"
(see Chart 1, pa,-e ()< al Low'-- ma-f-imum scope
for individualizinr- implementatinr :hast-, i an-' c()I.J.exity of

the tasks descril2e ]Ine 01' -,etwee! evaLuaaon
activities completed and those l'-lanneu,

For example, if during a irst "duc$tIon stuaents-ihase
I are assigned to tutor a pu-dic Bch ol st'lient :Jr: a re_ular basis
a suggestion is made for assessin, rr(.cres (see pages
17 & 18). f:amely, that a dia,,.nost.i selec:ed by the B.C.
supervisor and used, by the education stuctent-ihas J under super-
vision, to idenr,ify need:, kberore tutorin:-) ,sra ;nos: re development
(after tutorinr) of th. scno,JI student belni- tutored on a
regular hasi3 by the eduation student-Phase *.

Daa,7nost,c exercise is 11,--,ea :lore in its widest Peaning because
members of the ihas- ,p1Oementation Teams will nave to consider
the needs of the s',udenrs h;tored, tn,=: level of development
of education stud( nts-lhase 1, and the -.)aab ot. :1_.r.st Courses,

as well as the malarials available, %ne 1,urpose tutcrinic, and
its relation to the regular class worf, of the students.

Some of these decisions cannot he 1!lade unti"1 :base I
]mplementation earns and education studenis-lhasc I are workinF in
the schools :mplementin:-- the 'irst Courses. Therefore, this
evaluation activity would be planned. ai-ner thal -;c,,iploted, during
the E'all Semester, 1971.

2. Fundirr the iir,
asoect -7)f' I" - d :;He-enterl -1nLess

the ilan is l'un-t,ed. o flints are availal,le in he or Test-
ing and esearch L')c,et- for evaluatinp. Phase i i:r.plementatfon.
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1.

Introduction

The Evaluation Plan outlined in this Report is directed toward

a bL;udy of the Phase I implementation of A Performance-Based Under-

graduate Curriculum for the Education of :leachers at brooklyn

College. Phase I implementation is concerned specifically with

putting into operation the First Course for each of the four levels

(early childhood, elementary, middle, and secondary) of this per-

formance-based curriculum. The Phase I implementation is highly

complex and crucial if for no other reasons than that it involves

supervising and moving 314 9rooklyn College undergraduates (educa-

tion-students-Phase I and student teachers) through a series of

experiences centered in the schools and commurities and it is the

initial implementation of this curriculum, in the course of

Fhase I implementation new patterns of communication will be

seen among the schools, the communities, and the College.

The intricacies of Phase I implementation have influenced the

development of the Evaluation Plan:

1. A project evaluation plan is described in this Report in

which attention is directed to a study of significant aspects of

the curriculum which are common to the four levels and which are

so defined (for evaluation purposes) as to allow for individual

differences between and within Phase I Implementation Teams in

actual operations.

2. further, the Project evaluation plan can be adapted to

succeeding phases of the performance-based curriculum as they are

implemented.

3. Since the Fall Semester, 1971, is the first "run through"

for Phase I of the new curriculum, the evaluation for this



semester will be "developed" along with the curriculum implemen-

tation; part of the Evaluation Plan will be implemented, part

refined in on-site planning (see page 6).

4. The activities of the Evaluation ilan will interfere as

little as possible with Phase 1 Implementation.

5. Those responsible for implementing the Evaluation Plan

will welcome and will give careful consideration to comments and

suggestions from members of the schools, communities, and

College as work proceeds during the semester.

Basic Assumptions

The following assumptions underly the Evaluation Ilan for

the implementation of Phase I of the performance-based curriculum.

1. The evaluation program, as approved by the Department of

Education, will be completes by the 0ffice of Testing and Hesearch.

2. The emphasis of the Plan of Evaluation is on the study of

the develc,pment of the individual. The data analyses and presen-

tations will focus on individual rather than ;group change. How-

ever, all participants will become anonymous in evaluation.

3. No Segment of data collected for this evaluation is to be

used in any way jn the grading or other assessment of any

participant. The original data will not be discussed with or

interpreted to any individual.

4. As soon as original data are coded they will be destroyed.

Cod&d data for participants will be kept by the Office of Testing

and Research so each one may be followed through the performance-

based curriculum. Any video- or audio-tapes which are held for

follow through purposes will be identified by code. Such

materials will be used only for purposes of evaluation.
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5. Final responsibility, after consultation with appropriate

individuals, for the development and choice of scales and other

instruments used for this evaluation rests with the Office of

Testing and hesearch on approval of Department of Education.

6. Participants in the implementation of the performance-

based curriculum will be asked to make significant contributions

to the evaluation procedure. however, no participant will have

a role in analysis of data gathered for evaluation purposes.

Liaison

The Evaluation Plan described in this Report cannot be

carried on at all until efficient liaison procedures are established

between those resronsible for Evaluation and the schools, the com-

munities, and those at the College (staff and students) participat-

ing in the Phase I implementation.

No aspect of the Evaluation Plan will be put into operation

until it has been discussed with the individuals or groups or

representatives of institutions on whom it will have an impact.

Responsibility for maintaining liaison rests with the personnel

of the Office of Testing and Research.

TDDiCS Studied

The following topics, significant to Phase I implementation

and to the entire performance-based curriculum, are studied in

this Evaluation Plan.

1. School/Community/College relations (Project Self-Study,

page 23).

2. Descript4.ons of communities, schools, and the College

during Phase I implementation begins (pages 13 to 15),

3. Systematic records of course content, experiences, and



all personnel, equipment, facilities, and time needed to

completely implement Phase I (Content Analyses, pages 11

to 12).

4. Observations of performances of participants (education

students-Phase I and student teachers) in Phase I imple-

memtation in selected activities (pages 16 to 22).

5. Detailed description of the process of Phase I implemen-

tation (Project Self-Study, page 23).

Nature of the Evaluation Plan

The Evaluation Plan represents the initial phase of a project

evaluation of the implementation of a performance-based curriculum.

"Project" implies that the operations and requirements of the cur-

riculum itself, rather than the design of the research and the

needs of basic hypotheses, set the constraints on the Evaluation

Plan. (see Grobman, H. Developmental Curriculum Projects: Decision

Points and Processes. Itasca, ill.: Peacock Publishers, Inc., 1970.)

Or as Suchman notes in a closely related view, "evaluative

research is....a process of statin objectives, in terms of ulti-

mate, intermediate, or immediate goals, of examining the underlyinv

assumptions, and of setting up criteria of effort, performance,

adequacy, efficiency, and process". (Suchman, Ldward A. Evaluative

Research: Principles and Practices in_1ublic Service and Social

k_tion Programs. New York: Russell Sage, 1967. P. 71.)

The proposed procedures of analysis have been designed to

focus more on formative than on sumriative evaluation; on a design

directed toward studying the Procesa of implementation and the

adaptation of a curriculum (Phase I implementation) to school

situations (college, secondary, and elementary) and environmental



realities.

Third, what is proposed here is not a "complete" evaluation.

"The accomplishment of a complete evaluation, is an impossibility.

It would take too long. It would be too expensive. The materials

evaluated would be obsolete before such an evaluation could be

completed" (Grobman, p. 224). What is proposed here is a plan of

evaluation that will provide on a regular basis data which can be

used as a source of information for decision making as the cur-

riculum is being implemented and adapted and as it continues to

function.

The proposed Evaluation Plan includes a study of selected

aspects of the Phase I implementation of the new curriculum. The

Plan includes a study of the curriculum and a study of the process

of implementation for the purpose of providing information for

objective change.

Implempntation of the Evaluation Plan

The major function of the Plan of project evaluation outlined

in this Report will be to provide information which can be of use

in decision making about a performance-based curriculum of teacher

preparation. Any Reports written will be structured toward provid-

ing data relative to such questions as: (1) "What was done?" (e.g.,

Content Analysis, page 11); (2) "How was it done?" (e.g., Content

Analyses, pages 11 to 12); (3) "How well - economically, efficiently

- was it done?" (e.g., Content Analysis, page 12); (4) "How much

was accomplished relative to the stated immediate goals of the

First Courses?" (e.g., Content Analysis, page 11, Classroom Try-

outs, pages 13 to 22); (5) "Did behavioral changes occur relative

to the First Courses?" "Were the changes in the planned
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direction?" (e.g., Classroom Tryouts, pages 13 to 22); (6) How did

Phase I implementation effect school/community/College relations?"

(e.g., Project Self-Study, page 23).

The Fall Semester, 1971, is to be considered an implement-

ation and planning semester for the Evaluation Plan; certain

categories of the Plan are to be completed, others, because of the

nature of Phase I implementation, are to be planned. These are

listed below.

1. Categories to be completed (in whole or major part)

a. Demographic data on schools, communities, Brooklyn

College (pages 13 to 15).

b. Content Analyses: (1) systems charts of goals and

experiences (page 11), and (2) systematic descriptions

of all personnel, equipment, facilities, and time

needed to implement :'base I (page 12).

c. Student teacher observations (page 20).

d. Perceptions of performances in first Courses (page 22).

2. Categories to be Planned

a. Observations of selected activities in First Courses

(pages 16 to 21).

b. Measuring instruments for (1) subject area knowledge

(page 14), (2) understanding of concepts of human

development, educational philosophy, sociology (page

14), and (3) knowledge acquired in First Courses (page

21 ).

c. Standardized log-forms for Project Self-Study (page 23).
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Definitions

1. gducation Student-Phase I: a Brooklyn College student enrolled

in one of the four First Courses (Education 40.X, 50.X, 55.X, 60.X1)
in the Phase I implementation of the new curriculum.

2. Student Teacher: a Brooklyn College student enrolled in ony

section of Methods and Supervised Instructional Experience (-duca-
tion 51.1-51.4, 51.1-51.2, 52.1-52.4, 61.01/62.01, 62.01/62.02)
working with a Phase I Implementation Team..

3. Student: an elementary or high school student enrolled in one

of the public schools coonerating with Phase 1 implementation.
4. B. C- Supervisor: a Brooklyn College instructor working with

student teachers or education students-Phase I as a member of a

Phase I Implementation Team.

5. Coonerating_eacher or Cooneratin,' School lersonnel: public

school personnel working directly with Phase 1 implementation.

6. Cooperating Community Personnel: individuals in the communities

working directly with Phase I implementation.

Populations

1. Education Student-Phase I: those irooklyn College students en-

rolled in Education 40.X, 50.X, 55.X, 60.X1 in the 1,a11 Semester,

1971.

2. Student Teacher: those irooklyn College students enrolled in

sections of the Education 50's 60's working with Phase i imple-

mentation Teams. (Educ. 40.X: Alduc. 51.1-51.4; Fduc. 50.X, Educ.

52.1-52.4; Educ. 55.X: Educ. 51.1-51.4 & 52.1-52.4; Educ. 60.X:

Educ. 61.01/62.01 & 61.02/62.02.)

3. 'Student: students in elementary and secondary schools cooper-

ating with Phase 1 implementation who are in classes in which (a)

education students-Phase I and/or (b) student teachers are working

in connection with the implementation of Phase 1.

1
these course numbers are taken from A Performance -Based Under-
graduate Curriculum for the Education of Teachers at Brooklyn
College, they are used for clarity and are not official College
course numbers (as of June, 1971).



leigures as or June, 1971)

Sequences & Schools

V.

N of students:
New Curric. Educ. 50's & 60's

1. Early Childhood

FS 44

PS 9

25+

25#

10
+

13#

Ed. 51.1-54.1

"
,, I,

PS 307 15+ I, 11 it

PS 152 or 180 Le n n H

Total 50 (..)

2. Elementary

P3 305 50 20 Ed. 52.1-52.4

3. Middle

IS 258 33

PS 20 12 Ed. 51.1-51.4

PS 270 23 Ed. 52.1-52.4

JHS 117

Total 33 35

4. Secondary
*

Sands Jr. Hi. (265) 10 t, Ed. 61.01/62.01

Prospect Heights 10
*

7
(10 students)

Brooklyn Tech. 10
*

7 Ed. 61.02/62.02

in Community
*

10
(10 students)

Total 40 20

5. TTT

PS 44 8 (50.X) 3 Ed. 51.1-51.2

+
= A group.

# = R group.
*
= rotate every 4-weeks; total N (40) of students complete all

four experiences.
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Outline of Evaluation Plan

The Evaluation Plan is divided into two broad categories and

subcategories as follows:

I. Evaluation of the performance-based curriculum which is

being implemented in Phase I (that is, the First Courses:

Education 40.X, 50.X, 55.X, 60.X1, on the four levels).

A. Content Analysis

1. Systems charts of goals and specific activities or

tasks assigned during the semester to direct educa-

tion students-Phase I in development toward goals;

similar analysis of methods and supervised instruc-

tional experience courses offered as part of Phase 1

implementation.

2. Systematic detail of all personnel, equipment,

facilities, and time needed to implement Phase I.

B. Classroom Tryouts

1. Descriptions of selected characteristics of the

public schools, the communities, and the College at

the start of implementation activities for Phase 1.

2. Study of selected aspects of (a) First Courses of

the curriculum as they are being implemented at the

four levels, and (b) Methods and Supervised Instruc-

tional Experiences courses being offered in conjunction

with Phase I implementation.

II. Evaluation of the process of implementing the performance-

based curriculum in Phase I.

Project Self-Study or detail by participants (in schools,

1 see note on course numbers, page 7.
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outline of Evaluation elan kcont'a.) 1V,,

communities, College) of day-to-day activities of work

of implementation.

The topics included in this outline are expanded on the pages

following.
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I.-A.-1. Content Analysis: systems charts of goals and concomitant
activities and tasks.

1. Task.

a. Development of systems charts detailing

1) Goals for First Courses (40.X, 50.X, 55.X, 60.X1) stated

in behavioral terms.

2) Specific activities or tasks which have been, or are

being, developed to direct progress of education students-

Phase I toward goals. (Detail would include number of

students completing task, duration of task, location, etc.)

b. Need: goals and associated tasks or activities for each

First Course.

2. Approach to Task.

Systems charts developed by members of the staff of the

Office of Testing and Research in consultation with members

of Phase I Implementation Teams.

3. Staff.

a. Education Specialist familiar with curriculum and the applic-

ation of systems analysis to educational research. (To work

in consultation with members of Phase I Implementation Teams.)

b. Research Assistant.

4. Time Schedule.

The content analysis will be worked on as the First Courses

are being implemented in the Fall Semester, 1971. A pre-

liminary Report of this phase of the Evaluation Plan should

be completed by the end of the Fall Semester, 1971.

1
see note on course numbers, page 7.

member of staff of Office of Testing and Research.



I.-A.-2. Content Analysis: systematic description of all personnel,
equipment, facilities, and time needed
to implement Phase I.

1. Task.

a. Detailed descriptions of all personnel, equipment, facil-

ities, and time needed to implement ihase 1, e.(r.;

1) Time spent: education students-Phase 1, student, teachers,

j. C. Supervisors, cooperatinr school personnel.

2) Equipment (Media): type, use, service, location.

3) Space: amount, type, location, use.

4) Items of no cost to '3rooklyn College but of cost to par-

ticipants in Phase i implementation (e.r., time for team

planni.ni,,, travel).

2. Approach to Task.

a. Systems for gathering and presentirw, descriptions of all

personnel, equipment, facilities, and time needed for chase

I implementation developed by ....)mbr of staff of ff ice of

Testing and Research.

b. Data gathered by members of staff of office of Lestirk and

Research in consultation with members of Phase i implemen-

tation Teams.

3. Staff.

a. Education Specialist familiar with applicition of systems

analysis to educational researcn.

b. Research Assistant.

4. Time Schedule.

This aspect of Content Analysis will be worked on as the

First Courses are beinr, implemented in the Fall Semester,

1971. A preliminary Report of this phase of the Evaluation

Plan should be completed by the end of the Fall Semester,

1971.

member of staff of Office of esting and Research.
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I.-B.-1, Classroom Tryouts: descriptions of selected characteristics
of the schools, communities, and College
at the start of Phase I implementation.

1. Task: descriptive categories.

a. The Public Schools.

1) The Staff.

a) N & assignment.

b) Years of experience.

c) Educational background: highest level, latest date,
preparation for teaching, special preparation.

d) Area of specialization.

e) Equipment can use.

f) Experience in working with (1) student teachers, or (2)
auxiliary aides.

g) Languages spoken.

2) The Students.

a) N, by grade.

b) Ethnic group membership.

c) Chronological age, by grade.

d) Level of school performance (possible sources of such
data: grades in school, teachers' assessments).

Reading level.

e) Languages spoken

3) Daily attendance (by grade).

4) Average class size.

5) Special services: described by

a) type,

b) staff,

c) equipment & facilities for,

d) proportion of student body (or parents, or community)
served.

6) Materials (especially media for instruction).

a) Library: categories of books, how organized, how used.

b) Media:

1) Inventory by type, availability, supplies for.

2) Use.

7) Community functions for which school used.

Community services (e.g., college or high school equiva-
lency classes) offered by the school.
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b. The Communities (areas immediately served by the schools).

1) Data on average income
occupations avallale in area
economic activity level
ethnic gro,Ipz' . . . .

2) Services (e.g., social, in area.

3) Nap description of communities :ppeferably with illustr-
ations des-wnel to descrihe Tarieties of life styles in
communiti:).

4) Educationa,. servico in !e.:., high
school equivalt,Icy

c. Brooklyn College.

1) Zducatic,n

a) College programs.

b) Academic index.

c) Clas-f:flcati..:n

d) col' student
teacMrr _L

e) f_tu(lentf-
cipic:; of ht,mai, acv'.:"..
pica]. rrincipleo
sequence.

f) spoken.

2) C. buperviscrs.

a) of spey131.-3.c.

b) Assi-rment in ir',-1,30 :Arr

it 1%(,. en*

o

-weas they

prin-

0;-,er education

oYformance-

2) :'ethods Super,-1. 11.st-rlatIoni

3) Cti':tr.

'or above ,'(,.,crlitior of assign-
ment and ti,71 'pent on --f"';:'h

2. Approach to Task.

a. Liaison: no part of the mriterird described can be col -

lec Led until the /lal. I rrluif 'ion;; have been dis-

cussed with C. Supenisoro, .,;udents 1-hale I

represe:_tative,- cf t f, :tnd communities.

The 1port.rince of irdequte 13 discussed in this Report

on pa e 3.

1
see note on course T.u,ers,



b. Demographic data (including community area studies): sub-tasks

defined and methods for data collection, storage, and presen-

tation detailed by members of the staff of the Office of

Testing and Research. Data collection by members of the staff

of the Office of Testing and Research in consultation with

appropriate groups, agencies, or individuals.

c. If teacher assessmemts are to he used as a method of describ-

ing level of performance of public school students, they are

to be collected by a member of the staff of the Office of

Testing and Research.

d. Development of instruments for determining level of knowledge

of subject areas for student teachers and for describing

understanding of principles of human development, philosophical

and sociological principles education students-Phase I possess

when they enter teacher education sequence: developed by an

Evaluation Specialist in the Office of Testing and Research

in consultation with members of Phase I Implementation Teams

and B. C. Spervisors of methods and Supervised Instructional

Experience involved in Phase I implementation.

3. Staff.
*
a. Director of Evaluation Project: immediately involved with

liaison.

b. Education Specialist in urban anthropology.

c. Evaluation Specialist.

d. Research Asoistant.

4. Time Schedule.

a. Collection of demographic and descriptive data during Fall

Semester, 1971.

b. Development of measuring devices during FaJl Semester, 1971

(they will not be ready for use in this semester).

member of staff of Office of Testing and Research.
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1.-B.-2. Classroom Tryouts: study of selected aspects of the First
Courses or of student teaching during
PYase I implementation.

A. Use of media (video- and audio-equipment) as a tool for

behavioral analysis.

1. Task.

a. Education student-Phase 1 should be able to state a

behavioral construct, video- or audio-tape a situation

representative of the construct, and write an analysis

of the tape.

b. Assumption: in conjunction with the content of the rqrst

Courses the education students-Phase I will learn a

technique of behavioral analysis, will learn how to use

the equipment, and will obtain supervised practice in

using media as a tool for behavioral analysis.

c. For evaluation: two times during a semester (e.g., 6th

and 12th weeks) each education student-Phase 1 will be

asked to video- or audio-tape and analyze a behavioral

situation. Content of the work of each education stu-

dent-Phase I will be analyzed by three Education

Specialists in behavioral analysis for purposes of noting

individual changes in behavior of education students-

Phase I.

2. Approach to Task.

a. Members of the staff of the Office of Testing and Research

work with Phase I Implementation Teams to become familiar

with tasks and procedures of analysis education students-

Phase I are usinc in their work for this aspect of the

First Courses; work on tasks for evaluation.

b. Scale used for analysis of evaluation tasks developed by

Education Specialists in behavioral analysis who have been

working with Phase I Implementation Teams.

c. Members of staff of Office of Testing and Research work

with education students-Phase I and Phase 1 implementation

Teams describing evaluation task, scheduling task, dis-

tributing and collecting materials and data.



3. Staff.

a. Education Specialist in human development and behavioral

analysis.
**

b. Consultants to analv.e results of evaluation task: Educ-

ation Specialists in human development, philosophy, and

sociology.

c. Research Assistant.

4. Time Schedule.

Plan during Fall Semester, 1971, as First Courses are

being offered for the first time; possible try-out of

evaluation task in "staged" situation.

B. Working with individual students or groups in school situations.

1. Task.

a. Education students-Phase I should develop facility in

working with individual students or small groups of

students applying principles of human development in

learning situations.

b. Assumpt:Ion: Education students-Phase I will

1) work informally (and with little 'ontinuity of student

or group) with individual students or small groups of

students in a school setting during the Fall Semester,

1971, or

2) tutor different students or small groups of students

in different subject areas during the Fall Semester,

1971, S.X

3) interact with school or classroom groups and individuals

during the Fall Semester, 1971, or

4) tutor (consistently) a student or small group of stu-

dents in a subject area (e.g., Heading, Nathematics)

for the Fall Semester, 1971.

c. For evaluation of regular tutoring (b. 4)-above).

1) Progress of public school students in subject in which

being tutored: education student-Phase 1 will admin-

ister, under supervision, a diagnostic exercise designed

member of staff of Office of Testing and Research.

not regular member of College staff; selected by Office of Cest-
ing and Research.
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to identify areas of strengths and weaknesses in selec-

ted subject area; will determine, under supervision,

aspect of subject area for tutoring activity; at end of

semester (or appropriate interval) education student-

Phase I will readminister diagnostic exercise and note

student's progress.

2) Development of education students-Phase 1 in working

with students in tutorial situation: each education

student-Phase I observed (by using video-tape or by

classroom visit) by Education Specialist in human

development/methods two (possibly three) times during

the semester.

or evaluation of other alternatives (b. 1), 2), or 3)-

above):

Informal observations the nature of which are to be

worked out as First Courses are implemented and tasks

and activities are developed and assigned.

2. Approach to Task.

a. Members of the staff of the Office of Testing and Research

work with Phase I Implementation Teams to become familiar

with tasks and procedures of analysis education students-

Phase I are using in their work for this aspect of the

First Courses.

b. Scale used for analysis of evaluation tasks developed by

Education Specialists in human development/methods who

have been working with Phase I Implementation Teams.

c. Members of the staff of the Office of Testin and Research

work with education students-Phase I, Phase 1 Implement-

ation Teams, and cooperating school personnel describing

evaluation tasks, scheduling and completing observations.

3. Staff.

a. Education Specialist in human development/methods.
**

b. Consultants to analyze observations: Education Specialists

in human development/methods.

c. Research Assistant.

member of staff of Office of Testing and Research.
**
not regular member of College staff; selected by Office of Test-
ing and Research.
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4. Mme Schedule.

Plan during Fall Semester, 1971, as First Courses are being

offered for the first time; possible try-out of evaluation

task in "staged" situation.

C. Working in the Community.

1. Task.

a. Education student-Phase I able to identify and analyze

situations exemplifying human development modified by

interactions of individuals or groups with environment.

b. Assumption: (1) Education student-Phase I will obtain

supervised practice in observing individual and group

activities in a variety of community settings and of

analyzing these situations in developmental terms accord-

ing to a technique of analysis with which he becomes

familiar, or (2) Education student-Phase I will observe

and informally discuss and analyze individual and group

interactions in non-school settings.

c. For evaluation (b. 1)-above): two times during the semes-

ter the education student-Phase I will be asked to

observe a particular event in a community setting and to

analyze the event in terms of human development and

environmental interplay. Content of work of education

students-Phase I will be analyzed by Education Special-

ists in human development, philosophy, sociology.

For evaluation (b. 2)-above): informal observation to be

worked out as First Courses are implemented.

2. Approach to Task.

a. Members of staff of Office of Testing and Research work

with Phase I Implementation Teams to become familiar with

this aspect of First Courses.

b. Scale to be used for evaluation task developed by Educ-

ation Specialists in human development, philosophy, and

sociology.

c. Members of staff of Office of Testing and Research work

with education students-Phase I and Phase I implementation

Teams describing observation and evaluation tasks,
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scheduling tasks, distributing and collecting materials

and data.

3. Staff.

a. Education Specialist in human development.

#b. Consultants to work on evaluation task: Education Special-

ists in human.development, philosophy, and sociology.

c. Research Assistant.

4. Time Schedul.

Plan during Fall Semester, 1971, as First Courses are

being offered for first time; possible try-out of

evaluation task in "staged" situation.

D. Observation of Supervised Instructional Experience.

1. Task.

a. Student teachers in sections of Education 51.1-51.4, 51.1-

51.2, 52.1-52.4, 61.01/62.01, 61.02/62.02 will be working

in conjunction with Phase I Implementation Teams doing

practice teaching.

b. Assumption: student teachers will be teaching classes,

small groups, or individual students under supervision.

c. For evaluation: student teachers observed (by video-tape

or classroom visit) three times during semester; obser-

vations completed by Education Specialists in methods

who are not B. C. Supervisors of student teaching. Focus

on individual student teacher progress.

2. Approach to Task.

a. Staff of Office of nesting and Research work with r. C.

Supervisors, student teachers, and cooperating teachers

to plan observations.

b. observation schedule selected or developed by education

Specialists in methods after consultation with Supervisors.

3. JUL.aa
*
a. Education Specialist in methods.

**
b. Consultants, Education Specialists in methods, to com-

plete observations and analyses.

c. hesearch Assistant.

member of staff of Office of Testing and hesearch.
**
not regular member of College staff; selected by Office of Test-
ing and Research.
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4. mime Schedule.

Select observation scale and complete at least two

observations for each student teacher during Fall

Semester, 1971.

E. Education student-Phase I has acquired certain knowledge in
First Courses.

1. Task.

a. Education student-Phase I has acquired certain concepts

and principles and problem solving techniques with regard
to human development and educational philosophy and socio-
logy.

b. Assumption: education student-Phase I will have acquired
certain sets of concepts, principles, and problem solving

techniques which can be identified in terms of objectives
of First Courses.

c. For evaluation: objective test (probably multiple-choice)

developed to determine whether education students-Phase 1

have acquired material, and depth to which acquired.
2. Approach to Task.

Objective test(s) developed by Evaluation Specialist in

consultation with members of Phase I Implementation

Teams, and with Education Specialiits in human develop-

ment, philosophy, and sociology.

3. Staff.

a. Fmaluation Specialist.

b. Education Specialist(s).

c. Research Assistant.

4. liMgaahgllat.

Objective test to be developed during the Fall Semester,

1971; try-out for test during this semester.

member of staff of Office of Testing and Research.



F. Perceptions of performances of education sLidents-Phase 1 and
of student teachers by E. C. Supervisors and C. education
students-Phase I and student teachers (of themselves).
1. Task.

a. Education students-lhase and student teachers will

exhibit certain behu-tviors .irst Course activities

and during student teachi..n, respectively, which can be
perceived and reported by C. Supervisors and by these
E. C. undergraduates, themselves.

b. Assumption: durin ihase 1 implementation education

students-Phase I and student teachers will be working, in

situations in schools, communities, and the College which
will call upon them to respond to and interact with

individuals or groups of students and adults from diverse

socio-economic and cultural backgrounds.

c. For evaluation: scales designed to allow individuals
listed in a-above to describe certain behaviors as
exhibited by education students-ihase 1 and student teachers.

2. Approach to Task.

a. Members of staff of Office or pstin5-, and Research assigned

to task become familiar with activities of 1.irst Courses
and of student teaching.

h. Scales developed by Evaluation Specialists in consultation
with members of Phase 1 implementation Teams, education
students-Phase 1 and student teachers.

3. Staff.

a. Evaluation Specialist(s).

b. Research Assistant.

4. limg SchedulQ.

Scales developed durin Semester, 1971; may be ready
for use by end of that semester.

*
member of staff of Office of "resting and Research.
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II. Project Self-Study; detailed analysis of the process of imple-
menting ihase I made by the participants
in the implementation.

1. Task.

Give all participants in Phase I implementation the

opportunity to describe what occurred in the day-to-day

implementation operations and to note the impact they

feel these occurrences had on themselves, the schools,

the communities, and the College.

2. Approach to Task.

a. Standardized log-forms will be devised for (a) B. C.

Supervisors, (b) other B. C. staff involved in impl men-

tation, (c) education students-Phase I: in schools and

in communities, (d) student teachers, (e) cooperating

school personnel (e.g., administrators, teachers, aides),

and (f) cooperating community personnel.

b. The logs will be designed to enable these participants

to report in detail on the process of implementing Phase

I of the performance-based curriculum. The logs will

include provision for comments on (a) the performance-

based curriculum-Phase 1 in operation, and (b) the tasks

of implementation.

c. The standardized log-forms will be devised by an Evalu-

ation Specialist in consultation with appropriate person-

nel.

3. Staff.

a. Evaluation Specialist.

b. Research Assistant.

4. Time Schedule.

Planned during the loan Semester, 1971.

member of staff of Office of Testing and Research.
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2VALUA7 ION

A. Introduction.

Suchman (1967, page 71) defines evaluative research as a "process of

stating objectives, in terms of ultimate, intermediate, or immediate goals,

of examining the underlying
assumptions, and of setting up criteria of

effort, performance, edequaoy, efficiency's and process". Such a descriptive

statement can well give general
direction to the following outline of sug-

gested evaluation
procedures for the proposed curricula detaile3 in preceding

sections of this document.

This report is both an outline and a comprehensive
plan of eve:elation.

It is an outline in the sense that selection of standardized data gathering

instruments and development of other techniques of data gathering will depend

upon (1) the content of course syllabi for each of the four proposed curri-

culum documents
which is to be developed by appropriate committees, and (2)

the assistance of the Brooklyn College staff who are participants in the

programs, prospective teachers,
and cooperating school personnel in the

development of those data collection
instruments the responses to which are

dependent upon their perception of the teacher preparation programs in

operation. The report includes a comprehensive plan in terms of (1) a

longitudinal

study of undergraduate
students who complete the teacher vep-

aration program through their first two years of teaching, (2) the varieties

of data which are to be collected, and (3) the behavioral
domains which are

to be sampled.

B. The Evaluation of Teacher Preparation Programs; A Model.

Broadly considered one can postulate five categories of criteria against

which the success or failure of teacher preparation
programs can be evaluated.

These categories are hierarchal in nature; one step up the ladder renuiring
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handle, not as munh in tlm, eelcic4i3 ff E:ictual tools of assessment, as

in the reduction of rogrnr genls to opestional or testable hypotheses.
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This is also a relative rritarlor, ,,,,n11,1atic-o: Row high have the

goals been set? High, here, etan he - of :grogram depth, both

in variety of experiences and folioNthr-ruyh of prospective teachers until

the completion of two years of teaehin;; or, it cen be defined in terms of the

-various levels within the teacher prepar$1tion progriqm; or, it can be defined

in terns of the variety of tasks that 1'01 githin the scope of "the teaching

function" and the program responses to meet needs for the preparation of

educational personnel to meet this multiplicity of tasks.

When consideration is given to a teacher preparation program in terms

of adequacy of performance the total needs of the Community most immediately

served by the institution engaged i teacher preparation must also receive

consideration: the number of students in the schools; the educational needs

of these students.

7asically this amounts to a considoratIon of the effectiveness of the

program over the denominator of the total need for the program. At this

juncture it is very necessary to distinguish between effectiveness and impact.

For the program may be highly effective het hare a negligible impact because

it has been planned to be able to serve only a small number of the total

potential population, either of proepective teachers or students.

Criteria for determining adegnec must display a realistic awareness of

what is possible with any given set of materials, knowledge, and finances.

Interest needs to be focused on increments of progress.

Closely related to adequacy of performance is the criterion of Efficiency,

which is basically a ratio between effort and performance. The efficiency of

a teacher preparation program would be described in terms of costs: money,

time, personnel (staff, prospective teachers, students), materials and

resources. It would include also suggested alternate methods of achieving

the sane ends more economically but no less effectively.
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Up to this point, the four categories (effort, Performance, Adequacy

of Performance, Efficiency) of criteria hnvo been at a descriptive level.

These four of themselves constitute a good approximation of evaluation of

a teacher preparation program.

The fifth category, Process, is an attempt to determine how and why a

given program of teacher preparation produces the results it does; those

anticipated in the defined program goals and those unanticipated.

Usually four major dimensions are studied in an analysis of program

process: attributes, recipients, conditions and effects produced. Each

dimension is worked with in detail. For example, effects produced could be

broken down to consider duration of effect, type of effect (cognitive,

attitudinal, behavioral).

Each of these five categories of criteria can be studied at three

levels of program goal implementation: long range, intermediate, and im-

mediate. (Suchman, 1967).

C. Types of Data to be Collected.

The types of data needed to evaluate a teacher preparation program will

be subsumed under four broad categories: (1) Data Needed about Prospective

Teachers as They Start a Teacher Preparation Program, (2) Data Collected

about Students at Specified Critical Points Throughout the Teacher ?reparation

Programs, (3) Teaching Performance Data Collected from the First Supervised

Instructional Lxperience Sequence through the Second Year of Teaching: Data

Prior to Entry into Supervised Instructional Experience. (4) Data Needed for

Cost Effectiveness. (Gage, 1963; Michigan State University, 1968; Syracuse

University, 1968; Tyler, Gagne, Scriven, 1967; University of Georgia, /68).

As indicated in the introductory section of this Report, specific data

collection instruments will not be specified until the proposed curricula

are more completely described.
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1. Data Needed about
Prospective Teachers as They Start a Teacher

.reparation Program (at the beginning of the professional sequence).

At what is essentially the "input" level of data collection Gage

(1963),suggests a multi-theoretical approach which focuses on gathering a

variety of appropriate descriptive data about students in a teacher prepara-

tion program.

a. Student knowledge at the start of training.

1) Standardized achievement type data available when

undergraduate student admitted to College.

2) Data on high school performancez For example,

academic grade point average; program, that is

description and number of credits for various subject

areas.

3) College program prior to entry into teacher preparation.

b. Studentts abilities, skills, etcetera, at the start of training.

(These are suggested areas of exploration some of which are

still at a reasonably experimental stage as far as the develop-

ment of data collection instruments.)

1) Measures of divergent and convergent thinking ability;

2) Measures of evaluative thinking ability;

3) Measures of behavioral cognition. (Guilford, 1959) .

4) Conceptual level (or information processing abilities)

of prospective teachers (Harvey, 1966).

c. Student attitudes, motivation,
interest, at the start of

training.

1) Motivation (Atkinson, 1966).
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2) Flexibility (Rokaseh, 1540).

3) Attitudes.

d. Additional Data on Students.

1) Selected Personal En:N.:de:vas.

a) Work history: Is student working *bile going to

College? Typo of work.

b) Trfvel.

a) Data from Student :Tile, Brooklyn College Planning

System.

2) Knowledge of professional skills, for example, videotaping,

opaque projection.

e. Examples of prospective towbars' responses to teaching

siteetions at the start of their professional seqpences:

videotaped selections of teaching situations analysed

according to a teaohing-lrymining scale.

2. Data Collected about Students at Specified Critical Points Throughout

the Teacher Preparation Programs.

a. Knowledge learned in each course or module: oourse grades.

b. Content or skills learned in each course or aodale.

1) /net:motional techmlogy: skills endue*.

2) Tesobing-learning skills: divergent and convergent

thinking, evaluative thinking, behavioral cognition,

information processing abilities. (Guilford, 1959;

Harvey, 19661 Reksadh, 1960),

c. Reactions toward content or skillm learned in all courses.

1) This is an extensien of the concept of triangulation

(Earootunden, 1968; Webb, 1966) which oomes into play where

no statiaticaily significant difference has been obtained
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* :1't J-1 rcasur,:ment in the prozr,m,

both unitra-tc, otuder.k-,s and/o:" ,iori/Or

Jchool feel that significant,

learn.-InGo taker: j")...i acs?

2) The 271C,,-.;.,.d.vite r;'udonts (pronpective teachers). instruc-

tors, coop(.1.1e 17.1rsonnel, Trill he ticked to

a written roactie:71 to the course or module or experience.

The dat conerAion f)rms for these particular responses

will c C,ci.-isod by t,hom charged vith the responsibility

for the 1.va2;:ation o i his program and workl.ng in coopera-

tion toachi:rs, instructors, cooperating

school personrol.

3) Teaching Performa..-- Dr,t4 r:olleeted from the First Supervised Instruc-

tional EXperience ocvAent!e through the Second Year of Teaching: Data

Prior to Entry in(; '.iupervitJad instructional Experience.

a. Kno4dedge.

1) SUMMedOP of. Calege program up to the start of supervised

instructional expe,rience: Content and grades.

2) Achievement, test8 do,3igned ..c.o measure knowledge deemed im-

portant by instructora of supervised instructional experience

for success in that experience.

b. Performance on tests of teaching skill.

1) A standardized test of professional knowledge and skills.

2) A retesting with the videotapes referred to in 1-s. (ibeire).

c. Attitudes, motivations, interests, prior to entry into supervised

instructional experience: assessment of affective behaviors with

the same rtsafmrit% iJchniclues used in 1.-o. to determine whether

any change has occurred.
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3. Teaching Performnce Data Coll.leted fren tha First Supervised In-

structional Ee:por3-a_:6 Sequenee theough the Second Year of Teaching:

Data Co]lceted (1,1ring Tesching Eepce,:ience.

a. Videotapes of tenctling: at atated intervals throughout

the supervised inF,;-.zectl.onel ercperience and into the

second year of teaching, Videotapes will be made of per-

formance. These tapes will De analyzed in terms of:

(1) Content: loglc-. ehing-lsarning styles (Smith,

1969); (2) Matieecor environment (Flanders, 1968);

(3) N on-verbal CUM- ation in the classroom situation.

h. Student success as - .:serion of teaching effectiveness:

student success csn be used as a criterion only if an efficient

technique is developed to measure individual student improVe-

ment in terms of that can be expected of him, rather than total

class Leprovement against come normreferenced criteria.

e. Attitudes, moUvaions, interests: A further exploration of

changes in these affective domains as the student moves

further into a teaching role.

4. Data Needed for Cost Effectiveness:

Cost effectiveness analysis has no relationship to planning the costs

for curriculum implementation. A study of costs is used in an evaluation study

to determine the adequacy of e teacher preparation program especially in terms

of inputs versus effectiveness.

In assessing cost effectiveness of any new program, especially one

such as the experience-centered curricula proposed in preceding sections of this

document, it will be necessary to make a distinction between capital outlay

costs (such as those required to establish the School-Community-Teaching-

Learning Centers) and the ongoing costs of implementing programs.
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a. Instructional staff.

1) Staff: category, salary, time, task.

2) Student-teacher ratio.

3) Mode of presentation of instruction by staff by

category.

b. Teacher Preparation Equipment.

1) Equipment oatsgorized under instructional technology:

videotaping equipment, audiotaping equipment, materials

for computer-assisted instruction (hardware),

"audio-visual" devices, television equipment.

2) Cost of producing software: staff time (including

professorial staff, systems personnel, and programmers)

and equipment.

3) Cost of instructional time for in-service training of

staff in the development of software for instructional

htednolom and in the various uses of instructional

technology.

e. School Plant: Physical facilities.

1) Campus Media Learning Center.

2) School - Community- Teaching - Learning Center.

D. Analyses of Data: Design and Statistical. Techniques.

Campbell and Stanley (1967) referred to series of designs which may be

used in analysis of data When evaluating experimental programs. However,

the newer concept of sProgrosa Pres" mode of data analysis should not be

overlooked when the purpose is to make comparative assessments of one or

more programs of teacher preparation (Popham, 1968).

Some of the multivariate statistical techniques summarized by Tatsuoka

and Tiedeman (1963) could probably bs applied to any types of formal analysis
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which would be used in connection with this evaluation.

E. Information Systems.

A sophisticated information retrieval system must be planned if any

evaluation, even at the most elementary level, is to be made of the

proposed curricula. The system should be compatible with the Brooklyn

College Planning System now being developed by Education and Economic

Systems, Inc. The Basic Indexing Retrieval System, (Vinsonhaler, 1968

and 1967) could be useful in preparing the sub- system for evaluation of

the.. curricula.

The indexing system should be developed to permit cross-analysis of

different aspects of the data. It should provide for adequate storage

which would lead to rapid retrieval of needed information.

Adequate personnel, for example, systems analyst, programmers, should

be assigned to the curriculum evaluation aspect of the information

retrieval system.

F. Responsibility for CarryinfOut the Evaluation Program.

The responsibility for detailed planning and implementation for the

evaluation of the proposed curricula should rest with an Office of Testing

ani Research. Adequate professional staff, supported by research assistants

and secretarial, assistants, should be provided for this task. Further

support should include adequate space and equipment appropriate for a

research office.
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Tne Early Childnood Program

Me document which follows is intended to suggest a structure to implement
certain aspects of the new curriculum in teacher education. It addresses
Itself specifically to an area in the preparation of teachers which has
now become tne concern of the entire nation, namely, tne development of
sound educational program for young children below the age of six and
tne need for well-trained teachers to develop these programs. In its
Position Paper No. 2, the Board of Regents has affirmed the New York State
Department of Education's commitment to provide sound, individualized child-
centered education for all 3-5 year olds in the State of New York, and calls
upon teacner-trlining institutes to develop special programs to prepare
teacners for this task.

M'..cr. of our failure to effect significant changes in the education of
children in past years nas been due to the lack of available educational
ze-tings demonstrating a developmental point of view, with individualized,
chi.....1-centered programs, rich in the varieties of activities children can

Le encouraged to engage in, and imaginative in the endless possibilities
afforded children to become active participants in their own educationn.
Pecause of the lack of suitable alternatives, our college students have
Leen forced to participate in rigid, overly-structured and confining settings
t:.at tended to stifle natural activity, imagination, and intellectual functions
in children, and that offered no support or outlets for their emotional develop-
ment. 0:.1" efforts to encourage college students to become innovative and insti-
tute :iw,ntficant changes in the education of children has not been effective
in :'.-)mbttin6 tne forces controlling the educational patterns in the city.
it .:as become increasingly apparent that, in order to achieve significant
c.:-Acges in the educational scene, Brooklyn College must itself provide
v,..rlous types of models, which would both serve as demonstrations of effective
,:aucation for all children, and as centers for the training of future teachers.

Sari/ Childhood Education has always had as its major focus a total, in-
te;rate, child-development point of view. The young pre-school child is a
memoer of a particular family, being reared, initially, in the culture of
%i6 family, and emerging at the age of 3 with a full history of specific
experiences which, combined with his own genetic endowment, have already
made significant contributions to his total development. This view of the
developing child has been further supplemented by a vast growing body of
contributions from a wide variety of sources on the nature of human develop-

ment. We are particularly indebted to the fields of genetics, pediatric
neurology, pediatric psychiatry, and lately, opthamology, for their con-
tributions to our knowledge of the developing human organism. Anthropology,
and sociology, nave given us additional perspective on the child and his
family in a cultural setting. Sucn major researchers as Piaget, Anna Freud,
Pier and Murphy have refined for us specific intellectual and psychological
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aFpect of the developing child. Today, with the thoughtful work of
Escalona, Mahler, Brody, and others, interest is turning to the 1,tudy of
infants and the effects of their particular environments upon their
development. This vast body of information acquired from multi - disciplinary
source:3, assists the Early Childhood specialist in understanding the nature
of development and in developing suitable ways of working with young children
in the educative environment. The preparation for this specialty also en-
tails tne acouisition of a variety of special methodological approaches

are the tools of this discipline. It is now understood that educational
:cruces for young children require also services to, and participation by,
the key persons responsible for him--his family. There is, therefore, a
commitment made by the Early Childhood field that specialists in Early
Childhood Education are partners with parents in the rearing and education
of tneir children.

In New York City today, there are few facilities which fully understand and
provide for the needs of young children.* Fewer still are the facilities

are also concerned with providing for the needs of the young child's
total family. Social agencies, schools, hospitals, and parents recognizing
tree problems, have sought solutions for them by calling upon the Early
Childhood Center of Brooklyn College for consultations, guidance, and
educational assistance.

The lack of adequate facilities and services for young pre-school children
a-la their families also makes it impossible to provide our college students
with the necessary pre-service experiences which will assist them in develop-
ing skills and competencies in tae Early Childhood area. The Early Childhood
aocument, therefore, addresses itself in part tc le possible ways of provid-
ing educational services desperately needed for c, adren and their families
and for the training of our own students. By extending the college into
the community, students, under the joint guidance and supervision of
specialists in a variety of area and the college staff, will receive
unique training in the continuous study of the developing child within
tne context of his family, his culture group, and his community. Simultane-
ously, students will participate in offering much-needed services in all
areas, over a sustained period of time.

The Early Childhood Center on campus will now be required to play an in-
creasingly important function as a resource to the college and communities
for information, for consultation, and for study. Utilizing its own ex-

periences with normal and atypical children, innovations in integrating
ages, cultures, coping and learning styles, its cumulative studies and
acquired competencies in the application of specific methodological
approaches, it w:11 serve as a guide for the development of community-
based centers. The Early Childhood Center has been called upon contin-
uously to demonstrate the relationship of child-development theory to

*Heller, Barbara R. and Barrett, Richard S.
Expand and Improve---A Critical Review of the First Three Years of ESEA

Title I in New York City --Published by The Center for Urban Education,

New York City, July 1970---pages 59-67



educational practise. Serving as a model demonstrating sound educational
approaches applicable for all children, it has the unique opportunity and

obligation to continue to study the effects cn development of varied

,,ducational approaches with normal and atypical children in an integrated

cnild and family-centered environment. Through its direct connections

witn tne community-based centers, the information it continues to gather

from its multi-faceted activities will benefit an increasingly larger

population.

The Early Childhood Center will continue its charge to serve course

requirements of various departments, and guide and stimulate college-

1:ased activities for study and research.

262
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In the li6nt of the new curriculum, the statement which follows srnmarizes
a view of the possibilities in the future for the development of eff-campus

or community-based Early Childhood Centers and the Early Childhood Center

on campus.

1. Child Development Centers (Off Campus)

In the community-based facilities, several types of family needs can be

met within an Early Childhood, or Child Development, complex. While

rendering educational services to meet children's needs, the total famil:f
unit can be included, and provided for where necessary.

An integrated, team approach, is considered necessary to service the needs

of the Child Development complex. The team would include medical and
nursing personnel, social workers, teachers, and parents.

It is understood that students will be active participants in every type

of service offered witnin the complex, working together with the professional

tam, the college instructors, and the parents and families of the children

Eerved.

A. :services to children and their families

1. Child-Care Centers--for working mothers or mothers unable to

care for their children during the day. These centers would

be open from 8:00 A.M. to 6:00 P.M. and serve cnildren from
infants---waere necessary---through age 5. These programs

could be funded by the Department of Social Services of New
York City but operated and supervised by Brooklyn College.

2. In some communities it might be possible to also develop a
Parent-Cooperative Pre-School within the complex. Here,

parents who have time and interest would carry considerable
responsibilities for operating the school, but undoubtedly

would require financial assistance. Brooklyn College would

serve as a supportive, educational guide to the parent board

and staff.

3. After School Centers--to serve all children ages 6-9 whose

parents wish them to attend. These centers would offer
children lunch where necessary or desired, and provide them

with suitable programs from 2-6 P.M. Such programs could be

funded by Social Services and/or the Board of Education but
would be operated and supervised by Brooklyn College.

4. Center-Based Family Day-Care service would provide a facility
where entire families, including the elderly and infirm family

members, might spend the day, or any part of it, caring for
their own children, contributing, if they desired and were

able to do so, to any of the other programs in the complex.
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B. Programs for children and their families will benefit from :,he

developments in educational approaches identified at the college-

based Early Childhood Center. Among the most important of these

are the following:

1. Mixed ages for the preschool and school age groups.

2. Small groupings.

3. Normal and atypical children together.

4. Parent involvement in all degrees in the children's programs.

5. Individualized teaching wherever and whenever indicated.

6. Continuous parent consultation available.

7. Collaborative participation with special agencies ex: Rusk

Institute for Rehabilitation Medicine, hospital clinics, etc.

8. Community and community people to be used as a resource- -

stores, factories, transportation, hospitals, service people, etc.

C. Facilities Needed for the Complex

I. Infant, toddler, and pre-school children's rooms and

protected outdoor facilities.

2. Large workshops for parents, children, students, and

teachers, so that all equipment can be designed. improvised,

or constructed in these workshops, including furniture.

a. Parents in the community, or members of families, may

construct their own furniture--or other desired things- -

for the home, or personally. (encouraging self help and

providing for creative outlets)

o. Equipment for children may be designed and constructed

by all interested persons in the workshop. The work-

shop will also be used for repairing objects that require

it--for either school or home.

3. Large kitchens--for parents, teachers, children, and

students--to participate in making nutritious meals, or

simply to enjoy cooking or baking, or trying out recipes.

These will also be used for preparing cultural or community

festivities.

4. Fully-equipped sewing rooms--to make clothing, items for the

home, for school, or altering and repairing.

5. Meeting rooms for students, parents, and professional staff,

small conference rooms, and medical rooms.

6. "Reproductions" room--for communications in various media- -

including the possibilities for developing a local newspaper- -

if desired.
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7. Arts and crafts rooms for pursuing other interests--potting,
weaving, painting--again to be available to parents, teachers,
students, and chilaren.

II. The Early Childhood Center (On Campus)

It is expected tnat tne Early Childhood Center on campus will continue to
provide an educational service, instructional opportunities, research
pot,sibilities, and guiaance and consultation to all who request it. When
the off-campus School-Community Teaching-Learning Centers are established,
the current services offered by the Early Childhood Center will, of necessity,
te augmented. In order to guide the growth and development of the community-
tased centers, the Early Childhood Center will expand its own activities in
a variety of ways and develop programs consistent with the new conception of
tne relationship between the college and the community.

A. Continued Services

1. To continue to serve as a study laboratory for on- campus students
in all departments.

2. To continue to serve local communities as a demonstration of the
relationship of child development theories to methodological
approaches which best serve each child.

3. To continue to serve as a resource and consultation center for
public schools, private schools, parochial schools, and other
agencies--Head Start, hospital schools, etc., parents everywhere,
other teacher-training institutes, and all others concerned with
young children.

4. To continue to explore the possibilities for integrating normal
and atypical children in an educative environment.

B. Projected Plans

1. To serve graduate programs in offering research possibilities
such as:

a. Follow-up longitudinal studies of children formerly served
by the Early Childhood Center.

b. Comparative studies in methodological approaches utilizing
the Center's and other approaches to education of young
children (Montessori, Engleman and Bereiter, etc.).

c. Studies of the effects of integrated grouping on atypical
children.
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2. To give assistance to -persons or agencies who are planning to
establisn children's centers in various agencies--inciuding
colleges, businesses, hospitals, etc.

3. To participate in the preparation of "para-professionals" in
early childhood education.

Q. To serve as a base for citywide consultation services--for

parents, teachers, and others interested in young, developing
children.

5. To develop films to be used for distribution to professional
groups, for training purposes, and for parents. These films would
be developed with the assistance of the Campus Media Learning
Center, and the T.V. Center. They would be concerned with the
following:

a. The relationship of development to the educative environment.

b. A tnree-year study of two normally-developing children,

demonstrating coping resources, behavioral styles, and
critical periods in development--utilizing both the home
and tne school environment.

c. A study of atypical children, their functioning patterns,
and the adaptations made for them in the school environment.

6. To gather information on current practices in rearing and
educating children in other cultures--African countries, Middle
Eastern countries, Northern, Central, and Southern European
countries, and Far Eastern countries.

III, Relationship Between On-Campus Early Childhood Center and Affiliated
Off-Campus Centers

The functional relationship of the Early Childhood Center to the total
Teacner-Training program and to the Community Child Development complex
will provide for the following:

1. Research data initiated and gathered at all centers will be
centrally organized and prepared for dissemination. Such
research might include:

a. Nutrition and its effects on the newborn, the developing
young child, the intellectual functions, etc.

b. Implications of early mothering (or child rearing) patterns
for later development and for education.

c. Longitudinal studies of children of various cultures.

d. Comparative studies of child-rearing practices in various

cultures in Brooklyn.
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e. :studies of adaptations of new arrivals to life in Brooklyn.

2. Observations will be offered on campus at the laboratory school.

3. Information and guidance will be offered by the campus laboratory
school to community-based centers.

!. Consultation to all groups of parents will be offered on campus
as requested.

5. Continuous in-services seminars for teachers for all community-based
centers will be held at the Early Childhood Center on campus.

b. Cumulatively gathered information on young children will be based

at a central Early Childhood library on campusincluding: films,

records, data gathered on family life styles, methodological
approaches, studies and information on special programs for
atypical children, Early Childhood conference proceedings, etc.

Y. A series of seminars will be offered on campus. These might be

concerned with, for example:

a. Developing educational services and opportunities in New York

City and include joint participation by various groups--Afro-
Americans, Puerto Rican Alliance, Chinese, Japanese, Italian
Americans, Judaic representatives, etc.

D. Presentations of current research on:

1. Infant development (Escalona).

2. The effects of early mothering patterns on the developing

child (Brody).

c. The problems of rearing children in today's world.

8. Joint studies--in on and off-campus schools and communitieslby

students and others, on the prevention of disorders in young
children, and considering such issues as:

a. The effects of drugs on the developing child.

b. The effect of the mobile family on child development.

c. One-parent family.

d. Pre-school intervention.

e. Effects of emerging practices in rearing and educating young

children on the integration of affective and cognitive realms.
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EDUCATIONAL 1..71:1.TIO PROGRAM

1. Introductory Note

Members of the Educational Clinic Staff, by virtue of their clin-
cel. and educational training and experience, are qualified to serve

the department in a variety of ways, and have done so over the years.
rail statement seeks to do the following:

a. Set forth, in a general way, the representative roles
that the clinician can fill.

b. Note the services that the clinic can render to the
various courses which make up the undergraduate sequence of the
proposed teacher education program.

2. Re resentative Poles of the Clinician

There are many ways in which a clinician, seeking to contribute
to teacher educations can spend his time. The following represents
some of the ways in which the Educational Clinic staff has served:

a. The Demonstration Program: Through the use of clin-
ical tests and procedures, the staff has demonstrated methods
of child study; developmental irregularities in children; cog-
nitive style of youngsters; comparative developmental levels
of children of varying ethnic origin; interview of parents,
etc.

b. The Dia ostic Pro am: Through the administration
or appropriate c ,lica test batteries, augmented by social,
lndiatric, and psychiatric data, the staff has arrived at a
L.Ufferential diagnosis of the behavior and adjustment of re-
ferred children - dull, average, bright, retarded, organically
impaired, academically retarded and disadvantaged, emotionally
disturbed, socially disruptive, etc. Parents, children, school
personnel, and students - in varying ways and degree - have
been involved in the studies and have profited from them. At
appropriate times, and for obvious reasons, we have had se-
lected intake, accepting youngsters from the following programs:
More Effective Schools, Early Identification Program, Intel
lectually Gifted Children, Junior Guidance, and 600 Schools.

c. The Therapy Program: Over the years the clinic has
carried on=lividual therapy with selected cases - parents
and children who have benefited from the involvement. Thera-
peutic experience has been helpful in refining diagnostic in-
sights and has prarided the data for follow up discussion with
students in the undergraduate as well as graduate division.
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Operatiec: .t the district level should make it easier to obtain

individuale for Troup demenstratione. Involvement in group

therapy ae-3, fael'ey therapy represent next steps in program devel-

opment.

d. The Ree.4111a1242.a52Ltooss Remedial education has

been provi7.37Thr selected cases of learning disability. In some

instances, staff mahhers were directly involved in the remedial

procees. More typically, selected graduate atudents, chosen from

areropriate courses, were provided with the opportunity to do

eemedial work under supervision of clinic staff. Such graduate

stadents then reported in class on their cases - thus sharing

their clinic experience with their colleagues. Mothers of chil-

dren reeei-Lng reeedial tutoring were seen in the clinic in ad-

j'anctiv,a therapy. Periodic contact was maintained with appro-

17riate school pereonnel during the course of a youngster's in-

olvement in remedial instruction.

e. The Supervision ProFilni Selected graduate students

ia the Schoofrenoloo proeve been assigned to the clinic
for their fie,: training end experience. Comprehensive super-

vision of these !3t-ldsnt43 has been provided by clinic staff.

Clinic staff has also provided supervision of students assigned

eo the clinic's remedial education program. Over the years,

clinical assietants and fellows appointed to the clinic have

been assigned to senior staff members for supervision.

f. The Gro9 Process Pro am: For the past two years,

clinic norg71717avo serviril7a .ea era of sensitivity groups,

eade up of students. Exploratory experiences were undertaken,

ieeittally in the Ed 50's and subsequent347 in the Ed 20's.

Tee to types of experience differed from each other in a

nember of ways - organization of the group, frequency of con-

eect, number of soseions, etc. The clinic staff has also con-

tacted theme-centered workshops in the Ed 50's. Opportunities

have been provided for theme-centered workshops in such areas

as Discipline, Behavior Problems of Children, Learning Prob-

lem of Deprived Children, Personality Interaction of Teachers

and Pupils, etc.

g. Consultant Activitu Clinic staff has been consulted

by department members and students for a variety of purposes.

Clinic staff h =ti been invited to undergraduate and graduate

courses to preeent material and lead discussion in clinical

and educational areas of a technical nature. Clinic members

have been made available to accompany Ed 50 instructors for

joint school visitation. The co visit consultation serves a

variety of purposes, i.e., supplementary observation and ap-

praisal of student teachers, gaining increased insight into

the dynamics of certain classrooms, helping student teachers

to identify and understand, clinically, the speeial problems of
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individual children, etc. Clinic staff members have also been

assigned to campus schools, in which they have rendered a var-

iety of clinical and educational consulting services.

h. Research Activitu in order to facilitate the selec-

tion of ca7-7.-xes...ozseseerc.., an
instrument was developed for the

coding of clinic cases. All cases studied by the clinic are

coded. In cooperation with the Educational Clinics of City Col-

lege, Hunter College, and Queens College, the Brook] 7n College

F.ducational Clinic participated in a pilot research project

oncerned with the clinical study of normal children at differ-

ent age levels. In addition, the clinic staff initiated and

canducted a number of research projects, as follows: Character-

istics of e. Psychotherapeutically Oriented Group for Beginning

Teachers; A Project to investigate Various Correlates of Remed-

ial Instruction at the Junior High School Level; and a Follow-up

of Children Diagnosed as Schizophrenic or Suspected Schiz-

ophpenic. Increased student participation in the clinic (es-

pecially graduate studer.te) should result in greater utilisation

of the clinic files for research.

i. Commani. Activi : For years, the clinic was a mem-

1-er of the ok.4yn :mac for Social Planning. The clinic

mintained contact with community agencies, in the interest of

the child and his family, for example, department of public wel-

fare, hospitals, family agencies, placement agencies, recrea-

tional settlements, camps, etc. Teachers and supervisors were

kfTt informed of existsnt community resources and agencies, and

telete cooperation was solicited in efforts to expand community

fr,zeilities when they were deemed inadequate to serve the needs

er children.

j. The Instructional Program: The clinic staff hae par-

ticipated in tae Instruction program of the department in a

number of "gays, as follows: Member of an Instructional Team;

Instructor assigned to a course (usually graduate, but at times

undergraduate); and Development of Instruction Materials (test

file, illustrative case materials re-written for class use,

role-played interviews for class use). In addition, over a three

year period of time, the staff of the clinic initiated and con-

ducted a series of seminars for department members and interested

college personnel. The clinic staff has also been involved in

the development of department programs, e.g., School Psycholog

Program, Training of Teachers for the Emotional4 Disturbed, etc.

3. Services that the Clinic Can Render Under anate Courses of

ucat on gram

The services that the clinic will be requested to render the un-

dergraftate courses of the proposed teacher education program will Una.
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doubted).y vary from school district to school district. This variation
will be due, in part, to the divergent problems, needs, and character-
istic, of the different school communities, as well as the divergent
policies and practices of different instructional teams - and instruc-
tional personnel unaffiliated with a team. In view of the foregoing,
the list of services which follows is representative only, leaving room
for the requests that ngy originate at the district level:

a. For Count and Youth in Schools in an
Ur oracnt. Dery t

(1) Interview by a clinic member of a heterogeneous
group of children - approximately 6 - representative of
different characteristics of the community. With younger
groups (for students in the Nursery through Grade 2) play
can be substituted for interview. In the discussion fol-
lowing the demonstration, students can be motivated to con-
duct field studies of the community in order to establish
the following: Population distribution in the community;
racial and religions distribution; school population and
communiv schools; socio-economic, occupational, and edu-
cational levels of community population; housing needs;
welfare facilities; hospitals; mental health facilities;
social agencies; recreational facilities, etc.

(2) Clinic member can observe students assigned to
work with children in community agencies. Supervision can
be provided directly to the students and/or observations
can be used as basis for classroom discussion of interper-
sonal relations in the group and related dynamics.

(3) Interview by a clinic member of a small group
of parents. This can be used to evaluate parental aware-
ness of needs of the community, of their views of the
schools, and of their understanding of the social agency
structure of the community, etc.

(4) Clinic staff Pediatrician can meet with the col-
lege staff and/or cooperating teachers and/or students of
a given community to discuss common pediatric problems of
given age groups and the medical needs and resources of
the community.

(5) Through the use of clinical tests and procedures,
and/or classroom visitation and observation, the staff can
demonstrate the following:

(a) Methods of child study

(b) Developmental irregularities in children
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(c) CogaidAre style of youngsters

(d) Affective style and coping mechanisms of

youngsters

(e) Comparative developmental levels of children
of varying socio-economic levels and/or ethnic groups

(f) Open-ended interview of peer groups,

(g) Interview of parents

Each of the foregoing represents an area in which
a special demonstration can be planned. Classroom dis-
cussion led by the clinic staff member will be arranged
as a follow -up to the observed demonstration.

(6) Clinic staff members will serve as leaders of stu-
dent groups organized to provide sensitivity training. This
experience initiated at the beginning of the teacher training
program (roughly speaking (1:. the sophomore level) will con -

tinue to be made available to students throughout the under-
graduate prograe (at '.oth the junior and senior levels). The

content and conduct of the program will be designed to help
students to become aware of their feelings and attitudes
(e.g., self-awareness, insight, and self - 'understanding) and

the implications of these characteristics for others in dif-
ferent group settings. In addition, through the sensitivity
experience, students should develop increasing perception
of interpersonal reactions in the group as well as group

interaction patterns. The sensitivity training program,
when fully developed, should provide an integrated affective
experience in the training of teachers; as such it should
contribute immeasurably to the understanding of children and
the educative process.

b. For Courses: Learning Area

(1) Arrange for students to observe different class-
room and school settings for adapting curriculum, instruc-
tional methods, and classroom procedures to the learning and

behavioral needs of the individual child and/or different
categories of children, i.e., regular classes Children with

Retarded Mental Development, Intellectually Gifted Children,
More Effective Schools, 'arly Identification Program, Open
Corridor Schools, etc. Following the visitation, a clinic

staff member can lead a workshop concerned with the histor-
ical background of educational efforts to individualize
instruction, and the educational and psychological character-
istics of representative current programs.
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(2) Demonstrate a youngster with a learning disability.

In the demonsemtien, the clinician will utilize a sampling

of appropriate clinical tests onstomarily employed in making

a psycho - diagnostic appraisal of a child. In the follow-up

discussion of the demonstration, the clinic staff member or

meMbers can bring in related social, pediatric, and psy-

chiatric data and can explore, with the students, the mul-

tiple causative factors involved in children with learning

disabilities; and, aleo, the importance of having remedial

and/or therapeutic recommendations bear relationship to the

etiology of the condition.

(3) A clinic staff member can accompany an instructor

on a school visit to observe students involved in tutoring

anal' groups and/or small group instruction, within the

classroom, conduced by a cooperating teacher. In a follow-

up conference, the clinic staff member may be in a position

to offer clinical insights in identifying and understanding

special problems of some of the observed youngsters. Also,

4:1 the discussion, -..he role of the student-tutor and/or

.:assroom teacher and the effectiveness of the remedial

materials reed can be explored.

(1) A clinic staff member can interview a small group

of parents (observed by a class of students), exploring

with them their attitudes towards the community's schools,

how they feel about the education their children are re-

ceiving, how they feel about the progress their children

are making, and what they consider to be the educational

problems of the community.

(5) Students will continue to receive sensitivity

training, with a clinic staff member acting as a leader of

the group.

c. ForCodentAszea
(1) Observation by a clinic staff member of a student-

teacher in a teaching situation. The clinician might ac-

company the instructor of the course or might be doing the

observation alone. The clinician's observation would serve

a number of purposes, as follows: To oblrve the inter-

action between the student-teacher and the children; between

the student-teacher and the cooperating teacher and arty

other school personnel with whom she would be interacting;

to observe the interaction of the children in the class.

Following the observation, the clinician could have a con-

ference with the student-teacher and the instructor (with

or without the cooperating teacher), and/or a group con-

ference with several of the atudent-teachers who were ob-

served.
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(2) Clinic staff members can be made available to con-
duct thme-centelfAd workshop with student- teachers. The
themes sho,:le be 1...ae cho.:co of, and agreed upon, by the stu-
rinta 2.cd the sirper-7ising inntr...;ctorF Theme-centered work-
Oopa ccaited within auch areas as Discipline, Be-

?roblgla of -,Lile2en, Learning Problems of Deprived
(3hildren, Personality Interaction of Teachers and Pupils,
Sex iytucatior, Drugs) etc.

(3) Demonstration of a case conference (involving a
youngst:::r seen in demonstration) attended by the various
clinf:: disciplines as well as the student-teacher, super-
TiO0, cooperatiag teacher, and administrative representa-
tive of the school. Students should acquire the facility
tAD interpret clinical reports and to develop techniques
for implementing report recommendation.

(ti) Stridents 'will continue to receive sensitivity
train mg) with u clinic staff member acting as leader of
the group,.

,oncIALrig

A5 noted earlier in thls presentation, the list of services ident-
Lfied with the ,::..fferent courses is suggestive only. This plan may

well under;o modification at the hands of the clinic staff, the
--Lixsziculum corviLtee, and the (lepartment as it is lived with and

"oncejvably, the clinic, in addition to the foregoing or in
7-.epal,:-sment of part art it, may be regclasted to organize special courses

nry of s .oumber of areas, e.g., dynamics of the classroom, seminar
training, the training of pars - professionals, etc. Ex-

7P1'5 with the program and the cverall teacher education program
4Thrm the basis for any revision that becomes necessary.

ME; item is abundantly clear. The foregoing program and air ex-
tenc of it will require an increase in clinic personnel - how much
it is not possible to state at present. Time and experience will tell.
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SPECIAL EXPERIMENTAL PROGRAM

EARLY CHILDHOOD



278

Proposed experimental Undergraduate Course Sequence

for the

Preparation of Teachers in Early Childhood Education

(Nursery through Grade 2)

Brief Introduction:

The Experimental Program is recommended for a small group (25-30) of

selected students. While this program is regarded as desirable for all pro-

spect,ve teachers in the Department of Education, it is offered to a limited

number of students for the following reasons:

1. Extensive commitments by both students and faculty.

2. The need for specialized staff.

3, Complexities of administering the program.

4. The experimental nature of the program.

Unique Features:

In addition to all of the new features presented in the general proposed

Curriculum in Early Childhood Education (i.e., experience-centered, combined

theory and practice, team teaching, electives, flexible seminars, modules,

block scheduling, etc,) the e:Terimental program has a number of additional

dimensions:

A. A colloquium each semester that establishes individualization of the

student's program, personalization and overall coherence of his edu-

cational experiences. The colloquium leader will be a clinical psy-

chologist, social worker, or other professional qualified to supervise

and instruct in complex human relationships.

B. A mentor program in which the Brooklyn College student adopts one child

frcra the School-Community Teaching-Learning Center for the establishment

of an intensive relationship over a two year period. The relationship

wail be supervised by the colloquium leader, so that it develops at an

appropriate pace consistent with the student's interests, abilities,

skills, and maturity. Minimally, it will be a tutorial relationship,

but hopefully it will extend to other functions with the child and his

family. Thus, the student will be able to see the school and community

from the perspective of many roles while providing valuable service.

C. Programming (including summers for college credit), on an individual

basis, of life experiences outside the academic and experiential course-

work that are deemed significant by both the student and colloquium

leader for the student's maturation and development.

D. A community residence experience during the comprehensive teaching

semester in which the student lives with a cooperating family in the

local community.

it
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E. A continuous case seminar in which students can present concrete

problems that arise in their various experiences to the entire staff

of the program. Thus, real problems can be worked on in a truly inter-

disciplinary manner in a setting in which all participants are actively

involved.

F. A "small college" concept in which students and faculty form a closely

knit group that remains intact for the five semesters of the program.

G. A pass/fail system of grading that emphasizes levels of mastery.

Students will be required to continue work on the various modules until

the goals, specified and agreed upon by the student, instructors, and

colloquium leader, are achieved.
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i
f
i
e
d
 
c
l
i
n
i
c
a
l
 
p
r
o
-

f
e
s
s
i
o
n
a
l
.

4
3
.
X

r

C
h
i
l
d
 
D
e
v
e
l
o
p
-

m
e
n
t
 
a
n
d
 
t
h
e

T
e
a
c
h
i
n
g
-
L
e
a
r
n
-

i
n
g
 
P
r
o
c
e
s
s
.

U
p
p
e
r

S
o
p
h
o
m
o
r
e

8
 
c
r
e
d
i
t
s
:

(
4
 
c
l
a
s
s

a
n
d
 
6
 
l
a
b
.

h
o
u
r
s
)
.

S
t
u
d
y
 
o
f
 
t
w
o
 
c
h
i
l
d
r
e
n
;
 
c
l
a
s
s
r
o
o
m

o
b
s
e
r
v
a
t
i
o
n
 
a
n
d
 
p
a
r
t
i
c
i
p
a
t
i
o
n
;

u
s
e
 
o
f
 
m
e
d
i
a
 
(
e
.
g
.
 
t
e
a
c
h
i
n
g

m
a
c
h
i
n
e
s
)
;
 
v
i
s
i
t
s
 
t
o
 
c
o
m
m
u
n
i
t
y

e
a
r
l
y
 
c
h
i
l
d
h
o
o
d
 
f
a
c
i
l
i
t
i
e
s
.

E
d
u
c
a
t
i
o
n
a
l
 
S
p
e
c
i
a
l
i
s
t
s
 
i
n

P
s
y
c
h
o
l
o
g
y
 
a
n
d
 
M
e
t
h
o
d
s
.

4
2
.
1
2

C
o
l
l
o
q
u
i
u
m
 
I
I

1

U
p
p
e
r

S
o
p
h
o
m
o
r
e

1
 
c
r
e
d
i
t
:

(
2
 
h
o
u
r
s

o
f
 
i
n
d
i
-

v
i
d
u
a
l

a
n
d
 
g
r
o
u
p

m
e
e
t
i
n
g
s
.

S
e
l
f
 
e
x
a
m
i
n
a
t
i
o
n
;
 
g
r
o
u
p
 
a
w
a
r
e
n
e
s
s
;

s
e
n
s
i
t
i
v
i
t
y
 
t
r
a
i
n
i
n
g
;
 
i
n
t
e
n
s
i
v
e
 
r
e
-

l
a
t
i
o
n
s
h
i
p
 
w
i
t
h
 
c
h
i
l
d
 
f
r
o
m
 
S
c
h
o
o
l
-

C
o
m
m
u
n
i
t
y
 
T
e
a
c
h
i
n
g
-
L
e
a
r
n
i
n
g
 
C
e
n
t
e
r
.

C
l
i
n
i
c
a
l
 
P
s
y
c
h
o
l
o
g
i
s
t
,

S
o
c
i
a
l
 
W
o
r
k
e
r
,
 
o
r
 
o
t
h
e
r

t
r
a
i
n
e
d
 
c
l
i
n
i
c
a
l
 
p
r
o
-

f
e
s
s
i
o
n
a
l
.

4
4
.
X

I
n
d
i
v
i
d
u
a
l
i
z
e
d

S
u
m
m
e
r
 
E
x
p
e
r
i
-

e
n
c
e
 
I
.

p
.

S
u
m
m
e
r

S
e
s
s
i
o
n

4
,
.
X

T
l
a
c
h
l
a
p
-
'
 
c
u
s

o
n
 
T
a
a
l
.

a
n
d
 
I
n
u
i
v
i
d
u
a
l

I
n
s
t
r
u
c
t
i
o
n
.

2
 
c
r
e
d
i
t
s

IIS
S

E
IE

N
E

S
IN

E
N

R
O

M
M

M
IN

E
N

I

J
u
n
i
o
r

L
e
a
r

(
b
o
t
h

s
e
m
e
s
-

t
e
r
s
)
.

E
x
p
e
r
i
e
n
c
e
s
 
s
e
l
e
c
t
e
d
 
b
y
 
s
t
u
d
e
n
t
 
i
n

c
o
n
f
e
r
e
n
c
e
 
w
i
t
h
 
C
o
l
l
o
q
u
i
u
m
 
l
e
a
d
e
r

(
e
.
g
.
 
t
r
a
v
e
l
,
 
w
o
r
k
 
i
n
 
f
a
c
t
o
r
y
,

v
o
l
u
n
t
e
e
r
 
i
n
 
c
o
m
m
u
n
i
t
y
 
p
r
o
g
r
a
m
,

s
u
m
m
e
r
 
c
a
m
p
,
 
s
t
u
d
y
 
a
t
 
a
n
o
t
h
e
r

u
n
i
v
e
r
s
i
t
y
,
 
e
t
c
.
)
.

S
u
p
e
r
v
i
s
e
d
 
b
y
 
C
o
l
l
o
q
u
i
u
m

l
e
a
d
e
r
.

e
v
e
d
4
*
-
.

L
a
t
h
&
 
a
n
d

.
2
 
l
a
b
.
 
h
r
s
.
)

'
i
a
s
s
r
o
o
m
 
o
t
.
.
.
e
r
v
a
t
i
o
n
 
a
n
d

p
r
e
p
a
r
a
t
i
o
n
 
o
f
 
c
u
r
r
i
c
u
l
u
m

m
a
t
e
i
i
a
l
s
;
 
u
b
e
 
o
t
 
-
a
e
d
i
a
 
(
e
.
g
.

v
i
d
e
o
 
-
t
a
p
e
,
 
o
v
e
r
h
e
a
d
 
p
r
o
j
e
c
t
o
r
,

e
t
c
.
)
;
 
m
i
c
r
o
 
-
 
t
e
a
c
h
i
n
g
;
 
t
u
t
o
r
i
n
g

e
d
u
c
a
t
i
o
n
a
l
 
S
p
e
c
i
a
l
i
s
t
s

i
n
 
M
e
t
h
o
d
s
 
a
n
d
 
P
s
y
c
h
o
l
'
)
7
y
.

4
2
.
2
X

C
o
l
l
o
q
u
i
u
m
 
I
I
I

4
4
.
1
X

I
n
d
i
v
i
d
u
a
l
i
z
e
d

S
u
m
m
e
r
 
E
x
p
e
r
i
-

J
u
n
i
o
r

Y
e
a
r

(
b
o
t
h

s
e
m
e
s
-

t
e
r
s
)
.

S
u
m
m
e
r

S
e
s
s
i
o
n

2
 
c
r
e
d
i
t
s
:

(
?
 
h
o
u
r
s
 
o
f

i
n
d
i
v
i
d
u
a
l

a
n
d
 
g
r
o
u
p

m
e
e
t
i
n
g
s
.

S
e
l
f
-
e
x
a
m
i
n
a
t
i
o
n
;
 
g
r
o
u
p
 
a
w
a
r
e
n
e
s
s
;

s
e
n
s
i
t
i
v
i
t
y
 
t
r
a
i
n
i
n
g
;
 
i
n
t
e
n
s
i
v
e

r
e
l
a
t
i
o
n
s
h
i
p
 
w
i
t
h
 
o
n
e
 
c
h
i
l
d
.

C
l
i
n
i
c
a
l
 
P
s
y
c
h
o
l
o
g
i
s
t
,

S
o
c
i
a
l
 
W
o
r
k
e
r
 
o
r
 
o
t
h
e
r

q
u
a
l
i
f
i
e
d
 
c
l
i
n
i
c
a
l
 
p
r
o
-

f
e
s
s
i
o
n
a
l
.

1

2
 
c
r
e
d
i
t
s

S
o
p
h
o
m
o
r
e

(
2
 
h
o
u
r
s

E
x
p
e
r
i
.
:
a
c
e
s
 
s
e
l
e
c
t
e
d
 
b
y
 
s
t
u
d
e
n
t

i
n
 
c
o
n
f
e
r
e
n
c
e
 
w
i
t
h
 
C
o
l
l
o
q
u
i
u
m

s
e
n
s
i
t
i
v
i
t
y
 
t
r
a
1
 
i
n
g
;
 
i
n
t
e
n
s
i
v
e
 
r
e
-

S
u
p
e
r
v
i
s
e
d
 
b
y
 
C
o
l
l
o
q
u
i
u
m

l
e
a
d
e
r
.

S
o
c
i
a
l
 
W
o
r
k
e
r
,
 
o
r
 
o
f

t
r
a
i
n
e
d
 
c
l
i
n
i
c
a
l
 
n
r
o
-



S
o
p
h
o
m
o
r
e

(
2
 
h
o
u
r
s

o
f
 
i
n
d
i
-

v
i
d
u
a
l

a
n
d
 
g
r
o
u
p

m
e
e
t
i
n
g
s
.

s
e
n
s
i
t
i
v
i
t
y
 
t
r
a
i
 
i
n
g
;
 
i
n
t
e
n
s
i
v
g
 
r
e
-

l
a
t
i
o
n
s
h
i
p
 
w
i
t
h
 
c
h
i
l
d
 
f
r
o
m
 
S
c
h
o
o
l
-

C
o
m
m
u
n
i
t
y
 
T
e
a
c
h
i
n
g
-
L
e
a
r
n
i
n
g
 
C
e
n
t
e
r
.

S
o
c
i
a
l
 
W
o
r
k
e
r
,
 
o
r
 
o
t
h
e
r

t
r
a
i
n
e
d
 
c
l
i
n
i
c
a
l
 
p
r
o
-

f
e
s
s
i
o
n
a
l
.

4
4
.
X

I
n
d
i
v
i
d
u
a
l
i
z
e
d

S
u
m
m
e
r
 
E
x
p
e
r
i
-

e
n
c
e
 
I
.

4
3
.
X

T
l
a
c
h
i
.

c
u
m

o
n
 
S
e
a
l
.
 
.
t
r
o
u
p

a
n
d
 
I
n
c
i
v
l
d
u
a
l

I
n
s
t
r
u
c
t
i
o
n
.

S
u
m
m
e
r

S
e
s
s
i
o
n

2
 
c
r
e
d
i
t
s

E
x
p
e
r
i
e
n
c
e
s
 
s
e
l
e
c
t
e
d
 
b
y
 
s
t
u
d
e
n
t
 
i
n

c
o
n
f
e
r
e
n
c
e
 
w
i
t
h
 
C
o
l
l
o
q
u
i
u
m
 
l
e
a
d
e
r

(
e
.
g
.
 
t
r
a
v
e
l
,
 
w
o
r
k
 
i
n
 
f
a
c
t
o
r
y
,

v
o
l
u
n
t
e
e
r
 
i
n
 
c
o
m
m
u
n
i
t
y
 
p
r
o
g
r
a
m
,

s
u
m
m
e
r
 
c
a
m
p
,
 
s
t
u
d
y
 
a
t
 
a
n
o
t
h
e
r

u
n
i
v
e
r
s
i
t
y
,
 
e
t
c
.
)
.

S
u
p
e
r
v
i
s
e
d
 
b
y
 
C
o
l
l
o
q
u
i
u
m

l
e
a
d
e
r
.

l
u
n
i
o
r

[
e
a
r

(
b
o
t
h

s
e
m
e
s
-

t
e
r
s
)
.

I
I
 
e
y
.
e
d
4
-
-
.

.
a
s
s
 
a
n
d

1
2
 
l
a
b
.
 
h
r
s
.
)

'
i
a
s
s
r
o
o
m
 
o
b
b
e
r
v
a
t
i
o
n
 
a
n
d
 
p
a
r
t
i
c
i
-

o
r
e
p
a
r
a
t
i
o
n
 
o
f
 
c
u
r
r
i
c
u
l
u
m

m
a
t
e
r
i
b
i
s
;
 
u
s
e

n
e
d
i
a
 
(
e
.
g
.

v
i
d
e
o
 
-
t
a
p
e
,
 
o
v
e
r
h
e
a
d
 
p
r
o
j
e
c
t
o
r
,

e
t
c
.
)
;
 
m
i
c
r
o
-
t
e
a
c
h
i
n
g
;
 
t
u
t
o
r
i
n
g

E
d
u
c
a
t
i
o
n
a
l
 
S
p
e
c
i
a
l
i
s
t
s

i
n
 
M
e
t
h
o
d
s
 
a
n
d
 
P
s
y
c
h
o
)

y
.

4
2
.
2
X

C
o
l
l
o
q
u
i
u
m
 
I
I
I

J
U
i
l
i
o
r

2
 
c
r
e
d
i
t
s
:

C
l
i
n
i
c
a
l
 
P
s
y
c
h
o
l
o
g
i
s
t
,

Y
e
a
r

(
?
 
h
o
u
r
s
 
o
f

S
o
c
i
a
l
 
W
o
r
k
e
r
 
o
r
 
o
t
h
e
r

(
b
o
t
h

i
n
d
i
v
i
d
u
a
l

q
u
a
l
i
f
i
e
d
 
c
l
i
n
i
c
a
l
 
p
r
o
-

S
A
M
O
S
-

a
n
d
 
g
r
o
u
p

f
e
s
s
i
o
n
a
l
.

t
e
r
n
)
.

t

m
e
e
t
i
n
g
s
.

i

4
4
.
 
1
X

I
n
d
i
v
i
d
u
a
l
i
z
e
d

S
u
m
m
e
r
 
E
x
p
e
r
i
-

e
n
c
e
 
I
I
.

S
u
m
m
e
r

S
e
s
s
i
o
n

2
 
c
r
e
d
i
t
s

S
e
l
f
-
e
x
a
m
i
n
a
t
i
o
n
;
 
g
r
o
u
p
 
a
w
a
r
e
n
e
s
s
;

s
e
n
s
i
t
i
v
i
t
y
 
t
r
a
i
n
i
n
g
;
 
i
n
t
e
n
s
i
v
e

r
e
l
a
t
i
o
n
s
h
i
p
 
w
i
t
h
 
o
n
e
 
c
h
i
l
d
.

E
x
p
e
r
i
e
n
c
e
s
 
s
e
l
e
c
t
e
d
 
b
y
 
s
t
u
d
e
n
t

i
n
 
c
o
n
f
e
r
e
n
c
e
 
w
i
t
h
 
C
o
l
l
o
q
u
i
u
m

l
e
a
d
e
r
 
(
s
e
e
 
I
n
d
i
v
i
d
u
a
l
i
z
e
d

S
u
m
m
e
r
 
E
x
p
e
r
i
e
n
c
e
 
I
 
-
 
4
4
.
X
)
.

S
u
p
e
r
v
i
s
e
d
 
b
y
 
C
o
l
l
o
q
u
i
u
m

l
e
a
d
e
r
.

4
6
.
 
X

S
e
m
i
n
a
r
 
a
n
d
 
C
o
m
-

L
o
w
e
r

p
r
e
h
e
n
s
i
v
e
 
T
e
a
c
h
-

S
e
n
i
o
r

i
n
g
 
i
n
 
E
a
r
l
y

C
h
i
l
d
h
o
o
d
 
E
d
u
c
a
-

t
i
o
n
.

1
2
 
c
r
e
d
i
t
s
:

(
4
 
c
l
a
s
s
 
a
n
d

2
4
 
l
a
b
.
 
h
r
s
.
)

S
e
l
e
c
t
e
d
 
s
u
p
e
r
v
i
s
e
d
 
i
n
s
t
r
u
c
t
i
o
n
-

a
l
 
e
x
p
e
r
i
e
n
c
e
s
;
 
u
s
e
 
o
f
 
m
e
d
i
a
 
t
o

s
t
u
d
y
 
a
n
d
 
d
e
v
e
l
o
p
 
t
e
a
c
h
i
n
g
 
s
t
y
l
e
s

(
v
i
d
e
o
-
t
a
p
e
)
;
 
a
s
s
e
s
s
m
e
n
t
 
o
f
 
t
e
a
c
h
-

i
n
g
 
e
f
f
e
c
t
i
v
e
n
e
s
s
.

T
e
a
m
s
 
t
o
 
b
e
 
s
e
l
e
c
t
e
d
 
f
r
o
m

S
p
e
c
i
a
l
i
s
t
s
 
i
n
 
S
o
c
i
o
l
o
g
y
-

A
n
t
h
r
o
p
o
l
o
g
y
,
 
P
h
i
l
o
s
o
p
h
y
,

P
s
y
c
h
o
l
o
g
y
,
 
M
e
t
h
o
d
s
,
 
I
n
-

s
t
r
u
c
t
i
o
n
a
l
 
T
e
c
h
n
o
l
o
g
y
,

C
o
o
p
e
r
a
t
i
n
g
 
P
e
r
s
o
n
n
e
l
 
f
r
o
m

s
c
h
o
o
l
s
,
 
C
o
n
s
u
l
t
a
n
t
s
 
f
r
o
m

c
o
m
m
u
n
i
t
i
e
s
 
a
n
d
 
o
t
h
e
r

c
o
l
l
e
g
e
 
d
e
p
a
r
t
m
e
n
t
s
.

4
2
.
3
X

C
o
l
l
o
q
u
i
u
m
 
I
V

L
o
w
e
r

S
e
n
i
o
r

1
 
c
r
e
d
i
t
:
 
(
2

h
o
u
r
s
 
o
f
 
i
n
d
i
-

v
i
d
u
a
l
 
a
n
d

g
r
o
u
p
 
m
e
e
t
i
n
g
s
.

S
e
l
f
-
e
x
a
m
i
n
a
t
i
o
n
;
 
g
r
o
u
p
 
a
w
a
r
e
n
e
s
s
;

s
e
n
s
i
t
i
v
i
t
y
 
t
r
a
i
n
i
n
g
;
 
i
n
t
e
n
s
i
v
e
 
r
e
-

l
a
t
i
o
n
s
h
i
p
 
w
i
t
h
 
c
h
i
l
d
 
f
r
o
m
 
S
c
h
o
o
l
-

C
o
m
m
u
n
i
t
y
 
T
e
a
c
h
i
n
g
-
L
e
a
r
n
i
n
g
 
C
e
n
t
e
r
;

e
v
a
l
u
a
t
i
o
n
 
o
f
 
p
e
r
s
o
n
a
l
i
t
y
 
a
n
d
 
e
m
o
-

t
i
o
n
a
l
 
f
a
c
t
o
r
s
 
i
n
 
p
r
o
f
e
s
s
i
o
n
a
l

t
e
a
c
h
i
n
g
.

C
l
i
n
i
c
a
l
 
P
s
y
c
h
o
l
o
g
i
s
t
,

S
o
c
i
a
l
 
W
o
r
k
e
r
,
 
o
r
 
o
t
h
e
r

t
r
a
i
n
e
d
 
c
l
i
n
i
c
a
l
 
p
r
o
-

f
e
s
s
i
o
n
a
l
.
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a
t
s
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e
d
i
t
s
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I. Catalogue Entry

a. Education 41.X

b. Young Children in the Urban Environment: School and Community

c. 4 credits: 6 hours class and laboratory (2 class and 4 laboratory hours).

d. Analysis of forces affecting education of young children in an urban

environment; examination of formal and informal organizational patterns

of early childhood education; study of models for assessing teaching

behavior and classroom interaction.

Laboratory Experiences: Students will explore with the colloquium leader

and instructor needed school-community experiences. Experiential program-

ming will be individualized. Group-selected project to be carried out in

the school-community setting; guided observation and participation in

school -- Community Teaching-Learning Centers and the Campus Media Learning

Center, with special emphasis on Nursery through grade 2.

e. Prerequisites: Permission of the chairman of the department; only open

to students who have been accepted into the Experimental Program in

Early Childhood Education.

Corequisite: Education 42.X

f. Exclusion clause: Not open to students who are enrolled in or who have

completed Education 27.1, 28, 29.5, 30.3, 30.4, 35, 40.X, 50X, 55X, 60X.

II. Catalogue Entry

a. Education 42. X

b. Colloquium I

c. 1 credit: 2 hours of individual and group meetings

d. Individual and group conferences for helping the student clarify his

goals, values and needs. Development of self-awareness and awareness of

group procesaea. Individual programming of experiences. Selection of

child for 2-year relationship (mentor program).

e. Prerequisites: Permission of the chairman of the department; only open

to students who have been accepted into the Experimental Program in

Early Childhood Education.

Corequiite: Education 41.X



Experimental Early Childhood

Upper Sophomore Semester
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Catalogue Entry

a. Education 43.X

b. Child Development and the Teaching-Learning Process

c, 8 credits: 10 hours class and laboratory (4 class and 6 laboratory hours).

d. Biogenetic and environmental
factors in human behavior. The study of

individual development and learning with major emphasis on the early

childhood years.
Application of conepts and theories of learning to

the teaching-learning process. A study of the function of play in the

developmental process; the teacher's role and the assessment of play in

the school setting.

Laboratory Experiences: Guided comparative study of two children from

iff:rent environments,
one of whom will be the child selected for an in-

tensive relationship. Through classroom observations and participation,

the student will examine child development and learning in an educational

environment. Selected activities in the teaching -learning process.
Use

of the Campus Media Learning Center.

a. Prerequisites:
Education 41.X and 42.1

Corequisite: Education 42.IX

TV. Catalogue Entry

a. Education 42.1X

b. Col/oquium II

c. 1 credit: 2 hours of individual and group meetings

d. Continuation of the colloquium. Use of sensitivity and group dynamics

techniques to help students develop as mature and insightful adults.

Supervision of relationship between Brooklyn College student and child

from the School-Community Teaching-Learning Center.

e. prerequisites:
Education 41.X and 42.X

Corequisite: Education 43.X



Experimental - Early Childhood

Summer Session

V. Catalogue Entry

a. Education 44.X

b. Individualized Summer Experience I

c. 2 credits
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d. Based on conferences with the colloquium leader, the student will select

a summer experience aimed at broadening his horizons and stimulating his
personal development (e.g. working in a factory, summer camp, community

program, study at another university, travel, etc.).

e. Prerequisites: Education 41.X, 42.X, 43.X, 42.1X

Junior Year Semesters (Both)

VI. Catalogue Entry

a. Education 45.X

b. Teaching-Focus on Small Group and Individual Instruction

c. 14 credits: 20 hours class and laboratory (8 class and 12 laboratory
hours; 7 credits each semester -- one-year course).

d. Analysis of theoretical and methodological approaches in teaching all the

content areas of early childhood education (reading and language arts,
creative arts, social studies, mathematics, science). Planning, guiding,

and evaluating selected aspects of teaching all content areas to individu-

als and small groups in the School-Community Teaching-Learning Centers.

e. Prerequisites: Education 41.X, 42.X, 43.X, 42.1X, 44.X

Coreauisite: Education 42.2X

VII. Catalogue Entry

a. Education 42.2X

b. Colloquium III

c. 2 credits: 2 hours of individual and group meetings (one year course).

d. Continuation of the colloquium

e. Prerequisites: Education 41.X, 42.X, 43.X, 42.1X, 44X

Corequisite: Education 45X



Experimental - Early Childhood

Summer Session

VIII. Catalogue Entry

a. Education 44.1X

b. Individualized 'Summer Experience II

c. 2 credits

d. Based on conferences with the colloquium leader, the student will

elect a summer experience aimed at broadsning his horizons and

stimulating personal development.

e. Prerequisite: Education 44.X

Lower Seal or Semester

IV. Catalogue Entry

a. Education 46.X

b. Seminar and
Comprehensive Teaching in Early Childhood Education

c. 12 credits: 28 class and laboratory hours ( 4 class and 24 laboratory

hours).
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d. Seminar and supervised teaching in Early Childhood Education, Nursery

through grade 2. Designed for further development of individual teaching

style and of competence in the complex, integrated fun$tions of teaching.

Reassessment of professional goals and behaviors (cognitive, affective,

social) in terms of value systems and philosophical positions.

e. Prerequisites: Education 41.1, 42.X, 43.X, 42.1X, 44.X, 45.X, 42.2X, 44.1X

Corequisite: Education 42.31

X. Catalogue Entry

a. Education 42.31

b. Colloquium IV

c. I credit: 2 hours of individual and group meetings

d. Continuation of the colloquium

e. Prerequisites:
Education 41.X, 42.X, 43.1, 42.1X, 44.X, 45.X, 42.2X, 44.1X.

Corequisite: Education 46.X


